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Abstract

The article explores the theoretical foundations of organizing workshops in traditional craft
schools of the Fergana Valley, highlighting their role in preserving and promoting cultural heritage.
Handicraft workshops serve as experiential learning platforms, integrating practical skills, aesthetic
appreciation, and creative thinking. Unlike master classes, workshops emphasize active
participation, allowing participants to engage in all stages of craft production, including
observation, hands-on practice, reflection, and application. This model is grounded in John Dewey’s
experiential learning theory and Kolb’s learning cycle, which stress learning by doing. The study
employs field observations conducted in 2024-2025 in Margilan, Rishtan, Kokand, and Chust,
combined with comparative analysis of international practices in Turkey, Morocco, Japan, and Peru.
Findings indicate that workshops not only enhance skills but also strengthen cultural identity,
support economic empowerment, and expand experiential tourism. Properly designed workshops
require attention to studio environment, pedagogical structure, and cultural atmosphere. By
transforming traditional studios into interactive learning spaces, the Fergana Valley can foster
creative education, support artisan communities, and enhance tourism experiences. The research
concludes that workshops are an innovative, sustainable, and effective tool for integrating craft
education, cultural heritage preservation, and tourism development.

Keywords: Fergana Valley; handicrafts; experiential learning; cultural heritage; creative
education; traditional crafts.
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®EPFAHA OHIIHIH 19CTYPJII KOJIOHEP MEKTEIITEPIH/IE
INEBEPXAHAJIAP/IbI YUBIMJACTBIPY IBIH TEOPUAJIBIK KAT'TANUJIAPBI

AHaaTna

Makana @epraHa ankaObIHIAFbl JIOCTYpJl KOJIOHEP MEKTeNnTepiHae IedepxaHaaapbl
YUBIMAACTBIPYABIH TEOPHSUIBIK HETI3AEpiH TalAaljbl, OJIapJblH MOJIEHHM MYpaHbl CakTay KoHE
HacuxaTTayjnarbl peiiiH kepcereni. Konenep mebepxaHanapsl MNpaKTUKAJIBIK —JIaFIblIapibl,
ACTETUKAIBIK TYCIHIKTI JKOHE UIBIFAPMALIbUIBIK OMIayabl OIpiKTIPETIH TAXKIPUOENIK OKBITY
anmangapel 6onbin Tabbutanel. [lleGepnik cabakrapaaH albIpMaIIBUIBIFGI, IIeOepxaHanap OerceHal
KaThICY/Ibl K©3/€i/l, KaThICyIIblIapFa KOJIOHEp OHJIIPICIHIH OapiblK Ke3eHJepiHe KaThICyFa
MYMKIHJIIK Oepeni: Oakpuiay, TOXKIpUOeNiK >KyMbIC, Tajjay jkoHe KojaaHy. byn monens Jlxon
JprouaiH ToXipuOeTiK OKBITY Teopusichl MeH KOJIOTBIH OKBITY IUKIIIH HETI3Te anajbl, OJIap/IblH
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0acThl KaFuaachl — iC-9peKeT apKpUIbl Yipeny. 3eprrey 2024-2025 xbunnapsl Maprunan, Pumras,
Koxkan xone llaxpucab3ma xypriziiren nanansik Oaxkputaynap meH Typkusi, Mapokko, JKamnonus
xoHe [lepy TokipuOenepiH caibpICTRIpMaibl TaNIayabl KaMTHIIbI. HoTmkenep mebepxaHaiapabiy
TEK JaFaplUIapAbl JaMBITy FaHa €MeC, MOJIEHH WJCHTUYTUIIKTI HBIFAHTY, SKOHOMHUKAIBIK
MYMKIHIIKTEPII KOJAAY KOHE TIOKIPHOSTIK TyprU3M/Ii JaMBITyFa BIKIAJ eTeTiHIH kopceredi. Tuimmi
mebepxaHanmapabl YHBIMAACTBIPY VIIIH CTYIUSHBIH —(HU3UKAIBIK OSKaFIaiibl, IeJaroruKalibiK
KYpPBUIBIMBI JKOHE MOJEHHM aTMocdepachlHa Hazap ayaapy Kaxer. [loctypni mebepxaHamapabl
WHTEPAKTHBTI OKYy KEHICTIriHe aiHanmaplpy apKpuiel DepraHa ankaObl IIBIFAPMAIIBUIBIK OLTIM
Oepyai JaMBITHII, KOJIOHEP KOFaMAapbIH KOJ/IAM, TypU3M TOKIpUOECiH apTThIpa anajpl.

Tyiiin ce3nep: ®Peprana ankaObl; KOJIOHEDP;, TIKIPUOCTIK OKBITY; MOACHH MYpa,;
HIBIFAPMAITBUIBIK OUTIM; I9CTYPITi KOJIOHED.
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TEOPETHYECKHE ACHEKTbI OPTAHU3AIIUA MACTEPCKHX B
TPAAUITUOHHBIX PEMECJIEHHBIX HIKOJIAX ®EPTAHCKOHU JOJIMHbI

AHHOTALUSA

CraTpsl paccMaTpUBaeT TEOPETUUYECKUE ACTIEKThI OpraHU3allid MacTEPCKUX B TPaJAULIMOHHBIX
peMeciieHHBIX IKoiax depranckoil J0IMHbI, MOAYEPKUBAs UX POJIb B COXPAHEHUU U MPOJIBUKECHUH
KYJIbTYpPHOTO Hacieaus. PemecienHnble MacTepckue SBJSIOTCS MIaTopMaMu OIBITHOTO 00ydeHus,
00BEAMHSIOMNMY MTPAKTHYECKUE HaBBIKU, SCTETUYECKOE BOCIPHUATHE U TBOpPUECKOE MblluIeHue. B
OTJIMYME OT MacTep-KIaccoB, MAacTEPCKHUE OPHUEHTHPOBAaHbI HA AaKTHMBHOE Y4YacTHE, IO3BOJISS
y4acTHUKAaM BOBJIEKaTbCSl BO BCE JTalbl PEMECICHHOTO IPOU3BOJCTBA:  HaOIIOACHUE,
MPAKTUYECKYIO0 paboTy, aHAJIU3 U MPpUMEHEeHHe. MoJellb OCHOBaHa Ha TEOPUU OMBITHOTO O0yYEHUS
Jlxona Jlpton u 1ukie oOydenus Konba, mnomyepkuBarommx oOydeHHE 4Yepe3 MPaKTUKY.
HccnenoBanue ucronb3yer mojieBblie HaOmoaeHus B 2024-2025 romax B Maprunane, Pumrane,
Koxkanne u Uycre, a Takke CpaBHUTEIBHBIN aHAIM3 MEXIyHApOIHOTO onbiTa B Typuuu, Mapokko,
Snonuu u Ilepy. Pe3ynbTaTsl MOKa3bIBAIOT, YTO MACTEPCKUE HE TOJBKO Pa3BUBAIOT HABBIKH, HO U
YKPEIUISIOT KYIbTYPHYIO UICHTHYHOCTH, MOJIEPKUBAIOT SKOHOMHUYECKYI0 CAMOCTOSITENIbHOCTh U
pacIIUpSIOT BO3MOXKHOCTH TYPHUCTHUECKOTO oOmbITa. O((GEeKTUBHBIE MAacTepCKue TpeOyroT
BHUMaHUS K (U3MUYECKON cpeie CTYIAHH, MEeAarornyeckoil CTpyKType M KyJIbTYpHOU aTtmocdepe.
[IpeoOpas3ys TpaauIMOHHbIE MAacCTEpPCKHE B HWHTEPAKTUBHBIE O00pa30BaTENbHBIE IMPOCTPAHCTBA,
@DepraHckas J10JIMHA MOXET pa3BUBAaTh TBOpPYECKOE OOpa3oBaHME, MOJIEPKUBATH PEMECICHHBIE
coolIiecTBa W yiyd4lllaTh TYPUCTHUECKUU OMBIT. McciienoBaHue 3aKiO4aeT, YTO MacTepPCKue
MIPEJICTaBISIOT COOOKM MHHOBAIMOHHBIA W YCTOWYUBBIN WHCTPYMEHT HHTETPAIlMH PEMECICHHOTO
o0pa3oBaHUs, COXpaHEHHsI KYIbTYPHOTO HACEIUsl U Pa3BUTHS TypU3Ma.

KiaroueBbie cjoBa: @DepraHckas [0JMHA; peMecia, OMBITHOE OO0ydeHue; KyJIbTYpPHOE
HacJeque; TBOpYeckoe 00pa3oBaHue; TPAIUIIMOHHBIE peMeca.
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FERGANA VADISI’NDEKI GELENEKSEL EL SANATLARI OKULLARINDA
ATOLYELERIN ORGANIZASYONUNA ILiSKiN TEORIK ESASLAR

Ozet

Makale, Fergana Vadisi’'ndeki geleneksel el sanatlar1 okullarinda atdlyelerin
organizasyonunun teorik temellerini analiz etmekte ve bunlarin kiiltiirel mirasin korunmasi ve
tanitimindaki roliinii ortaya koymaktadir. El sanatlar1 atolyeleri, pratik becerileri, estetik anlayist ve
yaratici diisiinmeyi birlestiren deneyimsel 6grenme alanlaridir. Ustalik derslerinden farkli olarak
atolyeler aktif katilimi1 6ngérmekte, katilimcilara el sanatlari iiretiminin tiim asamalarina katilma
imkani sunmaktadir: Gézlem, uygulamali ¢aligma, analiz ve uygulama.

Bu model, John Dewey’in deneyimsel 6grenme teorisi ile Kolb’un 6grenme dongiisiine
dayanmaktadir; bunlarin temel ilkesi “yaparak Ogrenme”dir. Arastirma, 2024-2025 yillarinda
Margilan, Ristan, Hokand ve Sehrisebz’de gerceklestirilen saha gozlemlerini ve Tiirkiye, Fas,
Japonya ve Peru deneyimlerinin karsilastirmali analizini kapsamaktadir.

Sonuglar, atdlyelerin yalnizca beceri gelistirmeye degil ayni zamanda kiiltiirel kimligin
giiclendirilmesine, ekonomik firsatlarin desteklenmesine ve deneyimsel turizmin gelistirilmesine
katki sagladigin1 gostermektedir. Etkili atdlyelerin organize edilmesi icin stiidyonun fiziksel
kosullar1, pedagojik yapisi ve kiiltiirel atmosferine dikkat edilmesi gerekmektedir.

Geleneksel atdlyelerin etkilesimli 6grenme alanlarina doniistiiriilmesi yoluyla Fergana Vadisi,
yaratic1 egitimi gelistirebilir, el sanatlar1 topluluklarini destekleyebilir ve turizm deneyimini
artirabilir.

Anahtar kelimeler: Fergana Vadisi; El Sanatlar;; Deneyimsel Ogrenme; Kltiirel Miras;
Yaratic1 Egitim; Geleneksel El Sanatlar1.

Introduction

Traditional handicrafts are an integral part of human culture, representing an organic
expression of national heritage, aesthetic values, and social experience. In modern education and
tourism systems, organizing practical training in the form of “workshops” within craft studios is an
effective way not only to preserve cultural heritage but also to develop it through new pedagogical
approaches. Through such activities, participants gain direct exposure to the philosophy, historical
roots, and aesthetic principles of national craft traditions. This, in turn, strengthens their cultural
identity and enriches the elements of “cultural experience” in tourism. Moreover, handicraft
workshops serve as a unique experiential space for foreign tourists as well, allowing them to
communicate directly with local artisans and to gain deep impressions by participating in the
process of creating traditional products.

This model is also increasingly being applied in contemporary education. In particular,
incorporating practical handicraft-based activities into curricula plays an important role in fostering
creative thinking, patience, aesthetic taste, and respect for cultural values among the younger
generation. From this perspective, organizing workshops in craft studios not only enhances
students’ practical skills but also educates them as creative individuals grounded in national and
universal values. Workshops encourage active participation, independent thinking, and creativity
among participants. In this process, the master is not positioned at the center but rather acts as a
guide and facilitator who creates an enabling environment. Unlike the traditional master—apprentice
system, the workshop model is based on a “subject—subject democratic pedagogical approach.”

This distinction is clearly visible in the example of the handicraft schools of the Fergana
Valley. For instance, in traditional craft centers such as Marghilan, Rishtan, Kokand, Shahrixon,
and Chust, the master—apprentice system has largely been maintained through hereditary
transmission. Handicraft workshops, however, can transform this tradition into an open, interactive,
and experiential learning platform. In such workshops, participants not only observe the master’s
working process but also have the opportunity to perform tasks hands-on, analyze the results, and
experiment with innovative approaches.
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Methodology (methods)

The concept of the “workshop” is theoretically grounded in the notion of experiential
learning. This theory was initially proposed by the American philosopher John Dewey, who
advanced the idea that knowledge is acquired through practical activity [1, 548]. Subsequently, D.
Kolb further developed this approach by interpreting the learning process as a four-stage
experiential learning cycle [2, 35]. According to this model, learning is based on the stages of
concrete experience, reflective observation, abstract conceptualization, and active experimentation.
In handicraft workshops, these stages occur naturally: participants first observe the master’s work,
then engage in hands-on practice themselves, analyze the outcomes, and refine their own
approaches. In this way, the process transforms learning from the mere acquisition of information
into a creative and reflective educational experience.

The study primarily employed two methodological approaches. The first was the observation
method, through which the potential for organizing workshops in handicraft studios was examined
during field research on the ethnographic tourism of the Fergana Valley conducted in 2024—-2025.
The second approach was a comparative analysis of experience exchange, which involved
comparing the activities of educational workshops organized in a workshop format abroad with the
capacities and practices of local craft studios.

Results

The introduction of workshop-based training sessions in the field of traditional handicrafts
represents a pedagogical model that aligns with the interactive and experiential approaches of
contemporary education. Within this framework, participants do not merely acquire ready-made
knowledge; rather, through their active involvement, they develop new skills and gain aesthetic
experience. Today, this approach is considered one of the most advanced directions in cultural
tourism and is widely implemented in practice by a number of countries around the world.

In particular, the model of pottery workshops is well developed in Avanos, a town in the
Cappadocia region of Turkiye, which is recognized as an ancient center of pottery. Here, hands-on
workshops designed for tourists are widely organized. Local masters demonstrate in practice the
processes of clay preparation, shaping, firing, and decoration. Participants create pottery items with
their own hands and take them home as souvenirs. This process is based on the principles of
experiential learning and actively engages participants in a creative process. Studies show that such
activities account for 17% of tourism revenue in Cappadocia and create new market opportunities
for local artisans [3, 20].

The city of Fez in Morocco is considered one of the world’s major centers of cultural heritage
tourism. Within the framework of the “Medina Artisans Project,” handicraft workshops are
organized in an open format for tourists. Their purpose is not only to showcase artisans’ labor but
also to enhance their economic independence. Tourists directly participate in carpet weaving,
ceramic painting, and leather processing. Research indicates that such workshops extend tourists’
average length of stay by approximately 1.5 days and have a positive impact on the local economy
[4, 115].

Another example of craft-related workshops is offered in Kyoto, Japan, through the “Cultural
Craft Experience Program.” Within this program, tourists participate in the practical stages of kasuri
and yuzen (textile dyeing) as well as raku pottery. The sessions are conducted based on a
combination of the traditional master—apprentice principle and modern educational methodologies.
Through this model, Japan not only preserves its intangible cultural heritage but also promotes
tourism. Research findings indicate that such interactive experiences have increased tourists’
cultural interest by 40% [5, 78].

In the village of Chinchero, Peru, the “Centro de Textiles Tradicionales del Cusco,” organized
by local women, is one of the most successful handicraft workshop initiatives in the country.
Tourists directly participate in hand spinning, preparing natural dyes, and weaving processes. The
project aims to revive ancient Inca textile traditions and ensure the economic independence of local
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women. Studies show that as a result of this center’s activities, average income in Chinchero village
increased by 35%, and the younger generation has renewed its interest in traditional crafts [6, 420].

In Uzbekistan, local and foreign tourists are offered experimental hands-on activities in which
artisans conduct master classes allowing participants to create products with their own hands.
However, such practices differ significantly from the workshop model discussed in this study in
terms of pedagogical, methodological, and goal-oriented aspects. A workshop is an interactive
educational and practical format aimed at acquiring knowledge and skills through experience, based
on participants’ active engagement. It relies on the principle of “learning by doing” and is closely
connected with constructivist educational theory. In a workshop, participants are not merely
observers but active creators, which makes the learning process deeper, more effective, and more
creative.

A master class, by contrast, is primarily based on demonstration and observation. In this
format, a master or specialist showcases their skills, work process, or artistic techniques to an
audience. This model is closer to the “learning by observing” approach and focuses more on
inspiring participants and providing examples than on their active practical involvement. Therefore,
master classes are generally short-term, illustrative, and demonstrative in nature.

In the field of handicrafts, the distinction between these two formats is particularly evident.
For instance, in a silk-weaving workshop in Margilan, when tourists actively participate in
processes such as spinning threads on the loom, creating patterns, or dyeing, this constitutes a
workshop. If, however, the master merely demonstrates the work process without the active
involvement of participants, it is considered a master class. Thus, workshops primarily focus on
experiential exchange and interactive learning, whereas master classes are limited to the
demonstration of skills.

For this reason, workshops can be regarded as a modern, interactive, and experience-based
form of the traditional master—apprentice school. By directly engaging learners or tourists in the
production process, workshops enhance the attractiveness of national handicrafts and become an
effective means of creating an “immersive experience” within cultural heritage tourism.

Discussion

The research results confirm that workshops provide significant opportunities as a new
pedagogical model for handicraft schools in the Fergana Valley. They create a learning process
based on active participation, transforming education from theoretical knowledge to practical
experience. The Fergana Valley has historically developed fields such as silk production, pottery,
knife-making, wood carving, candlemaking, jewelry, and copperware. The traditional master—
apprentice system in these craft schools functioned not only as a mechanism for passing on
professional skills but also as a cultural vehicle for transmitting aesthetic views, diligence, and
communal values from generation to generation.

Handicraft centers established in Fergana, Margilan, and Rishton—such as the “Yodgorlik
Silk Center,” “Rishton Pottery Complex,” and “Kokand Masters’ Association” have implemented
practical training sessions that are essentially real-life examples of the workshop model [7, 795].
Here, masters interactively teach local youth, students, and foreign tourists. For example,
participants in the “Silk Workshops” in Margilan have the opportunity to engage hands-on in all
stages of silk production — from nurturing seedlings, spinning and dyeing threads, to weaving. This
transforms learners and tourists from passive observers into active participants.

The introduction of the workshop model serves to integrate the Fergana Valley’s handicraft
heritage with “experiential learning and cultural tourism.” Consequently, craft processes become
not only objects of professional study but also social platforms that preserve cultural heritage while
generating innovative and economic value. Additionally, workshops ensure the living preservation
of cultural heritage in the region. While the traditional master—apprentice system involved primarily
local youth, the workshop format expands this opportunity internationally. With the direct
participation of tourists, researchers, and students, Fergana Valley crafts can develop new
communicative and economic dimensions within “cultural experience tourism.”
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However, it must be noted that despite the Fergana Valley’s considerable tourism potential in
the field of handicrafts, this potential is not yet fully utilized. The full implementation of workshops
requires meeting several key requirements. One of the most important factors in organizing
workshops in traditional craft studios is the proper didactic and aesthetic arrangement of the
environment. The studio is considered not only a workspace but also a pedagogical space that
fosters cultural interaction, creative experience, and knowledge acquisition [8, 1-6]. Therefore,
when preparing a studio to function as a workshop, attention must be paid to three main
components: the physical environment, the pedagogical structure, and the cultural atmosphere.

First, the physical environment — the material and technical equipment of the studio —
determines the quality of the learning process. For example, a pottery studio must include
equipment such as pottery wheels, clay mixers of various sizes, local clay, molding forms, coloring
pigments, kilns, and so forth. In addition, for active participant engagement, it must provide safety
tools, individual workstations, and a demonstration area for observing the master’s activities.

In a knife-making studio, it is necessary to equip facilities for metal melting and shaping with
coal furnaces, air blowers, hammers and anvils, sharpening stones, wooden tools for handles, as
well as safety equipment such as goggles, gloves, and protective clothing. The studio layout must be
ergonomic, allowing each participant independent and safe access to tools and equipment.

Second, the pedagogical structure determines the effectiveness of the workshop process. Each
session should be organized in four stages based on the “experiential learning model”:

Demonstration stage — the master explains and demonstrates the work process;

Participation stage — participants engage directly in hands-on activities;

Reflection stage — the process is analyzed, strengths and weaknesses are discussed,;

Application stage — learned techniques are reinforced, and a final product is created.

This structure develops not only craft skills but also competencies in creative thinking,
problem-solving, and aesthetic evaluation among participants.

Third, creating a cultural atmosphere in the studio is of particular importance. In this process,
the master’s role goes beyond mere technical guidance, acting as a “cultural mediator and
experiential leader.” The Fergana Valley’s craft traditions provide a rich aesthetic environment:
walls decorated with national patterns, displays of traditional tools, and inscriptions reflecting the
masters’ guidance on patience, honesty, and diligence — all contribute to imparting “national spirit
and inspiration” within the workshop.

Culturally well-organized workshops go beyond being simple “learning spaces”; they
function as “centers of experiential culture.” This aligns fully with UNESCO’s (2021) concept of
“living heritage spaces,” which allows cultural heritage to be learned and preserved through active,
practical engagement.

Thus, when organizing workshops within pottery and knife-making studios, the effective
design of the environment, ensuring safety and cultural requirements, structuring pedagogical stages
on a scientific basis, and integrating national aesthetic values into the setting can significantly
enhance the effectiveness of craft education. This approach is considered not only a method for
learning handicrafts but also an important scientific-practical model that fosters cultural
identification, creative thinking, and the educational dimension of tourism.

In local contexts, particularly in Uzbekistan, workshops have historically been located in
neighborhood centers, where their social function included not only production but also teaching the
younger generation crafts and showcasing national culture to visitors. Therefore, when organizing
modern workshops, it is advisable to preserve these values while harmonizing ergonomic design,
safety standards, and interactive learning elements.

Consequently, the workshop model serves to integrate the craft schools of the Fergana Valley
with modern education, the creative economy, and tourism systems. This approach maintains the
cultural foundations of the traditional master—apprentice system while advancing it to a new stage
characterized by experimentation, innovation, and international collaboration. As a result,
handicrafts in the Fergana Valley can not only preserve their national values but also make a
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significant contribution to Uzbekistan’s cultural diplomacy and the international recognition of its
tourism brand.

Conclusion

In conclusion, workshops represent an innovative model that combines the theoretical and
practical foundations of craft education. They play a crucial role in preserving cultural heritage,
promoting tourism, and enhancing educational effectiveness. Therefore, transforming traditional
studios into modern learning laboratories, providing methodological support, and facilitating
international experience exchange is a pressing scientific and practical issue.

Scientific analysis demonstrates that organizing workshops in traditional craft studios not
only enriches practical education but also becomes an effective means of preserving and promoting
national cultural heritage. This experiential learning-based approach allows participants to acquire
knowledge directly through active engagement. Craft workshops develop creativity, aesthetic
thinking, and cultural awareness in learners while expanding the concept of “cultural experience” in
tourism.

Organizing workshops in the craft studios of the Fergana Valley could be an effective strategy
for local tourism development. Such initiatives not only popularize the work of artisans but also
increase young people’s interest in traditional arts. Providing tourists with hands-on participation
enriches their cultural experience and fosters “experiential tourism” in the region. Consequently,
demand for handicraft products increases, creating a stable source of income for the local economy.
Furthermore, these practical activities allow the integration of Fergana’s cultural heritage with
modern marketing principles. Therefore, workshops are recognized as a promising mechanism for
both preserving handicrafts and integrating tourism.
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