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HARNESSING THE POWER OF JOURNALING IN ENHANCING B2 ENGLISH
LANGUAGE PROFICIENCY

Abstract. The requirement for a more natural approach to writing is highlighted by the
younger generation's perception of writing as complicated, overpowering, and occasionally
irrelevant—especially among those who write in a foreign language. This study looked at journal
writing as a potential remedy for this problem, with or without an audience. The paper explores the
impact of journal writing on the language proficiency of B2-level English language learners.
Employing a mixed-methods approach, the research combines quantitative data from language
proficiency tests and qualitative insights from learners’ journal entries and interviews. Conducted
quantitative analysis revealed a significant increase in language proficiency among the journaling
group, with notable improvements in writing fluency, vocabulary usage, and overall language
scores. Pre- and post-intervention tests showed an increase in mean composite scores, with a
statistically significant difference. Qualitative data underscored the benefits of journaling in
enhancing self-expression, reflective practice, and confidence in language use. The study concludes
that keeping journal is an efficient teaching instrument for improving language proficiency in B2-
level learners. It enhances linguistic skills such as fluency and accuracy, fosters critical and creative
thinking skills, self-awareness, and learner autonomy as well. The findings point to the
incorporation of journaling in language learning curricula, which may have a significant positive
impact on language acquisition. Future research is recommended to explore long-term impacts, the
effectiveness of journaling in diverse learning environments, and comparison with other
methodological approaches. This research contributes to the understanding of journal writing as a
multifaceted tool in language education, highlighting its potential in enhancing both the cognitive
and affective domains of language learning.
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AFbUIIIBIH TUTIH B2 1eHreiiine qeiin kakcapTy MaKcaTbIHAA KYHAEJIK *KYPri3yai naiaaaany

Anparna. HerypielM misIHaiibl TOCUIMEH, ocipece WIET TUTIHAE jXKa3yFa JETeH Tajaml Kac
YPIIAaKTBIH apachlHJa >Ka3y[bl Kypleni, 0acklM >KoHE Kelae MaHbI3/Ibl eMec Jen KaObulgaybIMEeH
epekuieneneni. by 3eprrey )KyMBICHI ayJUTOPUSCHI Oap HEMece ayTUTOPHUICHI3 KYHICIIK jKa3y bl
OChl MOCEJIeHI1 ILIeIIyJiH oJeyeTTi Kypaibl peTiHae KapacTbipaibsl. Makanana B2 nenreiiinge
aFpUIIIBIH TUTIHE YHpeTyne KYHIENIK JKYPTi3yAiH BIKIabl KapacThIPbUIAAbl. Apanac oJiciH
KOJIJaHa OTBIPBII, 3€pTTEy TUIAI MEHIepy ChIHAKTApbIHAH AJIbIHFAH CaHJABIK JIEPEKTEPMEH Koca
CTYICHTTEP/IH Ka30amapsl )KoHe cyxOaTTapblHaH abIHFaH carajbl akmaparTel Oipikripeai. CaHIbIK
Tajnay HOTHXKECIHAE KYHIENIK JXYpPri3reH TONTBHIH TUIAI MEHrepy AeHrediHiH aiTapiblKTan
KOFapbUIaFaHbIH, JKa3yAbl €pPKiH MEHrepyde, CO3[IK KOpPBIH MaijanaHyla MOHE >KalImbl TiIIi
MEHrepy JaFJbUIapbIHBIH JKaKcapFaHbIH KOpCeTTi. 3epTreyre JeHiHri jKoHEe 3epTTeyleH KeHiHri
CHIHAKTAp CTATHUCTUKAJBIK MAaHBI3bl aWbIPMAIIBUIBIKIICH OpTamla KypaMa KepCeTKIMTepiHiH
KOFapbUIayblH KepceTTi. Camanbsl JepekTep e31H-031 KepceTyl, pe(aeKCUsIbIK TOKIpUOEH] KoHe
TUIII  KOJIIAHYAAFbl CEHIMJAUIIKTI J>KaKcapTyAarbl KYHJAENIK IKYPTi3yIiH apThIKIIBUIBIKTaphIH
KepceTTi. 3epTTeylliH KOPBITBIHIBICHI OOMBIHINA KYHAETIK >KYpri3y apkbuibl B2 neHreiinpgeri
CTYIACHTTEPAIH TUIAI MEHrepy JAEHrediH apTThlpyla THIMAI MeJarorukaiblK Kypaybl OO0JIbII
TaOBIIATHIHABIFBIH JIOJIENACAl, SIFHU OUTIM amylmIbUIapAblH Tid OalIbIFBIH KETUIAIpei, ChIHU
TYpPFBIJIaH OlJayFa, ©31H-031 TaHyFa, pecMU JepOecTirine biknan ereai. Hotuxenep kepcetkenaei
HIeTTUIAIK OiTiM Oepyzae oKy OarmapiamanapblHa KYHAETIK SKYPri3yll €Hri3y TUILII MeHrepyje
alTapibIKTall apTHIKIIBUIBIKTap Oepe ajaThliHbIHA aoreln. bonammak 3eprreynep y3ak Mep3iMii
ocepiiepli, OPTYPJal OKBITY KaFdalimapblHIa KYHJENIK JKYPri3y[aiH THIMAUIIIH >kKoHe Oacka
o/IiICTEMENIK TICUIAEPMEH CaJBICTHIPYIbI 3€pTTEY YUIIH YCBhIHBUIAABL. Bys 3eprrey Tin yHpeHyaiH
KOTHUTHUBTI JkoHEe ad(eKTuBTI canamapblH >KaKCcapTy VIIIH OHBIH OJIEYeTiH KOpPCeTy apKbLIbl
KYHJIEJIK JKYPri3y/ii KeIl KbIpJbl HIETTUIAIK O11iM Oepy Kypalibl peTiHe TYCIHYTe bIKIal eTel.

Kiar ce3mep: KyHIeNmiK >Kyprizy, a3y JaribIChl, PE(IEKCHSUIBIK KYHJIENIK >KYpri3y,
JUAJIOTTHIK KYHAEINIK XYprizy, WEeTTUIAIK OiIiM Oepy cTpaTerusuiapbl, €pKiH *oHE HaKThl Kasy,
aFbUIIIBIH TiTIH MeHTepyaiH B2 neHreiii.

K.T. Kourreiposal, I.T. Epcynranosa?, B.H. Aragexosa®
'PhD, accoyuuposannwiii npogheccop
Kazaxcxuii ynueepcumem mexcoyHapoOHbix OMHOWEHUT U MUPOBBIX A3bIKO8 UM. AObiiall xana
(Kazaxcman, 2. Aimamei), e-mail: zhanarzhtl@gmail.com
2PhD, nocmooxmopanm, Kasaxckuil nayuonanshuiii nedazocuueckuii ynusepcumem um. Abas
(Kaszaxcman, . Anmamer), e-mail: gyersultanova@gmail.com
Skanoudam gunono2uueckux Hayx, cmapuiuii npenooasament
Kazaxcrozo nayuonanvroeo ynusepcumema um. anv-Papabu
(Kazaxcman, 2. Anmamet), e-mail: b.agabekova@mail.ru

382


mailto:zhanarzht1@gmail.com
mailto:gyersultanova@gmail.com
mailto:b.agabekova@mail.ru
mailto:zhanarzht1@gmail.com
mailto:gyersultanova@gmail.com
mailto:b.agabekova@mail.ru

ISSN-p 2306-7365

SACAYH YHUBEPCHTETIHIH XABAPIIIBICHI, Nel (135), 2025 ISSN-e 2664-0686

Hcnonb3oBanue BO3MOKHOCTEH BeJeHHs JHEBHUKA /Il MOBBIIICHUS] YPOBHS BJIaJCHHUS
AHIJIMIICKUM SI3bIKOM Ha YpoBHe B2

AnHoTanusi. HeoOxomumocTs 0osiee €CTECTBEHHOIO MOAXO0Ja K OOYYEHHUIO IHUChMY
CTAHOBUTCS OYEBUIHOU B CBS3M C BOCIPHUATHEM MOJIOABIM IIOKOJEHUEM IIMCbMa KaK CIIOXKHOTO,
MOJIABJISIONIET0 U HHOT/Ia HEAKTYaJIbHOTO HaBbIKa, OCOOEHHO CpPEey TeX, KTO U3y4aeT HHOCTPAaHHbIE
A3bIKA. B JaHHOM HCCIENOBAHMM BEJCHUE [IHEBHUKA pPAaCCMATPUBACTCS KAK ITOTEHLUAJIbHBIN
MHCTPYMEHT JJIsl IPEOJI0JICHUS 3TON MPOo0OJIeMbl, KaKk C Y4eTOM HaJIM4us ayJUTOPUH, TaK U Oe3 HeE.
B crarbe paccMarpuBaeTcs BIMSHHME BEICHMS JKYPHAJIOB HAa M3Y4YEHUE AHIVIMKMCKOIO s3bIKa Ha
ypoBHe B2. Mcnonb3ys cMemaHHbli MOAX0/, UCCIeJ0BaHNE O0bEIUHSET KOJIUYECTBEHHbBIE JaHHbIE
TECTOB Ha 3HAaHUE SI3bIKA M KAuECTBEHHYIO HMH(OpMalMIO M3 3alUCE W HMHTEPBBIO yYalllUXCs.
IIpoBeneHHBI KOJIMYECTBEHHBIM AHAIU3 BBIABUJ 3HAYUTEIBHOE YBEIMUYEHUE YPOBHS BIIAJCHUSA
S3BIKOM CpENY IPYIIbl, UCIOJB30BABIINX JHEBHUK, C 3aMETHBIM YJIy4II€HHEM OErjIoCTH MHUChMA,
UCIOJIb30BAaHUS CJIOBApPHOIO 3amaca W OOLMX S3bIKOBBIX OamioB. KoHTposibHBIE 3aiaHusd 10 U
[IOCJIE HCCJIEOBAaHUS I0Ka3ajly YBEJIMYEHUE CPEIHUX COBOKYIHBIX OaljIoB CO CTaTUCTUYECKU
3HaYUMOM pasHuLel. KauecTBeHHbIE AaHHbBIE NMOAUYEPKHYIN MPEUMMYLIECTBA BEICHMS JHEBHUKA B
YIYYIICHUU CaMOBBIPAKEHUS, PeIIEKCUBHOW MPAKTUKA U YBEPEHHOCTH B MCIIOJIH30BAHUU SI3BIKA.
B unccnenoBanum nenaercs BbIBOA, YTO BEACHUE JHEBHUKA ABIsETCA () ()EKTUBHBIM METOINYECKUM
MHCTPYMEHTOM I YJIYYILEHUS BJIaJEHUS SA3BIKOM Yy ydamuxcs ypoBHsA B2, Tak kak ymydiiaer
S3BIKOBBIE HABBIKM, CIIOCOOCTBYET KpPUTHYECKOMY MBILIUICHHIO, CAMOCO3HAHHUIO, a TaKxke
CaMOCTOATENIBHOCTH ydaiuxcs. [loaydeHnHble pe3yIbTaTsl O3BOJISIOT IPEAIOIOKNUTE HHTETPALUIO
BEJICHUs JHEBHUKA B Y4eOHBIC MPOrpaMMbl MHOS3BIYHOTO OOPa30BaHUs, YTO MOXKET 00ECIeUUTh
CYLIECTBEHHbIE TNPEMMYILECTBA B OBJAJACHUM S3BIKOM. PexkomeHayeTcsi MpoBecTH Oyayliue
MCCIIEIOBAHMS JUI U3YYEHUs TOJITOCPOUYHBIX MOCIEACTBUM, 3((HEKTUBHOCTH BEJCHUS KYPHAJIOB B
Pa3IMYHBIX YCJIOBUSAX OOY4YEHMsI U CPaBHEHMsI C APYTMMU METOAOJIOTMYECKHMMM IOJXOIaMH.
JlaHHO€ HCCreloOBaHHEe CIIOCOOCTBYET MOHMMAHUIO HAIMCAHMS JKYpHAJIOB KaK MHOI'OI'PAaHHOI'O
MHCTPYMEHTA, OJYEPKUBAsi €ro NOTEHIIMAJ B YIyYLIIEHUH KaK KOTHUTUBHOM, Tak U adHeKTUBHON
obJacTeil HHOA3BIYHOTO 00pPa30BaAHUS.

KiroueBble cjioBa: BeJeHHE JHEBHHKA, IPAaMOTHOCTh IMHCbMa, BelEHUE pedIeKCHBHOIO
’KypHasa, BeJIeHHEe TUAJIOTOBOT0 XKypHaja, CTPATErny MPeroAaBaHusl B HHOSI3BIYHOM 00pa30BaHUH,
0€erJIoCTh ¥ TOYHOCTh MMCHbMA, YPOBEHbD BIIA/ICHUS aHTJIMHCKUM sI3bIKOM B2.

Introduction

English is a crucial global communication language. Mastery of the four fundamental English
language skills — listening, speaking, reading, and writing—is essential for effective worldwide
communication. For both native and non-native speakers, writing is the most difficult [1, p.79].
Writing is an essential skill that students must develop, serving as a key method of linguistic
communication to educate and inform readers. One way students can enhance their writing abilities
is through consistent practice. Regular practice can help students improve their writing abilities,
which in turn enhances their ability to communicate effectively. Effective writing requires a
complex combination of linguistic, cognitive, and metacognitive skills, making it not just an
academic requirement but also a gateway to broader professional and personal opportunities [2].

However, improving writing proficiency in English as a Foreign Language (EFL) presents
challenges, particularly because traditional teaching methods often fail to address the individual
needs and creative expressions of learners. This has made it necessary to look into alternate
approaches.

Moreover, advancements in technology have significantly affected basic communication
skills, particularly writing. The younger generation increasingly relies on signs, abbreviations, and
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symbols for quicker, more efficient communication. For example, using a ) heart button can
convey a message in less than a second, which coveys feelings of love, appreciation, or support
without needing to write out those sentiments. Also younger generation use thumbs up /A button,
instead of writing “I agree” or “Okay”. There are laughing face @&, instead of writing “that's

funny”, it can be used to show humor or checkmark [, which means “completed” or “done”, the
checkmark symbolizes that something has been finished. Consequently, writing is becoming less
integral to everyday communication, as its value and authenticity are being eroded.

Journals are personal and reflective writing forms that differ from diary-like records. They are
typically written in response to experiences, discussions, readings, or research work, and
communicate the writer's feelings to a teacher or peer reader. However, journal writing may be done
also only for private purposes; in such a case, it is not addressed to any audience, including the
teacher. Spaventa writes that journals are “notebooks in which writers keep a record of ideas,
opinions, and descriptions of daily life [3, p.168]. It fosters students' creativity as writers and helps
them think critically about past experiences and how they may react in similar circumstances.
Hashemi and Mirzaei add that “journal writing refers to any writing that students perform that
challenges the students to reflect on past situations and how they might perform if similar situations
arise” [4, p.104].

As cited in Casanave, journals share similarities with spoken language, characterized by
informal language, first-person usage, and the freedom to explore thoughts, ask questions, and
digress [5, p.7]. These entries are typically self-initiated, frequent, and often lengthy. Similarly,
Gardner also cited in Casanave, describes journal writing for college students as a space that fosters
openness and safety, where writers can explore ideas, experiment with language, and practice
writing [5, p.79]. Although school-assigned journals are also intended for a teacher audience, they
remain a somewhat private space where writers can reflect and communicate with themselves.
When teachers approach journals with empathy, they also become a medium through which
students' voices can be genuinely heard.

Casanave defines journal writing as a personal, reflective, and responsive activity, aiming to
help multilingual writers build fluency, engage with ideas, reflect on personal issues, and express
thoughts for various audiences. It's free from academic constraints and encourages students'
thinking and writing abilities [5, p.61].

The positive impact of journaling on language acquisition with focus on B2 level of English
language proficiency is widely acknowledged by numerous scholars. Research has demonstrated
that journaling not only improves language proficiency but also enhances students’ confidence,
making it an invaluable tool for achieving B2-level competency. As the B2 level of English
language proficiency is straightly connected with producing text on a wide range of topics and
expressing viewpoint on an issue giving the advantages and disadvantages of various preferences.

The primary aim of this study is to delve into the transformative potential of keeping
journaling in the EFL realm, particularly for learners at the B2 proficiency level. By examining its
effects on writing abilities, engagement frequency, and students' overall cognitive and
metacognitive growth, this study aims to close the divide between theoretical understanding and
real-world language use.

Following the introduction and the overview of journaling in the context of B2 English
language proficiency, this study aims to examine the impact of journaling on language learning. The
research is guided by the following questions and hypotheses:

1. What is the effect of journal writing on the writing skills of EFL learners at the B2
proficiency level?

Hypothesis: Regular journal writing improves the writing fluency and accuracy of B2 English
language learners.
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2. How does the frequency of journal writing affect the development of writing proficiency
among these learners?

Hypothesis: Increased frequency of journal writing leads to a more significant improvement
in writing proficiency.

3. Can journal writing foster self-awareness, enhance reading comprehension, and stimulate
critical thinking abilities among B2 English language learners?

Hypothesis: Engaging in journal writing not only improves language proficiency but also
enhances self-awareness, reading comprehension as well as critical thinking skills.

These questions and hypotheses are formulated to explore the multifaceted impact of journal
writing in an EFL context, specifically targeting learners at the B2 proficiency level. The study
seeks to understand both the direct linguistic benefits and the broader educational advantages of
incorporating journal writing into language learning curricula.

Theoretical Framework

Journaling, a frequently overlooked language learning tool, has been shown to significantly
improve writing fluency, accuracy, and learner motivation [3, p.170]. The language learning
approach offers a distinctive blend of introspection, creativity, and practical application, enabling
learners to engage with the language beyond the confines of a structured classroom setting [4,
p.109].

Journaling has emerged as a noteworthy tool in enhancing language proficiency, particularly
at the B2 level. Miller [6, p.23] and Parrikal [7, p.177] noted the significant role of journaling in
developing students’ linguistic skills and providing insights into their language learning
experiences. Additionally, Rokni and Seifi [8] and Rana [9, p.3] highlighted its impact on
improving speaking fluency, accuracy, and fostering theoretical thinking.

However, contrasting viewpoints exist in the literature. For instance, studies by Thompson
suggest that while journaling aids in linguistic development, it may not substantially impact
speaking proficiency due to its focus on written expression [9, p.2]. Additionally, the effectiveness
of journaling has been observed to vary based on factors like learner motivation and journaling
frequency [10].

Liu and Jeba emphasized the role of journaling in enhancing vocabulary and grammatical
skills [11, p.208]. Scholars Hamp, L., Heasley, B. point out that what is read and written is an
excellent way to help remember the key ideas [1, p.35]. Their findings are echoed by Dornyei and
Ushioda, who illustrated the importance of journaling in fostering learner autonomy and reflective
thinking [12].

The phenomenon of language itself is understood as the manifestation of the cognitive
structures which lay behind the speech functions of the language system. The view of language as a
system which is a part of thought processes and the assimilation of knowledge allows the prospect
of the creation of a new meta-language of linguistics and a completely new technology for
describing linguistic features [13, pp.128-129].

The positive affective dimension in the motivational benefits of journaling and its impact on
student engagement and emotional well-being is critical in maintaining learner motivation, as noted
by Rokni and Seifi [8, p.28].

Journal writing has been shown to enhance writing proficiency in the EFL environment due to
its non-judgmental nature [7, p.184]. It allows students to view writing as an expressive process,
without fear of criticism for mistakes, organization, content, or language skills. Consistent practice
of journal writing can lead to disciplined thinking, increased accuracy, and improved
communicative skills [8, p.30]. This makes it a powerful tool for improving overall writing abilities.

Student journal writing (JW) can be approached in two ways: reflective journal writing
(RIW), which is a personal, daily record where students express their feelings and thoughts without
fear of evaluation or correction, and dialogue journal writing (DJW), which involves students
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engaging in written exchanges with their teacher [9, p.14]. Both approaches have been widely
researched as alternative methods to enhance students' writing performance, engagement with tasks,
motivation, and reduce writing apprehension. RJW allows students to express their feelings,
thoughts, and anything important without fear of evaluation or correction. Both types of journal
writing, as can be seen in Table 1, have been found to be effective in promoting student engagement
and motivation.

Table 1 — Benefits of Reflective Journal Writing and Dialogue Journal Writing

Benefit

Reflective Journal Writing (RJW)

Dialogue Journal Writing (DJW)

Writing Proficiency

Enhances writing skills through
regular practice.

Improves writing through interaction
and feedback.

Affective Factors

Reduces anxiety, lack of self-
confidence, and apprehension.

Supports a positive emotional
environment.

Social Interaction

Creates a space for students to express
emotions and thoughts informally.

Facilitates meaningful communication
with the teacher.

Teacher-Student
Relationship

Strengthens bonds between students
and the instructor.

Helps teachers understand students as
individuals.

Critical Thinking

Encourages self-reflection and critical
analysis.

Promotes deeper engagement and
critical thinking through dialogue.

Autonomy and
Agency

Fosters independence in writing and
self-expression.

Enhances learner autonomy through
interactive feedback.

Feedback Quality

Limited to self-evaluation and peer
feedback.

Provides personalized, constructive
feedback from the teacher.

The table 2 on Theoretical Perspectives on Journal Writing provides a comprehensive
overview of various theories supporting its use in educational settings, particularly in language
learning. These theories include social and cognitive activity, comprehensible output, affective filter
hypothesis, zone of proximal development (ZPD), interaction hypothesis, and reflective practice.

Table 2 — Theoretical Perspectives on Journal Writing

Theory

Description

Key Proponents

Social and
Cognitive Activity

Dialogue journal writing functions as a social and
cognitive activity, aligning with the view that learning is a
social process.

Halliday & Hassan
(1989)

Comprehensible
Output

Journal writing enables students to produce
comprehensible output through interaction with teachers,
facilitating language learning.

Swain (1995)

Affective Filter
Hypothesis

Students can write freely without the pressure of mistakes,
grades, or judgments, reducing the affective filter that
hinders learning.

Krashen (1982)

Zone of Proximal
Development

Interaction through dialogue journals provides
scaffolding, allowing students to perform tasks within

Vygotsky (1978)

(ZPD) their ZPD, thereby facilitating language development.
Interaction Language learning is facilitated through interaction, and
Hypothesis dialogue journals provide opportunities for meaningful Long (1996)

interaction with feedback from teachers.

Reflective Practice

Journal writing encourages reflective thinking, which
helps learners develop critical awareness and deeper
understanding of their learning processes.

Dewey (1933);
Schon (1983)
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Social and cognitive activity suggests that dialogue journal writing facilitates social
interaction between students and teachers, promoting internalization of new knowledge and
cognitive development [7, p.180]. Comprehensible output emphasizes the importance of students
producing language that others can understand, while the Affective Filter Hypothesis suggests that
it helps lower emotional barriers and promotes open communication [8, p.37]. The interaction
hypothesis suggests that dialogue journal writing offers a structured yet flexible way for students to
engage in meaningful written interactions with their teachers, enhancing language development.
Reflective practice is also a key benefit of dialogue journal writing, fostering self-awareness and
critical evaluation of learning strategies [6, p.29].

Despite these advancements, gaps remain in understanding the full spectrum of journaling’s
impact, particularly in the context of B2 level EFL learners. This study aims to bridge these gaps,
offering new insights into the efficacy of journaling as a pedagogical tool in developing writing
proficiency, fostering critical thinking, and enhancing learner autonomy.

Research methods and materials

Participants and Procedure

This section provides a comprehensive overview of the study's participants, materials,
procedures, and ethical considerations.

The study involved 35 B2-level English language learners from al-Farabi Kazakh National
University, aged 19-23, with equal gender distribution. They were selected based on their
enrollment in an intermediate-level English course and willingness to participate. Prior to
participation, they were briefed on the study's purpose and their role.

The experimental group utilized digital platforms like Padlet and Instagram blogs for journal
entries due to their accessibility and ease of use, enabling convenient writing and sharing.

Participants' writing fluency and accuracy were evaluated using standardized tests, designed
to align with B2 level proficiency standards before and after the intervention.

The study concluded with the distribution of survey forms to gather qualitative feedback on
participants' experiences with journaling.

Participants were divided into two groups: an experimental group, who maintained a regular
journal for 12 weeks, and a control group, who did not engage in journaling.

The experimental group received guidance on how to use digital journals for discussion and
reflection. Weekly posts were expected of them, which included dialogue journaling with their
professor and reflection journaling to examine their experiences, ideas, and language learning
procedures.

Data collection and analysis

The study analyzed journal entries from an experimental group to understand language use,
reflection, and motivation. It used quantitative and qualitative methods, administering pre- and post-
tests to measure writing proficiency changes. Survey forms were distributed to gather qualitative
feedback on participants' experiences with journaling.

Ethical considerations

Participants were given a consent form outlining the study's purpose, procedures, and rights,
including confidentiality and the right to withdraw without penalty. Personal information and
journal entries were anonymized, and only the research team had access to the raw data.
Participants were informed that their journal entries and test results would be used for research
purposes, and their decision would not affect their academic standing. Feedback on journal entries
was available, and support was provided for students experiencing discomfort or stress during the
study.

Results and Discussion
Quantitative Analysis
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Vocabulary Expansion

There was a discernible rise in language usage in the experimental group. Students started the
experiment between 120 and 160 words for each essay, as seen in Figure 1. They were regularly
employing over 220 words by the conclusion of the 12 weeks, demonstrating a significant increase
in their vocabulary and expressive skills.

—e— pre test
260 —e— post test

240
220
200
180
160
140 W
120
5 10 15

Figure 1 — “Experimental Group — Pre-Post Test Results (Number of Words in Essays)”
A line graph showing the growth in vocabulary usage in essays by the experimental group

Though less noticeable than the group participating in the experiment, the control group's
writing also improved. Their essays started with 120-140 words, but by the end of the course, they
had between 180 and 220 words, as illustrated in Figure 2. Although noticeable, this improvement
was not as great as what the experimental group experienced.
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Figure 2 — “Control Group Pre- and Post-Test Results (Number of Words in Essays)” —
A line graph indicating the change in word count in essays by the control group

Language Proficiency Test Results

Pre- and post-intervention assessments were used to statistically evaluate the language skills
of the experimental group. These results are shown in Table 1. With a standard deviation (SD) of
7.8, the pre-intervention test had an average composite score of 65.4%. After the journaling
intervention lasting 12 weeks, the average score rose to 73.1% (SD=8.5). With a p-value of less
than 0.001 in a paired samples t-test, this improvement was statistically significant, suggesting that
the journaling intervention significantly improved the participants' language ability.
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The experimental group’s mean composite scores, standard deviations, and p-value for the
language proficiency tests are shown in Table 3 and Figure 3 before and after the journaling
intervention.

Table 3 — Paired Samples t-Test for Language Proficiency Scores

Sample Size Pre-Intervention Post-Intervention
Mean Composite Score (%) 65.4 73.1
Standard Deviation (SD) 7.8 8.5
p-Value (Two-Tailed) 0.001

Paired Samples t-Test for Language Proficiency Scores

80
60
40
20
0 [
Mean Composite Score (%) Standard Deviation (SD)
m Pre-Intervention Post-Intervention
Figure 3 — Paired Samples t-Test for Language Proficiency Scores
Writing skills

The purpose of the study was to ascertain whether or not there was a statistically significant
difference between students who were taught a journal writing method and those who were not. The
examination concentrated on some writing-related factors, as indicated by Heaton's writing skill
rubric score, such as vocabulary, organization, content, grammar, and mechanics. Finding areas for
writing performance enhancement was the study's main goal.

Pre- and post-test essays were graded using the internal writing criteria that had been in use
for years. At the beginning of the course, students were presented with the rubric, which has a
maximum possible score of 30 points and is based on particular sections and weighting.

Table 4 — Grading Rubric

Criteria Points Percentage
Organization 8 points 26.7%
Content 10 points 33.3%
Fluency (Coherence and Cohesion) 8 points 26.7%
Accuracy (Grammar and VVocabulary) 4 points 13.3%
Total 30 points 100%

Academic writing organization entails adhering to rules such as topic sentences, body
construction, and conclusion. While fluency examines the text's coherence and cohesiveness,
content evaluation assesses the quality of written responses. The variety and accuracy of the text's
lexis and structure are referred to as accuracy.
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Experimental group
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Figure 4 — The students’ score of writing aspects of pre-test and post-test in the experimental
group

The experimental class students showed significant improvement in writing aspects, with a
24% improvement in content and 23% improvement in organization. They achieved 72% in pre-test
and 95$% in post-test, indicating better idea generation and organization. The journal writing
technique improved their organization skills, demonstrating the effectiveness of the technique in
enhancing writing abilities.

The study found that students improved their fluency and accuracy by 24% and 21%
respectively, with a significant improvement in grammar from 76% to 97% post-test. The fluency
aspect showed a significant improvement from 70% to 94%, with students expressing less concern
for punctuation, capitalization, and spelling. The results suggest that the technique may be
beneficial for improving writing.

Control group

23 84 87
80 78
72 I 68 I 70 I I
Organization Content Fluency Accuracy

M Pre-test M Post-test

Figure 5 — The students’ score of writing aspects of pre-test and post-test in the control group

The study reveals significant improvement in writing aspects among students in the control
class. Students' scores in content, organization, fluency, accuracy improved significantly. The
control group showed a 11% improvement in organization, 12% improvement in content, 9%
improvement in fluency, and 9% improvement in accuracy. The experimental class showed higher
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scores, indicating that the reflective and dialogue journal writing technique can enhance students'
writing in these four aspects.

Qualitative Analysis

Themes from Post-Intervention Interviews

The study's participants expressed that keeping a journal enabled them to reflect on their
language acquisition experience, pinpointing their areas where they could grow and monitoring how
they were developing over time.

A noteworthy proportion of the respondents indicated that they felt more at ease expressing
themselves in English. Their consistent journaling habit, which offered a private and secure
environment for language development, was credited by them for this improvement.

Numerous individuals reported advancements in their vocabulary and language abilities.
Maintaining a regular journal allowed them to practice using new words and expressions, which
helped them become more fluent in the language.

Additionally, journaling gave participants a forum to discuss and analyze their cultural
experiences, which helped them comprehend language related to their personal lives on a deeper
level. This was thought to be essential for a more comprehensive approach to language learning.
Table 2 displays the results of the thematic analysis.

Table 5 — Thematic analysis

Themes Interview transcripts

Enhanced Reflective Participants reported that keeping a journal helped them reflect back on their

Practice experiences learning a language. They highlighted how keeping a journal of
their experiences allowed them to recognize their growth areas and monitor
them over time.

Increased Self- A great deal of participants stated that they felt more comfortable expressing

Expression and themselves in English. They attributed their improved comfort level with

Confidence language and thought expression to their regular journaling practice.

Enhanced Language Several times, participants mentioned how significantly their vocabulary and

Proficiency and language abilities had improved. They discovered that by experimenting with

Vocabulary new words and idioms, regular writing activities enhanced their language
proficiency.

Cultural and Personal | Through writing regarding their cultural experiences, participants were able

Insights to better understand the language in the context of their own lives. It was
believed that this connection to personal experiences was crucial for language
learning.

The study's findings offer strong proof of journaling's effectiveness in raising B2-level
English language learners' language ability. These results illustrate the numerous benefits of journal
writing in language learning environments and align with and expand upon previous research in this
area. The substantial increase in mean composite scores from pre-intervention (65.4%) to post-
intervention (73.1%), as indicated by the data, demonstrates that journaling has a beneficial effect
on language competence generally. This result supports earlier research by Liu and Jeba, which
emphasized the advantages of writing exercises for language learning [11, p.219].

Additionally, the study found gains in speaking, writing, listening, and reading abilities,
suggesting that journaling has a broad impact on language development. This lends credibility to
the idea that journaling can be an effective teaching method for languages, improving language
proficiency in a variety of ways.

Participants exhibited enhanced writing fluency and accuracy, along with increased
motivation to write. This resonates with Birjandi and Tamjid’s findings that journaling encourages
natural, uninhibited writing, fostering positive attitudes towards language use [14].
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In line with the study's implications, journaling should be included in language courses as a
way to greatly improve language ability among students. Encouraging students to actively engage
with the language, this approach helps them to express themselves more freely and confidently.

Kazakhstani scholars point out that the effectiveness of using methods largely depends on the
teacher's ability to correctly structure the lesson and correctly choose one or another teaching
method [15]. Therefore, by having students keep journals, teachers can learn vital information about
the language skills, needs, ideas, and emotions of their learners. This can assist in tailoring
instruction to each individual student's needs.

Effective language instruction requires a greater understanding and relationship between
teachers and students, which journaling fosters.

There were only 35 participants in the study, all from the same university. To more
extensively generalize the results, future study could benefit from a larger and more diverse sample.

The 12-week period might not be long enough to see how journaling affects language
proficiency in the long run. More thorough insights might be obtained from longer-term
investigations.

A significant portion of the qualitative data came from participant self-reports, which may be
biased.

The comparative analysis of the results may have been impacted by the control group's lack of
participation in an alternate language-learning activity.

The study's conclusion emphasizes the importance of journaling in the instruction of B2
English language skills. It is a useful instrument for developing writing abilities and language
acquisition as well as for creating a vibrant and fruitful teacher-student bond. The study found that
students can improve their writing skills by engaging in authentic writing in a flexible environment
with limited topic choice and teacher feedback. Subsequent investigations ought to focus on
resolving the highlighted constraints and investigating the enduring effects of journaling within
various language learning environments.

Conclusion

Applying a mixed-methods approach, this study examined at the way journal writing affected
language competence, writing abilities, and learner attitudes among B2-level English language
learners.

The quantitative study revealed that language proficiency levels improved significantly after
the intervention, on average. The experimental group's regular journal writers showed notable gains
in overall language proficiency, writing fluency, and vocabulary development.

The study's findings also showed improvements in the four language skills. This all-
encompassing improvement highlights the importance of journaling as a meticulous language-
learning approach.

Qualitative findings indicated that participants felt more inspired and confident about their
writing skills. This is consistent with the body of research demonstrating the positive impact of
journal writing on the autonomy and self-expression of language learners.

The results imply that journal writing is a useful teaching strategy for raising B2 language
competency. It provides a beneficial, learner-centered method that may be added to the language
instruction to encourage students to interact with the language more deeply. Consequently, the
findings of the research could be widely implicated in designing the curricula of English language
classes.

Future research might delve into the long-term effects of journal writing on language ability
in order to comprehend its enduring effects. A deeper understanding of journal writing's usefulness
in various circumstances would come from research applying a larger and more broadened sample
of students from different educational and cultural backgrounds.
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A deeper awareness of journal writing's unique benefits and restrictions may be possible by
contrasting its efficacy with that of other language learning resources and techniques.

The exciting potential of technology-enhanced language learning can be exposed by studying
how digital journaling platforms improve student engagement and interaction.

A more thorough comprehension of journal writing's advantages would come from looking
into the emotional and psychological effects it has on language learners, such as lowering anxiety
and boosting self-esteem.

The study's conclusion confirms the significance of journal writing as a useful teaching tool
for B2 English language competency. Not only does it improve language proficiency, but it also
cultivates student autonomy, self-assurance, and drive, underscoring its potential as a crucial
component of language learning methodology. Future studies in this field should shed more light on
the benefits of journal writing in language instruction and possibly develop more creative and
efficient teaching strategies.
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