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POLITICAL PHILOSOPHY AND THE EDUCATIONAL FOUNDATIONS OF
DEMOCRACY

Abstract. The main goal of this work is to explore the possible connection between social
phenomena such as education and democratic institutions from the perspective of political
philosophy. To fully understand this topic, in the first part we will examine the theoretical basis
and provide comprehensive definitions of key terms such as “democracy,” “liberal state,” and
“school.” Thus, we argue that democracy is not a natural form of human association, but rather a
unique invention of the human mind, and that schools are the ideal institution for spreading
democratic values, as this organization allows for the inclusion of large numbers of people. In the
second part, we argue that the task of schools is not only to teach children the necessary practical
skills and knowledge that will prepare them to compete in a market economy, but also to make
them citizens of a democratic society. Therefore, a democratic state must grant schools greater
autonomy, which will be reflected not only in the curriculum but also in school management. In
this sense, the article contributes to ongoing debates about the role of education in shaping active
citizenship and promoting pluralism. The conclusions may serve as a basis for future research on
the intersection of political philosophy, pedagogy, and democratic practice.
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panapl MeMJIEKET  JKOHE ‘‘MEKTen CHSKThl HETi3ri yFbIMJapra aHbIKTamMa Oepe OTBIPHIIL,
TaKBIPBINITBIH TEOPUSJIBIK HETi31H KapacTelpambl3. Ocburaiiiia, 0i3 JEeMOKpaTHUSHBIH aaamMziap
KaybIMJIACTBIFBIHBIH TaOWFU TYpi €Mec, ajJaM CaHAaChIHBIH KaiTalaHOac eHepTalbICHl, all
MEKTENTep AEMOKPATHSUIBIK KYHABUIBIKTapAbl TapaTyaa 0acTbl pesl aTKapaTblH HHCTUTYT €KEeHiH
KepceTeMis, ce0edi OyI1 YifbIM KenTereH agaMaapabl KaMTyFa MyMKIiHIIIK Oepeni. Exinmti Gemimae
013 MEeKTeNTIH MiHAeTi Oajlajapra HAPHIKTHIK SKOHOMHUKA JKaFJalbIHIa O9ceKere MaibIHIaNThIH
KaXETTi MPaKTHKAIBIK JaFrapuiap MeH OuTiMaepli YHpeTy FaHa eMec, COHBIMEH Karap OJapibl
JIEMOKPATUSIIBIK ~KOFAMHBIH a3aMaThl €Tl IIbIFapy eKeHiH pgonenaeiiMis. CoHABIKTaH
JEMOKPATHSIIBIK MEMJICKET MeKTenTepre Oenrimi Oip aBTOHOMHS Oepyi Kepek, Oyl TeK OKYy
OarmapiamMacblHIa FaHA eMec, MEKTeNnTi Oackapyna Ja kepiHic TaOyel kepek. OcChl TYpFBIIaH
anFaHaa, Makaiga OesiceHJl a3aMaTThIKThl KaJbIITACTBIPY MEH IUTIOpaTU3MJl UIrepiieTyaeri
OUTIMHIH peJIl Typaibl Ka3ipri mikiprajactapra yiec Kocasasl. JKacairaH KOPBITBIHABLIAD CasiCH
¢unocodpus, nenaroruka JKOHE JEMOKPATHSUIBIK TOXKIPUOEHIH TOFBICHIHAAFBl  OoJallak
3epTTeyliepre Heri3 0oJa anassl.

Kiar ce3gep: ®dunocodus, neMokparus, azamMaTThIK OUIIM, 9J€yMETTIK UHCTUTYTTap,
TUTFOPAITA3M, CasiCH CayaTTBUIBIK.
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MMommTuyeckas punocodusi u 00pas3oBaTeibHbIe 0CHOBbI 1eMOKPATHH

AnHoTanus. OCHOBHas 11€JTb TAHHOM PabOThI 3aKJIFOYAETCS B U3yUYEHUH BO3MOYKHOM CBSI3U
MEXTy TAKUMH COITMAIbHBIMH SBIICHUSIMH, KaK 00pa30BaHUE U JEMOKPATHYCCKUE HHCTUTYTHI, C
TOYKH 3pEHUsI TOTUTHYECKOHN dunocodun. UToOBI MOTHOCTHIO IOHATH ATY TEMY, B IEPBOM YacTH
MBI PACCMOTPHUM TEOPETUUECKHUE OCHOBBI M IAJTUM OTIPEICTICHUS KITIOUEBBIX TEPMUHOB, TAKUX KaK
«IEMOKPATHSI», «JTHOEPATTbHOE TOCYAAPCTBO» U «IIKOJIa». Takum o0pa3oM, Mbl YTBEPKIaeM, U4TO
JEMOKpaTUsi HE SBIIIETCS ©CTECTBEHHOW (OPMOM UEIOBEYECKOTO OOBEIMHEHMs, a CKopee
YHUKQJIbHBIM HM300pETEHUEM YEJIOBEUECKOI0 pa3yMa, W 4YTO IIKOJBI SBJISFOTCS HUICATbHBIM
WHCTUTYTOM JUISl paCIIpOCTPAHECHUSI IEMOKPATHUECKUX IIEHHOCTEH, MOCKOJIbKY 3Ta OpraHu3aIus
MO3BOJIICT BKJIIOYATh B €0l OOJIBIIIOE KOJMYECTBO JItojAei. Bo BTOpO# YacTu MBI yTBEpXKIaeM,
YTO 3ajaya IIKOJI 3aKJII0OYaeTCsl HE TOJIbKO B TOM, YTOOBI HAY4YHTh JETe HEOOXOAUMBIM
MPAKTUYECKUM HABbIKAM M 3HAHUSAM, KOTOPBIE MOJTOTOBSAT MX K KOHKYPEHIIMM B PHIHOYHOU
HSKOHOMHKE, HO U B TOM, YTOOBI C/IeTIaTh UX IpaKAaHaMU JeMOKpaTHueckoro odmiectsa. [lostomy
JEMOKPAaTUYECKOE TOCYIapCTBO JIOJDKHO MPEIOCTABUTh HIKOJIAM OIPEIEIICHHYI0 aBTOHOMHUIO, YTO
HalJeT OTpakeHUEe He TOJIBKO B y4eOHOW mporpamMme, HO M B yIpaBICHHH HIKoJaMu. B sTom
CMBICTIE CTaThsi BHOCHUT BKJaJ B MPOJOJDKAIOMIMECS ITUCKYCCMH O poJid oOpa3oBaHHs B
(hOpMHUPOBAHUM AKTUBHOTO T'PAXKIAHCTBA U MPOJBMKEHUH ILUTtopanu3ma. CrenaHHbIe BBIBOJBI
MOTYT TOCTY)XHTh OCHOBOW Ui OYyIyIIMX HCCIEIOBAHMNM HA TEPECEYCHUU MOJUTHYECKOU
¢bunocodun, negaroruku U JeMOKPaTUIECKONW MTPAKTHKHU.

Kurouesnble ciioBa: Ounocodusi, 1eMOKpaTusi, TpakKJaHCKoe 00pa30BaHUE, COIHABLHBIC
WHCTUTYTBHI, IUTIOPAIN3M, OJIUTUYECKASI TPAMOTHOCTb.
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Siyaset Felsefesi ve Demokrasinin Egitsel Temelleri

Ozet. Bu calismanin temel amaci, siyaset felsefesi agismdan egitim ve demokratik
kurumlar gibi toplumsal olgular arasindaki muhtemel iligkiyi incelemektir. Konuyu tam olarak
anlamak i¢in ilk boliimde teorik temeller ele alinacak ve “demokrasi”, “liberal devlet” ve “okul”
gibi anahtar kavramlarin tanimlar1 verilecektir. Boylece, demokrasinin insan topluluklarmnin dogal
bir bigimi degil, bilakis insan aklinin dzgiin bir icadi oldugunu; okullarin ise ¢ok sayida bireyi
kapsayabilen bir orgiitlenme yapisina sahip olduklarindan, demokratik degerlerin yayilmasi i¢in
ideal bir kurum oldugunu savunuyoruz. Ikinci béliimde ise, okullarin gérevinin yalnizca ¢ocuklara
piyasa ekonomisinde rekabete hazirlayacak gerekli pratik beceri ve bilgileri 6gretmekten ibaret
olmadigini, ayni1 zamanda onlar1 demokratik bir toplumun vatandasi haline getirmek oldugunu ileri
siriiyoruz. Bu nedenle demokratik devlet, okullara yalnizca miifredatta degil, ayn1 zamanda okul
yonetiminde de yansima bulacak belirli bir 6zerklik saglamalidir. Bu baglamda makale, egitimin
aktif vatandashigi sekillendirme ve cogulculugu tesvik etmedeki roliine dair devam eden
tartismalara katkida bulunmaktadir. Ulasilan sonuglar, siyaset felsefesi, pedagoji ve demokratik
pratik arasindaki kesisime yonelik gelecekteki arastirmalara temel teskil edebilir.

Anahtar Kelimeler: Felsefe, demokrasi, vatandaslik egitimi, toplumsal kurumlar,
cogulculuk, siyasal okuryazarlik.

Introduction

The purpose of this work is to explore the relationship between democracy and education,
based on the premise that a democratic society can only be formed if there is an educational system
that prioritizes democracy and is itself democratic. From the perspective of political philosophy,
the central thesis is that democratic education strengthens democracy by promoting individual
tolerance and enabling people to better understand the political context, as well as by contributing
to the preservation of social institutions.

This paper seeks to answer the following questions: What is the role of education in
transmitting democratic values, and is this achievable? How should successful democratic
education be organized? What is the relationship between democratic education and social
institutions? In the first section, we will briefly review the definitions of democracy, modern
education, and liberal society, placing these concepts in the broader context of political philosophy.
We will then discuss the importance of democratic education for the proper functioning of social
institutions.

There are many different formulations of democracy in the scientific community.
Nevertheless, it is possible to combine all the theories around a few fundamental issues. These
common issues include the protection and guarantee of human rights, free participation in the
decision-making process, fair and equitable cooperation between individuals and groups, and the
provision of decision-making tools based on current and accurate information (Harber & Mncube,
2012: 105).

One of the most famous definitions of democracy is the one made by Abraham Lincoln in
his Gettysburg speech during the American Civil War: “Democracy is the government of the
people, for the people and by the people” (Lincoln, 1863). This definition reveals the essence of
democracy. Thus, democracy is based on the idea that all members should make decisions that
fully affect the society of that community, and that every member of society should have equal
rights to participate in those decisions.

It is argued that democracy is not a natural form of bringing people together, but an
extraordinary and rare invention of the human mind. If we take into account the fact that people
are not born with democratic principles, then education can be a key factor in the development of
these principles (Cook & Westheimer, 2006: 348).
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Results and discussion

Historical Context and Theoretical Foundations in Political Philosophy

The question of the role of education in shaping a democratic society is not new; such
topics have been discussed since the days of ancient philosophy. One of the first people to think
about this was Aristotle. In his book The Politics, he writes:

But of all the safeguards that we hear spoken of as helping to maintain constitutional
continuity, the most important, but most neglected today, is education, that is, educating citizens
for the way of living that belongs to the Constitution in each case. It is useless to have the most
beneficial rules of a society fully agreed upon by all who are members of the politeia, if individuals
are not going to be trained and have their habits formed for that politeia, that is to live
democratically if the laws of the society are democratic, oligarchically if they are oligarchic.
(Aristotle, 1962: 215-216).

It is important to note here that a liberal society with democratic state institutions is a
prerequisite for the ideas and proposals that will be discussed in this work. Without these
conditions, it is impossible to imagine the introduction of innovations in education, since the state
mainly funds schools. Any state, in turn, wants to extend its status quo in various ways, so schools
are an important part of any state’s policy.

Democratisation, in turn, has its own prerequisites, without which it is impossible to
implement it. Leftwich argues that until certain socio-economic and political conditions are created
that relate to the understanding of “modern” society, democracy will not take root. Prerequisites
such as industrialisation, urbanisation, bureaucratisation, specialisation of social structures, the
value of individualism, and political stability are the social basis of political democratisation. He
believes that attempts to introduce democracy, as he says, in “fragile” countries where corruption,
patrimonialism and nepotism flourish, will have negative consequences and hinder development
(Harber & Mncube, 2012: 107).

As for schools, if we start to investigate the origins of modern schools, we will see that
they mostly come from Europe, at least in terms of teaching methods. In Europe at the end of the
19th century, schools were a tool for managing social and political processes. The rapidly
developing working class was at that time the primary opponent of the state. The growing
industrialisation and urbanisation of large cities contributed to the self-organisation of workers.
As Andy Grenn argues, the task of education at that time was not to teach the skills necessary for
the industrial sector but to train people in the loyalty, discipline and attitudes necessary to confront
the raging social problems. Correspondingly, Toffler outlines the situation in the following way:

Mass education was the ingenious machine constructed by industrialism to
produce the kind of adults it needed ... the solution was an educational system that, in
its very structure, simulated this new world ... the regimentation, lack of
individualisation, the rigid systems of seating, grouping, grading and marking, the
authoritarian style of the teacher — are precisely those that made mass public education
so effective as an instrument of adaptation for its time and place. (Harber & Mncube,
2012: 114)

Thus, the authoritarian model of education, which was formed to manage socio-political
processes, later spread to the colonies of European states, where it was used to control the local
population in the interests of the colonialists. In this way, the European model of education has
taken root in many countries and remains dominant in most cases.

Further, it will be helpful to define a liberal state to have a complete understanding of the
topic. Meira Levinson offers five main characteristics of a liberal state. First, the state must have
a complex of social, judicial and legal institutions. A liberal state is a democratic one, where the
Constitution would play the role of a deterrent to the power of the state itself. Secondly, ina liberal
state, fundamental rights are protected by the Constitution.

The main ones are freedom of speech, freedom of association, freedom of religion, freedom
to own property, freedom from reprisals by anyone, including the state, as well as the freedom to
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do what one wants within the framework of the law and in accordance with the Millian harm
principle. The third characteristic is related to the diversity of the population. In general, the
population of many modern states is diverse in terms of ethnic, religious, cultural, and social
composition.

However, what distinguishes a liberal state and society from an illiberal one is its attitude
towards social pluralism. A liberal society treats all citizens with tolerance and respect, regardless
of any differences. The fourth characteristic of a liberal state is the ideal of equal opportunities for
all. Finally, when adopting laws and regulations, the state should not proceed only from the
interests of one group of the population. Any policy and jurisdiction, at least in theory, must be
approved by all groups of citizens. Also, the state must be economically and politically stable
(Levinson, 1999: 41-42).

Principles and Practices of Democratic Education

It is believed that mass public education is important for the emergence of a modern nation-
state, for the formation of a modern worker and family, and in general for a modern state economy.
Formal education indirectly contributes to the development of democracy by teaching citizens
basic bureaucratic, organisational knowledge and behaviour, based on which democratic values
can later arise. This means that knowledge and experience of specific democratic values and
practices should also be incorporated into this process to strengthen the country’s democratic
political culture (Harber & Mncube, 2012: 109).

Schools are an ideal place to teach democratic education, as no other social institution
offers such opportunities to reach a large number of young people permanently. However, at the
same time, the influence of parents on the formation of the child has always been significant,
especially during the preschool years. However, modern economic realities often force both
parents to work. Therefore, the need for civic education in schools has recently increased. Parents
are increasingly relying on schools to ensure that their children not only acquire a set of knowledge
but also learn democratic values, such as mutual respect and tolerance, which will benefit them in
the future in public life.

As with all issues related to education, there is no single universally accepted answer to the
question of what a democratic education should be. Everything depends on the tasks that a
democratic education sets for itself. Moreover, since teachers and school administrators think
differently, the methods of completing tasks differ from each other. One group believes that the
best way to teach democracy is to study the functional structure of government, the history of
democratic institutions, and the trials that democratic societies have undergone to protect and
strengthen the democratic order. Another group believes that students should be more involved in
social projects so that academic knowledge can be applied. At the same time, some believe that
educational institutions themselves should be democratically organised. Otherwise, it would be
hypocritical to teach democracy in undemocratic, traditional schools (Cook & Westheimer, 2006:
350).

Suppose states are interested in further strengthening democratic institutions. In that case,
schools must become democratically organised, and the first task of such schools is to openly
declare their commitment to the values of democratic education in their official documents, such
as the school’s mission statement. In their structures, schools should foster the practice of sharing
power over decision-making with key participants in the educational process, including the
administration, pupils, and parents. In practice, this will result in a specific transfer of power from
the school administration to the rest, particularly the students. In such a situation, a freely elected
council will be needed, where everyone, including students, will be represented. Additionally, a
governing body will be established, with representation from all parties (Harber & Mncube, 2012:
111).

Accordingly, the culture of democratic schools should be founded on democratic
relationships that foster mutual trust and respect. All types of punishments should be excluded.
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Instead, students should be taught peer mediation. At the class level, students should have the right
to discuss and propose ideas related to the discipline and curriculum. This requires that everyone,
including the school administration and students, must at least have the skills of representation,
organisation, planning, and conflict resolution (Harber & Mncube, 2012: 111).

It is argued that democratic states need educated citizens in order for their political and
social institutions to be stable. Democratic education entails equipping citizens with the necessary
knowledge and skills to utilise opportunities and exercise their rights effectively. In particular,
participation in the process of democratic governance. One of the primary democratic skills is the
ability to engage in discussions about political issues. This enables one to assess the social situation
and hold representatives accountable, while also maintaining mutual respect during disagreements.
The most important aspect of the deliberation is reciprocity, which implies a willingness to adopt
laws and regulations that oblige all citizens. Therefore, reciprocity between free and equal people
is one of the main goals of democratic education (Gutmann & Ben-Porath, 2015: 1-2).

Democratic schools are those that seek to educate children in the spirit of the democratic
ideal of civic equality. All citizens should be treated as equals, regardless of their race, gender,
religious affiliation, or social status. Students should be aware of their rights and prepared to
assume the responsibilities of a citizen, including respecting the rights of others (Gutmann & Ben-
Porath, 2015: 5).

As noted at the beginning, modern democracies are mostly multi-ethnic and multi-
religious. Given this fact, one of the primary tasks of training is to foster tolerance and mutual
respect among students. However, it is not always easy to do this, especially when there are
children from different cultural backgrounds in the class. There are two approaches to solving this
issue. The first is the inclusion of historical events and cultural contributions from various groups
in society. The second approach requires tolerance for historical intolerance. That is, tolerance can
replace the introduction of a single belief system for all students, regardless of their beliefs. At the
same time, tolerance allows citizens to express their opinions and learn about others freely
(Gutmann & Ben-Porath, 2015: 6)

Mutual respect implies tolerance of differences and public acceptance of them, so it is of
practical importance in cases where people can solve the problem of differences on a peaceful
basis. In other words, this personality trait contributes to the peaceful life of people with different
views by agreeing to disagree. Therefore, by teaching children to respect each other in school, you
introduce the concepts of moral pluralism, which is a necessary value of a democratic society.
Children should learn different worldviews because it is impossible to instil respect for what they
know nothing about.

Children should be taught to respect democratic institutions, the Constitution and the
freedoms guaranteed by the Constitution, which in turn form the basis of a democratic state. For
children to become active participants in a democratic society, it is essential to instil democratic
habits, such as participating in solving social problems, voting in elections, understanding their
rights, and protecting them. Children should be allowed from school years to study political history
and the main events that took place in the political arena of the past, as well as modern political
trends and parties. It is necessary to organise various discussions on topics related to the
fundamental values of democracy, such as freedom, equality of opportunities, the structure of the
state, and so on. Thus, the student will have “political literacy” and the ability to understand the
socio-political processes of society.

The lack of political literacy among citizens can lead to various social problems. For
example, Murphy writes that people often perceive their fellow citizens with different political
views as enemies rather than as political opponents in society. He believed that conflicts between
political adversaries are an integral part of the democratic process in any liberal society. However,
unfortunately, people sometimes confuse the concept of a political adversary with the concept of
a moral enemy:
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What is happening is that nowadays the political is played out in the moral
register. In other words, it still consists of we/they discrimination, but we/they, instead
of being defined with political categories, is now established in moral terms. In place of
a struggle between ‘right and left” we are faced with a struggle between ‘right and
wrong. (Mouffe, 2005: 5)

In order to prevent this kind of discord between citizens, it is important to create classes
free from any prejudice, where students will discuss existing political and social issues and express
their opinions. An American philosopher, John Dewey, argues that a pluralistic society can exist
peacefully and be maintained only through appropriate education. Education is not a result, but a
process, and life itself. Therefore, the content of education should take into account human nature
and the environment, relying on the active involvement of students in the process. In addition, the
educational program should include real problems; in this sense, all possible lessons that reflect
social issues should be considered (Erdem & Egmir, 2020: 165).

Dewey describes a democratic state as a society where citizens resolve life’s problems
through face-to-face relationships. This description is a good example for schools to create the
right environment. In schools, students with the same desires, goals and values will learn to live
together and find unity in their thoughts and actions, which will make it possible for individual
development through group activities. He believes that traditional methods cannot implement the
culture of democracy; for the acquisition of democratic values, students need to study the
phenomenon of democracy in practice. Schools have a responsibility to instil a culture of
community and cooperation in their students, and schools themselves must model democratic
values (Erdem & Egmir, 2020: 166).

Conclusion

Thus, it has become clear that, like any other state, a democratic state needs appropriate
education that reflects democratic values for the stable functioning of socio-political institutions,
since today’s schoolchildren are tomorrow’s social agents and citizens. In this case, the task of
schools is not only to teach children the necessary practical skills and knowledge that will prepare
them for competition in a market economy, but also to help them become citizens of a democratic
society. In this sense, it is extremely important to instill in them central ideas of political
philosophy, such as a sense of reciprocity, which is expressed in a willingness to engage in
dialogue and cooperation, as well as in the acceptance of common laws and rules.

In addition, a democratic state must give schools greater autonomy, which should be
reflected not only in the curriculum but also in school management. When developing the strategy
and content of the school curriculum, the opinions of students should be taken into account and
they should be involved in some decision-making processes. Otherwise, it is illogical to expect
children to think and behave democratically, as democratic values are instilled at an early age.

Given all of the above, since moral and political pluralism is an integral part of a democratic
society, it is necessary to teach children tolerance for different opinions. Therefore, instilling
political literacy in children is also a priority of democratic education. This will raise citizens’
awareness of the political system and help them better understand the social processes taking place,
as well as improve the situation with moral tolerance, which is a crucial issue in political
philosophy as a whole.
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