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CULTURAL AWARENESS OF KAZAKHSTANI STUDENTS IN LEARNING TURKISH
LANGUAGE IN TARGET COUNTRY

Abstract. This study aims to investigate the cultural awareness of Kazakhstani students who
are studying at state universities in Turkey. In other words, the current study attempted to find out
what Kazakhstani students in Turkey think about the effects of the target culture in learning Turkish
as a foreign language they attended in TOMER in the first year when they came to Turkey. The
quantitative data collected utilizing a questionnaire. The participants of this research were thirty
students who were enrolling in different universities in Turkey. Moreover, all of the participants
studied the Turkish language as a foreign language in language courses. The findings of the data
analysis revealed that Kazakhstani students have raised cultural awareness and have positive
perceptions about learning Turkish culture. In addition, the results indicated that attending a Turkish
language class in the target country was beneficial to know better about the cultural differences of
the country.
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Typkusigarbl Ka3akKCTaHABIK CTYJeHTTEPAIH TYPIK TUIiH yipeHyaeri MoeHu caHa-ce3imi

Angatnma. byn 3eprrey TypkusiHbIH  MEMJIEKETTIK  YHUBEPCUTETTEPIHIE  OKHUTHIH
Ka3aKCTaHABIK CTYJIEHTTEPJIH MOJCHM CaHa-ce3iMiH 3epTreyre OarblTTanfaH. backaiia aiTkanza,
Oy 3eprrey xyMmbichl Typkusnarbl anramiksl kbulblHAa Typik TimiH Yipery OpranbifblHaa
(TOMER) TYpPIK TUTiH YHpEeTy KypChblHa KATBICKaH Ka3aKCTaHIBIK CTYISHTTEPAIH MIeTeN Timi
peTiHAe TYpIK TUIIH YHpeHyJeri TYpiK MOJEHHUETIHIH ocepi Typajbl HE OWMJIANTBIHBIH Olayre
apHanirad. CayaqHaMaHbl KOJIIaHA OTBIPHII KUHAJIFAH CAH/BIK MAJTIMETTEpre Tajljay >KacallbIHFaH.
byt 3eprreyre Typkusimarsl op TYp:ii YHUBEPCUTETTEPTre TYCKEH OTBI3 CTYIEHT KaThICThl. COHBIMEH
Karap, KaTbICYIIbUIApJABIH Oapiblfbl TULAIK KypcTapia TYPIK TUTIH IHET Tl PEeTiHAE OKBI/BL
JlepexTepai TangayablH HOTHDKENEpl Ka3aKCTaHIBIK CTYASHTTEPAIH MOJICHHM CaHa-Ce3IMiHIH
apTKaHBIH JOHE TYPIK MOJICHHUETIH YHpeHy Typaibl OH MiKipaepiH aHbIKTaael. CoHpaii-ak
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HOTIDKEJIEP TYPIK eiHAer TYpiK Tii cabarbiHa KAaTBICY €JJIIH MOJICHH albIpMAIIbUIBIKTAPhI TYPAJIbl
Kke0ipek Olmy/ie maiansl OOJFaHBIH KOPCETTI.
Kiar ce3nep: moneHu caHa-ce3iM, Ka3aKCTaHABIK CTYIACHTTEP, TYPIK MOJCHHETI, METEN TUTIH

YUpEHY.
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KyabTypHOe caMoco3HaHMe Ka3aXCTAHCKUX CTYJCHTOB
B M3YYeHUH TYPelKOro si3bika B Typuuu

AHHOTalusi. OTO HCCIEIOBAaHUE HANpPABICHO HAa M3Y4YEHHE KYJIbTYPHOTO CO3HAHUS
Ka3aXCTaHCKUX CTYAEHTOB, 00y4arollUXcsl B TOCYAAPCTBEHHBIX YHUBepcuTerax Typuuu. Apyrumu
CJIOBaMHU, JIaHHOE UCCJIEIOBAHNUE ITPU3BAHO BBISICHUTD, YTO JYMAIOT O BIMSIHUM TYPELKON KYJIbTYpPbl
Ha M3Y4YEHHUE TYPELKOro s3bIKa KaK MHOCTPAHHOI'O Ka3aXCTaHCKHE CTYAEHTHI, KOTOpble 00yJaiuch
TypenkoMy a3bIKy B Llentpe o6yuenus Typenkomy a3biky (TOMER) B mepBblit rox OpuObITHS B
crpaHy. IIpoBelneH aHanmM3 KOJIMYECTBEHHBIX JaHHBIX, COOpPAaHHBIX C IOMOINBIO ompoca. B
UCCIIEIOBAaHUM IPUHSIN y4acTHE TPUALATh CTYAEHTOB, OCTYIUBIINX B PA3JIMYHbIE YHUBEPCUTETHI
Typuuun. bosnee Toro, Bce y4yaCTHMKM Ha S3bIKOBBIX Kypcax M3Y4aldd TYPELUKHH S3bIK Kak
MHOCTpaHHBIA. Pe3ynpTaThl aHalM3a JaHHBIX BBIABUIM POCT KYJIBTYPHOI'O CaMOCO3HaHUS
Ka3aXCTaHCKUX CTYAEHTOB U IOJIOKUTEIbHBIE OT3BIBBI 00 H3YUYEHHH TYPELUKOH KyJIbTYpHI.
Pe3ynbrarthl Takke IMOKas3alu, YTO IOCEIIEHWE YPOKOB TYypeukoro si3pika B Typuuu ObLIO
MOJIE3HBIM, YTOOBI JIyUllle Y3HATh O KYJIbTYPHBIX Pa3IMYUsIX CTPAHbI.

KiroueBble cioBa: KylbTypHas OCBEIOMIIEHHOCTb, Ka3aXCTAaHCKHME CTYIEHTBI, Typelkas
KYJIbTYpPa, U3Y4EHUE NHOCTPAHHBIX SI3BIKOB.

Introduction

Turkish is a deeply rooted and widely spoken language by more than 250 million people
worldwide [1]. Turkish languages’ very long histories, Turkey's geographical importance and its
active role in world politics, the choice of Turkey in terms of foreign travel, and Turkey's reliable
image increase the demand for learning the Turkish language. Learning Turkish as a foreign
language will undoubtedly increase Turkey's value in the world of culture and politics.

In the history of teaching, different approaches have been used, but they can be broadly
divided into two categories: purposeful, culturally oriented (monocultural approach), and based on
the student's own identity and comparison with another culture (comparative approach). Widely
recognized in linguistics, students need not only knowledge and skills of language grammar, but
also the ability to adequately use the language socially and culturally.

The integration of culture into language teaching has been studied in various studies in
Turkish contexts [2; 3; 4]. Onalan, for example, focused on Turkish teachers’ views on teaching
culture [3]. Bada and Geng examined the effectiveness of a separate culture course and found that a
separate course on target culture raises learners’ motivation and awareness [2]. In Turkey, since
1993 TOMER has tried to teach Turkish to foreigners in the name of the Turkish Government via
Ankara University.

Culture and Language

It is not easy to define culture. For some, it is related to general knowledge and for others, it is
related to ways of life. When we agree on the latter definition, we are faced with a whole bunch of
choices that range from categories like holidays to the flag of the target country or from food to
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special occasions. Hence, language teachers and planners are inevitably faced with the issue of
selection of the cultural elements that are most applicable for their teaching contexts.

One way to understand culture is to know people about a particular society. This information
can be processed in various ways: as information about cultural or artistic works; as information
about places and institutions; as information about events and symbols; or as information about
lifestyle. This aspect of culture can also be considered from the point of view of education and
brought up as a set of learned rules that students can adopt on their own. When translated into the
language of teaching and learning, this knowledge-based expression of culture often takes the form
of learning information about another country, its people, institutions, etc. However, culture is not
just a community of knowledge, it is a structure in which people live and convey common meanings
to each other.

When it comes to the relation between language and culture, many researchers seem to
indicate a close relationship between them. Brown, for example, states that language is a component
of a culture, and culture is a part of the language; the two are so intertwined that it is impossible to
separate them without losing the significance of either culture or language [5].

Byram makes the point that “the language holds the culture through denotations and
connotations of its semantics” [6]. All in all, the relation between language and culture is so tight
that it is almost impossible to think of one as independent of the other. Therefore, the teaching of
any language inevitably involves the teaching of culture, either explicitly or implicitly.

In short, it would be wise to converge on the point Hinkel and Long stated that there are “as
many definitions of culture as there are fields of inquiry into human societies, groups, system,
behaviors, and activities” [7]. Therefore, a study into target culture learning and teaching would
have to include everything that can be viewed as part of a culture.

It is generally accepted that language is a part of the culture as a whole, and its culture plays a
very important role in this. Some social scientists believe that culture is impossible without
language. Language also reflects the culture and is influenced and shaped by it. In a broad sense, it
is a symbolic image of people, as it includes people's historical and cultural environment, attitudes
to life, lifestyles, and ways of thinking.

Brown pointed out that language is part of the culture, and culture is also part of the language;
because they are intertwined, they cannot be separated without losing the meaning of language or
culture [5].

The use of culture in language teaching and has been at the center of interest of many
scientists and has undergone a profound development. The intersection of language and culture is
studied by methods of cognitive anthropology. It is believed that even the slightest differences in
the culture are encoded in its vocabulary. Recent research, especially in the last decade, has focused
on the issues between Second Language Teaching and target culture teaching through the writings
of scholars such as Byram and Kramsch [6; 8].

Because culture and language are inextricably linked, culture must be taught alongside the
target language. Culture in foreign language today is undoubtedly much more than teaching the
great works of literature. It has made inroads into the fields of applied linguistics and foreign
language education. Social values, attitudes, and cultural elements are integrated with the
communicative approach to enhance the effectiveness of foreign language acquisition. Recent
research has focused on the seamless link between foreign language and target culture instruction,
particularly in the last decade with the work of researchers like Byram and Kramsch [6; 8].

If languages are taught without culture, students remain foreigners, unfamiliar with the
languages being studied. In language lessons, it is necessary to carefully study the cultural elements
of the language being studied. Ellis, McCullough, Wallendorf and Tan said that students who are
interested in the social and cultural life of their hometown are more likely to learn a foreign
language than other students. Therefore, such students should be supported to receive the necessary
cultural education [9]. Jiang means that it is impossible to teach the target language without learning
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the target culture [10]. If students do not study the cultural aspects of the destination country, they
are faced with an empty language structure. A very important role in this course is played by the
culture of teaching in foreign language lessons. It is well known that the teaching of language and
culture are interrelated, and students need social and cultural awareness in international relations.

Teaching Turkish as a Foreign Language

Teaching Turkish as a Foreign Language (TTFL) has become a more spoken and working
subject in Turkey and abroad, especially in the last twenty years. When Turkish is compared to
other languages as a foreign language that has not received due attention for several years, the
problem becomes much different. The process of teaching English as a foreign language began a
long time ago, now it has gained functionality and is recognized worldwide as a scientific language.
Similarly, the history of teaching German and French as foreign languages goes back a long way.
Although the beginnings of teaching Turkish as a foreign language are outdated, it would be wrong
to say that the first thorough tests based on deliberate and modern methods began in the early
1980s. Along with the beginning of the teaching of languages such as English, German, and French
as foreign languages, the process of preparing and developing the necessary programs and materials
in the process of teaching these languages to foreigners has accelerated. The same cannot be said
about the process of teaching Turkish to foreigners.

Many countries have begun the process of institutionalization to manage these processes and
build efficient language policies, given that language instruction is directly tied to teaching and
introducing culture. The British Council and the Goethe Institute are the first two effective
examples that come to mind [11].

According to the agenda of the seminar on the study of Turkish as a foreign language, 165
million people in the world speak so far, according to the United Nations, and 220 million people in
the world speak, according to the Turkish languages institution. Turkish as a mother tongue.
Turkish Chinese English is the most widely spoken language among Indian languages. In addition,
the demand for Turkish language learning is increasing every day during the process of full
membership in the European Union [12].

In recent years, there has been a growing trend in teaching Turkish as a foreign language for a
variety of reasons. The number of people wishing to learn Turkish as a foreign language is
increasing in parallel with this trend. However, although there have been studies conducted for
investigating different aspects of teaching Turkish as a foreign language, these studies can be
accepted as the starting point of a long and arduous academic journey since teaching Turkish as a
foreign language has gained popularity in very recent years. Thus, there is a considerable need for
more academic research on the topic. In classes where Turkish is taught as a foreign language,
teachers are the mainstay of teaching. As expressed before, culture is an inseparable part of the
language. Therefore, teaching Turkish as a foreign language should be investigated in terms of
cultural elements belonging to Turkish culture.

METHODOLOGY

Participants

Participants for the study were selected from among Kazakh students enrolling at the state
universities in Turkey in the fall semester. The participants were two BA, 14 MA students, and 14
Ph.D. students. Their age ranged between 20 and 32. The majority of the participants were male
students (N=20). They were all native-speakers of the Kazakh language who learned Turkish as a
foreign language. All these participants were enrolled at TOMER and had certifications. Their
majors are different. Contact was made with the participants mostly by mail.
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Data collection

Sources of data included a quantitative questionnaire with the students. The questionnaire
consists of two parts. In the first part, demographics and questions regarding some personal
information are given. The second part contains personal preferences concerning the teaching and
learning of culture in the target language. Consequently, some of the existing questionnaires and
open-ended questions were made use of and some new ones were further added. The questionnaire
included 5 Likert scale items from Strongly agree to strongly disagree (items 1- 15).

Data analysis

In the analysis of this study, a numerical method was used. The survey results were analyzed
by calculating characteristic statistics, such as frequency and averages. The data was analyzed based
on demographic factors to determine the relationship with the results.

Findings

Participants’ gender is described in Table 1 below through the frequency and percentage of 30
participants in this study, 10 of them, namely 30 are females, while 30 of them, 70 are males. Thus,
it can be stated that the number of males is more than the number of females in this study.

Table 1. Gender Variety

N F
Female 10 30
Male 20 70
Total 30 100

The questionnaire results are given below (Table 2).

Table 2. Cultural awareness of the students

5 4 3 2 1
Items (N=15)

1 2| 3 4 5 6 7 8 9 10 | 11

1. Language teachers explain the 6 | 20 | 11 37 10 33 1 3 2 7
culture while teaching

2. 1 don't need to know about the 1133] 5 166 | O 11 | 36.6 | 13 | 43.
target culture 3
3. To be aware of the culture ofthe | 4 | 13. | 8 | 26.6 | 3 10 11 | 366 | 4 | 13.
language they are learning should 3 3

be compulsory for students.

4. Turkish can be learned without 2 |66 6 20 4 | 133 | 15 50 3 10
ever addressing the cultural item of
Turkey.

5. Turkish teachers should be well
equipped with cultural patterns of 0] 3
the language they teach.

6. | do not feel comfortable whenit | 0 3 10 6 20 13 | 43.3 8 26.
is asked about the target culture in 6
the classroom.

-
w
w
w
-
=
(6)]
a1
o
=
w
w
N
~
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Continuation of Table 2

1 2| 3 4 5 6 7 8 9 10 | 11
7. Being aware of the Turkish 5116. | 9 30 10 | 333 | 5 | 166 | 1 | 33
culture enhances our language 6
skills.
8. Knowing cultural elements 6 | 20 7 | 233 | 11 | 333 | 5 |166 | 1 |33
develop our ability to learn the
language.

9. Turkish education books should 6 | 20 8 26.6 | 14 | 46.6 1 3.3 1 3.3
include items from Turkish culture.

10. Cultural content should be 7123 | 5 | 166 | 14 | 466 | 3 10 1 |33
included in the Turkish curriculum. 3

11. Turkish language teachers 1(133] 1 3.3 4 | 133 | 14 | 46.6 | 10 | 33.
should teach only language, not the 3

culture.

12. I should learn the target culture | 0 5 | 166 | 9 30 14 | 466 | 2 | 6.6
in language classes.

13. Learning a foreign culture 0 2 6.6 1 3.3 6 20 21 | 70

harms our own culture.
14. | learn more about target culture | 3 | 10 | 14 | 466 | 9 30 3 10 1 |33
outside of the classroom, not inside.

15. I need to know about the target | 6 | 20 5 | 166 | 16 | 533 | 2 6.6 1 |33
culture while learning Turkish

Results

The results indicated that (questions (I) 1-15), Kazakh students had positive opinions towards
the cultural awareness in general. As can be seen from Table 2, for item 1, 33% of the students
stated that “Language teachers explain the culture while teaching”, 37% of them slightly agree with
this statement, and 20% of them stated that they strongly agree. However, 7% stated that they do
not agree.

For the statement “I shouldn't know about target culture” (Item=2), 43% stated that they do
not agree, it shows that majority of the participants state that they need to know about the target
culture. For Item=3, “To be aware of the culture of the language they are learning should be
compulsory for students”, 33% of the participants state that they do not agree, which means that
there shouldn't be compulsory.

50% of students state that Turkish can be learned without ever addressing the cultural item of
Turkey. However, 20% disagree with this statement. 50% of the students disagree with the
statement, “Turkish teachers should be well equipped with cultural patterns of the language they
teach”. It shows that there is no problem if the teacher doesn't know about the target culture. 43%
state that they feel comfortable when it is asked about the target culture in the classroom. In
addition, 26% state that they strongly agree with the statement. For Item=7, “Being aware of the
Turkish culture enhances our language skills”, 30% of the students disagree, at the same time, 33%
state that they agree, when we calculate in general, most of them disagree. Almost 33% disagree
with the statement "Knowing cultural elements enhances our ability to learn our language”. It
means that the students can develop their language learning ability without knowing cultural
elements. However, 20% of the participants strongly agree, so they believe that knowing cultural
elements develop their language learning ability. 46% disagree with item 9, “Turkish education
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books should include items from Turkish culture”. However, almost 27% state that Turkish
education books should include items from Turkish culture. Almost 47% state that, “Cultural
content should not be included in the Turkish curriculum”. However, almost 40% agree that cultural
content should be included in the Turkish curriculum. So, we cannot give a strong comment on this
statement. Almost 47% disagree with item 11, “Turkish language teachers should teach only
language, not the culture”. 33% strongly disagree, which shows that almost 80% of the participants
of the study state that the teachers can teach about the target culture. For item 12, 46% slightly
disagree with the statement “I should learn the target culture in language classes”. 30% of the
students also disagree, which means that they should not learn about the target culture in language
classes. 70% of the students strongly disagree with the statement, “Learning a foreign culture harms
our own culture”. Almost 47% state that they learn more about target culture outside of the
classroom, not inside. Also, 10% strongly agree with item 14, however, 30% disagree. Almost 53%
disagree with the statement “I need to know about the target culture while learning Turkish”, while
almost 36% agree with item 15.

Conclusion

Considering the results of the present study, it is obvious that there is no exact rule while
teaching target culture; some students state that there is no problem if the target culture is taught;
however, some students state that Turkish education books should not include items from Turkish
culture. The findings of this research indicated that the language teachers should teach the target
culture when it is necessary. The findings show that majority of the participants state that the
teachers can teach about the target culture. Kazakh students’ attitudes were expressed positively or
negatively, as indicated, depending on various factors.

There is a lot of cultural information in the course books; however, the way teachers present it
is very important. As learning culture plays an important role in the success of the student, the
teacher has to be very careful in preparing her lessons on the target culture. The tendency the
teacher has will directly affect the tendency the student will get. Thus, while preparing a culture
class, the teacher has to balance the amount of time s/he will leave for teaching as well as s/he has
to be careful in choosing the topic.

Suggestions for further research

Further research is to be conducted with a large sample for inferential results, especially to see
the differences between different variables such as gender, level of study, and length of study
concerning cultural awareness.

Further research can be done on the relationship between culture learning and language
learning or the relationship between success in language learning and cultural awareness. From
examining the course books used in the TOMER classes in Turkey, the place of culture can be
examined. Do course books have enough supplementary materials for the cultural information they
include or not and are teachers aware of the cultural elements the course books can be another
research topic. The research raises many questions because the role of teaching Turkish as a foreign
language was not examined enough.
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