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DEVELOPMENT OF UNIVERSITY STUDENTS’ REFLEXIVE CULTURE:
REVIEW OF RESEARCH APPROACHES

Abstract. The relevance of studying the problem of the development of students' reflexive
culture is due to the increasing need for a specialist with analytical abilities, who is able to identify
the causes of difficulties and carry out the correction of ways of activity. The article presents an
analytical review of scientific research, covering the problems of the reflexive culture of future
specialists. The review of scientific sources is based on the following research questions: disclosure
and clarification of the essence of the concept of “student's reflexive culture”; definition of a set of
pedagogical conditions of development of university students' reflexive culture; analysis of the
structure of university students' reflexive culture and criteria of development of its components.

The conclusions in the article are based on the theoretical analysis of the scientific material
and its generalization. The author defines students' professional reflective culture as an integral
quality represented by the unity of theoretical and practical readiness of a person to design and
regulate one's own professional activity, to professional self-development, and including a complex
of special knowledge, skills, and values.

Generalizing the approaches to the structure of a student's reflexive culture and taking into
account the criteria of development of its components, the authors characterize a student with an
advanced level of formation of reflexive culture. According to the results of the analytical and
experimental study, several recommendations for the development of students' reflexive culture in
higher education institutions have been formulated.

Keywords: reflexive culture, reflection, professional self-development, reflexive competence
of a teacher, reflexive dialogue.
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YHuBepcurer cTyaeHTTePiHiH pedieKCUSJIBIK MIIeHUETIH JaMbITY:
3epTTey Tacliaepine moury

Anparna. CryaeHTTepaiH pPeICKCUSIIBIK MOJCHUETIH JaMBITY MOCEJECIH 3epTTeyliH
©3CKTUIIr iC-9peKeTiHJeT KUBIHABIKTapAbIH ceOenTepiH aHBIKTAll alaThlH KOHE OJIapAbl TY3ETe
aJaThIH aHAJTUTHUKAJIBIK KaO1JaeTi Oap MaMaHFa JAeTeH KAKETTUTIKTIH TybIHaybIMEH OalIaHbICTHI.

Makanana Oonamak MaMaHIapablH PEe(ICKCHSIIBIK MOICHUETIHIH MoceseliepiH KaMTHTHIH
FBUIBIMH 3€pTTEYJIEPre aHAIUTUKAIBIK MOy OepiiareH. FhUTbIME Jepekkesnepre IOy Keyeci
3epTTey CYpaKTapblHA HETi3/eNli: «CTYACHTTIH PEe(ICKCUBTI MOJCHUET» YFHIMBIHBIH MOHIH aIry
KOHE HAKTbUIAy; YHUBEPCUTET CTYISHTTEPiHIH PEQIICKCHUBTI MOJEHUETIH  JaMBITY/IbIH
MEIarOTMKANIBIK  [IAPTTAPBIHBIH ~KEIICHIH AaHBIKTay; YHHBEPCHTET CTYICHTIHIH peQIeKCUBTI
MOJICHUETIHIH KYPBUIBIMBIH KOHE OHBIH KOMIIOHCHTTEPIH JaMBITY KPUTCPHUIIICPIH TalAAYy.

Makanagarsl TYKBIPBIMAAD FBUIBIMA MaTepHAIIABl TEOPHSIIBIK TaljayFa >KOHE OHBI
JKaIbUIayFa HET13/eNiN KacalfaH. ABTOpiap CTYACHTTEPAIH KociOu pedeKCUsIIbIK MOJACHUETIH
MHTETPAIbl Cala pPETIHAE AaHBIKTaWIbl, ON KEKEe TYJIFAaHBIH TEOPUSIIBIK >KOHE MPAKTHKAIBIK
JTalBIHABIFBIH JK0OaTayblH, ©31H-031 KOCiOM KBI3SMETKE PETTEYHAiH, apHaiibl OLTIMAl, JaFIbIHBI,
OUTIKTUTIKTI KAMTUTBIH KYH/IBUTBIK KO3KapacTapbIHBIH KOCIOM TaMYBIHBIH KHUBIHTBIFBIH OLTIipesi.

ABTOpIIap CTYACHTTIH PEeQIEKCUBTI MOACHUETIHIH KYPBUIBIMBIH JKaJIbUIay apKbUIBI KOHE
OHBIH KOMITOHEHTTEPIiHIH JaMy KPUTEPHUIIIEPIH €CKepe OTBHIPHIN peIeKCUBTI MOJICHHETI JKOFaphI
JICHIeHJIe KaJbIIITACKAH CTYACHTTIH CHUMaTrTamMachlH Oepeni. JKypri3uireH aHaJMTHUKAJIBIK JKOHE
OKCHEPUMEHTTIK KYMBICTBIH HoTHxkenepi OoiibiHma JXOO-ma cryneHTTepliH  pedieKCHUBTI
MOJIEHUETIH JaMbITy OOMbIHIIA OipHEIIe YCHIHBICTAP TY>KbIPhIMIAIIIbI.

Kiar ce3nep: pednexcuBTi MoneHueT, peduiekcusi, KaciOu ©31H-631 JaMbITy, OKbITYIIBIHBIH
pedIeKCUBTI KY3bIPETTUIIr, pe(IeKCUBTI TUAJIOT.
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L ookmop nedacocuueckux nayx, doyenm
Eepasuiickuiti nayuonansuoiil ynueepcumem um. JLH. I'ymunesa
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2PhD doxmopanm Eepazutickozo nayuonansrozo ynusepcumema um. JI.H. I'ymunesa
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PasBurne peduiekCHBHON KYJbTYPhI CTYI€HTOB BYy3a:
0030p ncc/ie10BaTeJILCKHUX MOAX010B

AHHOTAUMS. AKTYaJbHOCTh HW3YyYCHHS TPOOIEMBbI pa3BUTUS PE(PISKCUBHON KYIbTYpHI
CTYIGHTOB 0OycloBiieHa  0OOCTpEeHHMEM NOTPEOHOCTH B CIEIHATUCTE C aHAIUTHYECKUMHU
CTIOCOOHOCTSIMH, KOTOPBI MOYET BBISIBIISITH NMPUYUHBI TPYJHOCTEH W OCYIIECTBISITH KOPPEKIIUIO
CIIOCOOOB JAESITENBHOCTH.

B crathe mpencTaBieH aHATMTHYECKHA 0030p HAYYHBIX HCCIEIOBAHUH, OCBEUIAFOIINX
npobaemMbl pedIeKCUBHON KyJIbTYyphl Oyaymux creruaauctoB. O030p HayuHBIX HCTOYHHUKOB
OCHOBBIBACTCS Ha CIICAYIONINX HCCIEIOBATEIBCKUX BONPOCAX: PACKPHITHE W YTOUYHEHHE CYIIHOCTH
MOHATHUS «pedeKCUBHAs KYJIbTypa CTYACHTaY; ONpeAeeHHe KOMIUIEKCa MeJarOTHYeCKUX yCIOBUH
pa3BUTHs peIEeKCUBHON KYJIbTYpBI CTY/ICHTOB BY3a; aHAJN3 CTPYKTYPHI peIIEKCHBHOMN KYIbTYPHI
CTY/IEHTa By3a M KpUTEPUEB PA3BUTHUS €€ KOMIIOHEHTOB.

BeiBoztbl B cTaTthe 0asmpyroTCsi HAa TEOPETHUECKOM aHAIW3€ HAYyYHOTO Marepuaia U ero
0000111eHUN. ABTOPBI ONPEACIAIOT NPOPEeCCHOHATBHYIO Pe(ICKCUBHYIO KYJIBTYpPY CTYIEHTOB KaK
MHTErpajibHOE KayeCTBO, MPEICTABICHHOE €AMHCTBOM TEOPETUIECKON U MPAKTUIECKOH TOTOBHOCTH
JMYHOCTHU K MPOEKTUPOBAHUIO M PErYIIMPOBAHUIO COOCTBEHHOM NMPO(hecCHOHANIBHON e TeNTbHOCTH,
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K NMpo(ecCHOHAIIBHOMY CaMOpPa3BUTHIO, U BKIIIOYAOLIEEe B ceOs KOMIUIEKC CIELHaIbHBIX 3HAHUH,
YMEHMM, HEHHOCTHBIX YCTaHOBOK.

O0600611ast TOAXOABI K CTPYKTYpE pedIeKCUBHOM KyIbTYPHI CTYJCHTA U YUUTHIBAsI KPUTEPUHU
pa3BUTHA €€ KOMIIOHEHTOB, aBTOP MPUBOIUT XapPAKTEPUCTUKY CTYAEHTA C IPOJBHHYTBHIM YPOBHEM
c(OpMHPOBAHHOCTH pedIIeKCUBHON KyIbTyphl. [1o pe3ynbraTam mpoBelIeHHOW aHATUTUYECKOH U
HKCHEPUMEHTAIbHON paboThl CcHOPMYIMPOBAHO HECKOJIBKO PEKOMEHAALUH 10 Pa3BUTHIO
pedieKkCuBHON KyJIbTYpHI CTY/IEHTOB B BY3€.

KiawueBble  cioBa:  peduieKCHBHas — KyJabTypa, peduiekcus, npodeccuoHaibHOe
caMopasBHUTHE, pedIIeKCUBHAS KOMITETCHIIUS TpenoaBares, pe(IeKCUBHBIN THAIOT.

Introduction

The need for a specialist with analytical skills, who can pinpoint the root of problems and
implement the correction of behavior patterns, has increased in the context of contemporary
sociocultural conditions, necessitating study of the issue of developing and forming the reflexive
culture of future specialists.

The capacity to explore qualitative indicators in practical activity is a skill that modern
specialists require to measure the results of their work and to support the processes influencing the
accomplishment of qualitative indicators in activity [1, p. 210]. These abilities are described as
reflexive, required for professionals at every functional stage of professional activity, and act in this
case as a mechanism of professional development [1, p. 210].

The development of information, abilities, and skills for effective social interaction are
critical in today's world. In order to increase a student's capacity for reflection and to use reflection
as a psychological and educational tool for enhancing one's self-concept, it is essential to develop a
complex of pedagogical circumstances in higher professional education systems.

Researchers who study the challenges of reflective culture formation underline its significance
for individual self-actualization and personality self-understanding.

The effectiveness of training a qualified specialist depends on the individual's need for
continuous development, which is realized through a new educational paradigm that necessitates a
shift in the educational process's focus from teaching students how to acquire knowledge and
experience independently to teaching them these skills [2].

The experience of professional training in universities, however, demonstrates that it is not
focused and purposefully working to develop students' reflective cultures.

The efficiency of the process of developing students' reflexive cultures in the educational
process at a university is reached through the integration of a complex of conditions, so it becomes
necessary in this plan to understand the fundamental qualities of a student's reflexive culture and the
pedagogical conditions of development of a student's reflexive culture.

In light of this, it appears important to review the scientific literature addressing the issues
with the reflexive culture of specialists. This review of scholarly sources is based on the following
research questions:

1) to reveal the essence of the concept "reflexive culture of the student™;

2) to define a set of pedagogical conditions for the development of the reflexive culture of
university students, described in scientific research;

3) to analyze the structure of a university student's reflexive culture and the criteria for
developing its components.

Research methods and materials
The following methods were used in this article: analysis of the psychological and educational
literature on the topics under research, analysis of the findings, and generalization.
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The methodological basis of the research problem of the development of the university
student’s reflexive culture is the systematic approach. The system approach to the issue under
investigation entails the exposure of students' reflexive cultures as integral systems, the analysis of a
number of variables that led to the emergence of those cultures, and an examination of the structure
of such cultures among university students.

The analysis of theoretically published academic literature on the topic under inquiry served
as the study's starting point.

A survey using a Google form was distributed to students at S. Seyfullin Kazakh
Agrotechnical Research University and L.N. Gumilyov Eurasian National University.

The purpose of the survey is to investigate the scientific and pedagogical bases for the
development of reflective culture among students. In total, the questionnaire contains 13 questions
designed to understand students' attitudes toward reflexive culture and its application in the learning
process. There was a total of 132 respondents from various educational programs such as Foreign
language, Tourism, Finance, Logistics, Sociology, Psychology, Animal husbandry, Engineering,
Construction and Geodesy.

Results and discussion

Clarification of the essence of the concept of “a student’s reflexive culture”

The notion of "reflexive culture” is viewed in various ways, including as a system and
dynamic personality formation [3], an intrinsic characteristic of a personality [2], a functional
element of general and professional culture [4], and an integrated personality quality [5].

In T.V. Shelkunova's study reflexive culture is revealed as a system and dynamic formation of
a personality, characterized by a certain level of development of professional self-consciousness
and professional competence, including a set of socially and professionally conditioned ways of
self-analysis, self-assessment, designing and redesigning own professional pedagogical activity. [3,
p.8].

0.V. Razdorskaya believes that reflexive culture presupposes answers to the following
questions:

1) is my life position correct?

2) what am | like now and what was | like before?

3) what do I want to become?

4) what is my ideal "I-image" and what do | need to achieve it?

5) how can | satisfy my need for self-realization, and self-improvement [6, p.37].

O.V. Razdorskaya views professional reflective culture as an essential quality that is
represented by a personality's theoretical and practical readiness to create internal values defined
through self-analysis, self-assessment, and self-understanding [2, p. 10].

According to T.M. Usmanov, the reflexive culture of a personality is a cultural value; it is a
complex, multilayered dynamic formation that consists of a variety of unique information, talents,
and abilities as well as value installations and methods for thinking about and evaluating one's own
personality [4, p.12].

According to A.V. Alenchenkova, the concept of “reflexive culture” — which is regarded as
an integrative quality of personality and includes self-analysis, self-assessment, self-design, self-
realization, self-control, and self-development of students to reveal their personal and pedagogical
potential — is clarified in terms of its essence and content as applied to the process of additional
professional education of students [5, p. 7].

The concept of “manager's reflexive culture”, as defined by T.Yu. Medvedeva, refers to a
system capability of active, adequate awareness and rethinking of the key components of
managerial activity, own internal states, self-relation, providing internal orientation, and readiness
of a manager to effectively implement professional managerial activity. Intellectual and operational,
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personal, communicative and cooperative, and regulatory are its four interconnected parts [7, p. 8—
9.

The key moments must be taken into consideration when the term "reflective culture” is
introduced. Therefore, researchers outline the positive roles that reflective cultures play in an
individual's professional development, as well as the connections between an individual's
professional growth, professional culture development, and reflective-innovative potential [7].

Emily E. Virtue claims that teachers should reflect on their interactions with students as well
as their methods as they strive to make them better. Teaching is a human practice that involves
engaging the entire classroom, including each student, in meaningful and developmentally
appropriate ways. It goes beyond simply imparting knowledge [8].

A future expert can understand the available professional experience, actualize their personal
and professional potential, and improve their readiness for self-development through reflexive
culture.

We define the professional reflexive culture of students (future specialists) as an integral
quality, represented by the unity of theoretical and practical readiness of an individual to design and
regulate their own professional activity, to professional self-development, and including a complex
of unique knowledge, skills, values, and attitudes. This definition takes into account the literature
review.

In the process of instructing students, it is important to stress that there are “different types of
reflection: proper intellectual, connected with comprehension of the subject content of a problem
situation and its operational solution, and personal, connected with comprehension of conflicts,
attempts to overcome them” [9, p.25].

Scientists draw attention to the fact that at the current stage of society's development, each
specialist is expected to be able to adjust to the rapidity with which the demands of professional
activity change, and the goal of training is the development of those skills [8]. To be able to
evaluate the course and outcomes of professional work objectively, a specialist must urgently grasp
professional reflection [9, p. 215].

Pedagogical conditions of formation of reflective culture of the student.

The establishment of a complex of instructional settings ensures the effectiveness of the
building of students' reflexive culture. The following fundamental terms are defined in research:
Setting up a framework for creative self-realization while learning a trade, developing standards for
students' educational-professional role-modeling, and forming a reflective personality type [6, p.
79].

T. Yu singles out the employment of interactive teaching methods, which allow students to
«exit» the reactive (reproductive) approach of handling academic and professional activities.
Medvedeva as a crucial factor in the formation of students' reflexive culture [7].

We think that if a reflexive-directed educational environment is established, students'
reflexive culture can be effectively developed.

A reflexive educational environment is described by I.A. Shumakova as a combination of
external and internal pedagogical conditions that promote the active development of a pedagogical
activity culture, i.e., the opportunity to choose the objectives, subject matter, and instructional
strategies that will best advance one's personal and professional development [10, p. 73].

The following characteristics of a reflective educational environment are its primary
components:

1) it is proportional to the personality that develops there;

2) a teacher and a listener act as subjects in it;

3) the organization in it has a socio-personal character;

4) there must be an internal contradiction or subjective difficulty (connected with the
pedagogical or educational activity of the subject itself);
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5) the reflective educational environment is a set of external and internal conditions, etc. [10,
p.7]

Reflexion serves as a foundation for the learner to carry out an educationally independent
activity, according to M.A. Fedorova's research [11, p. 19]. This is because ‘“the reflexive
environment reflects on educational subjects of independent activity in the educational process,
themselves in it, their partners, relations with them, the character of interaction, mental designing of
resource support included in one's and other activity, and also a technological component of the
educational process” [11, p.27].

The most crucial prerequisite for the growth of students' reflexive culture, in our opinion, is
the development of reflexive competence in university teachers. “Forming a reflexive environment,
or a set of conditions for personal growth, which allows for the possibility of self-examination and
self-correction of socio-psychological and professional resources, is one of the ways to successfully
develop a teacher's reflexive competence”. [12, p.165].

Reflection in a teacher's professional activity can be seen in situations where they interact
directly with students, during the process of designing and building educational activities, as well as
during a stage where they analyze and evaluate their own work, using themselves as a subject [13, p.
165].

Professional pedagogical reflection, according to researchers M.N. Averina and A.V. Voronin,
is linked to the particulars of pedagogical work, with one's own pedagogical experience, revision of
its foundations, and redesigning the methods of pedagogical actions (including in connection with
the emerging trends in modern education, sociocultural policy) [14, p.114].

The approaches of the authors [8; 12-14] are confirmed by a study, namely a survey
conducted among university students.

Introductory questions were asked to find out the students' awareness of reflection in general
(Table 1). It can be noticed that culture as a concept is more familiar to students than reflection or
reflexive culture. Although 65.2% indicated knowledge of “reflection”, 32.6% were unfamiliar with
the term “reflective culture”.

Table 1 — Awareness of cultural and reflective concepts among respondents

Question Yes No Don’t know
Are you familiar with the concept of culture? 87,9% 6,1% 6,1%
Are you familiar with the concept of reflection? 65,2% 19,7% 15,2%
Do you know what reflexive culture means? 50% 32,6% 17,4%

It can be seen form the Table 2 that a larger percentage of students consider the development
of reflective culture in English classes necessary. Regardless of that, there is still a big percentage of
students (31,1% and 29,5%) that can’t give a clear answer on necessity of developing and forming
reflective culture. Results are probably distributed like this due to the unawareness of reflective
culture in general.

Table 2 — Perceptions on the necessity of developing reflexive culture in education

Question Yes No Don’t know
Do you think it is necessary to develop a reflexive culture | 59,8% 9,1% 31,1%
in the educational process?
Do you think it is necessary to form a reflective culture in | 59,1% 11,4% 29,5%
the educational process?
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As it can be seen from the distribution of answers to the next question (Table 3), teachers do
not engage in formation of reflective culture in classes. Thus, only 43.2% of respondents answered
positively, while the majority of respondents indicate either that teachers do not create conditions
for reflective culture or they are not aware of it in general.

Table 3 — Conditions for formation of reflective culture by teachers

Question Yes No Don’t know
Do your teachers create conditions for the formation of a | 43,2% 22% 34,8%
reflective culture?

We observe the same pattern as in the 1st set of questions (Table 4). Even though reflexive
skills are a familiar concept for most of the students (55,3%), almost half of them would be unable
to define it.

Table 4 — Understanding of reflexive skills

Question Yes No Don’t know
Do you know what reflexive skills mean? 55,3% 28% 16,7%

The next set of questions was aimed to explore how students can evaluate themselves in the
learning process (Table 5). Thus, from the distribution of answers, we see that students are mostly
confident about the ways in which they can evaluate and analyze themselves. 90.9% of respondents
indicated that they were interested in self-education.

It can be seen that students have the greatest difficulties with speaking in a foreign language.
13.6% of students answered that they cannot express themselves in a foreign language. This is quite
a big gap compared to other questions. That is, while students are engaged in self-education and are
able to evaluate and analyze their actions and skills, speaking freely in a foreign language seems to
be a difficult task for them. On the other hand, such an assessment may be indicative of their ability
to reflect on their progress and abilities.

Table 5 — Self-analysis and self-knowledge in educational activities

Question Yes No Don’t know
Are you aware of the need to analyze your actions while | 77,3% 7,6% 15,2%
solving various tasks during classes?
Are you interested in self-knowledge? 90,9% 5,3% 3,8%
Are you able to evaluate your learning activities? 87,1% 4 5% 8,3%
Can you evaluate the logic of your actions? 81,1% 6,1% 12,9%
Are you able to express your point of view in a foreign | 73,5% 13,6% 12,9%
language?

In addition, when asked about the use of various forms of group work (Table 6), the majority
of students (73.5%) responded positively.

Table 6 — Use of group work in educational settings

Question Yes No Don’t know
Avre different forms of group work used in class? 73,5% 15,2% 11,4%

287



ISSN-p 2306-7365

SACAYH YHUBEPCHTETIHIH XABAPIIIBICHI, Nel (135), 2025 ISSN-e 2664-0686

The data obtained during the conducted questionnaire survey show that, despite the interest in
self-education and confidence in their abilities to evaluate and analyze themselves, students don’t
have sufficient knowledge about reflective culture and its application in the educational process.

The respondents emphasize that the development of a reflexive culture is necessary. At the
same time, we observe that the lessons themselves don’t provide conditions for developing said
concept among students. This may be due to the ignorance of both students and teachers about the
importance of the reflective culture. In addition, students are noticeably lacking the ability to
express their thoughts in a foreign language.

Therefore, future teachers must concentrate on active student contact, activating learning
activities, and analyzing and evaluating their work when developing their pedagogical reflection.

Despite this, we can say that most students are skilled enough to introspect and thus reflect on
their skills and possible areas of development. Overall, the survey highlights the need for further
attention to the development of a reflective culture among students to improve their learning
experience.

The researchers believe that the activity approach is the primary strategy that determines the
direction of the process of developing professional pedagogical reflection. The direction of
professional pedagogical reflection to professional action determines its formation [15, p. 11].

We concur with I.G. Bessonova that this process can be seen as the progression of students'
reflective activity from appropriate educational activity through quasi-professional and educational-
professional activity to proper professional engagement [15, p. 11].

Application of the contextual approach in training is a requirement for increasing students'
reflexive culture at the university because it is one of the primary means of ensuring that
educational and cognitive activity corresponds to the details of professional activity [16].

However, it should be noted that if the following pedagogical requirements are met,
innovative teaching technologies can be highly effective in fostering students' reflexive cultures:

- Innovative technologies of teaching are focused on the formation of the ability of students to
apply professional knowledge in a specific situation;

- The formation of knowledge, abilities and skills of students based on the use of innovative
technologies is subordinated to the comprehension of the peculiarities of their future professional
activity;

- The use of innovative technologies in the process of students' professional training is carried
out on the basis of determining different levels of mastering the reflexive culture, measured by
appropriate criteria and indicators.

Reflection is based on identifying the so-called points of support, or the knowledge, skills,
and talents that are already in place and enable one to succeed, as well as the areas of growth, or the
shortcomings and challenges that prevent the expected results from materializing [17]. According to
R.G. Gabdrakhmanova, R.M. Khusainova, and S.E. Chirkina, reflexive understanding of the sites of
support and growth enables us to:

- To fix peculiarities of movement in relation to the expected results, as well as meaningful
changes occurring in the subject of activity itself;

- Through comprehension of the received practice to transfer it into experience, which can be
used in the future;

- Based on the obtained above, to make conclusions and timely correct the subsequent
activity, making it more effective [17].

In this regard, using active learning strategies in higher education enables the student's
reflective activity to grow.

In today's educational system of higher education institutions, it is significant to incorporate
the technologies of research, project, and reflexive combination with the technologies of
development of critical thinking [18, p.1720].

288



ISSN-p 2306-7365

SACAYH YHUBEPCHTETIHIH XABAPIIIBICHI, Nel (135), 2025 ISSN-e 2664-0686

By putting reflexive activity into practice, reflexive educational technologies enable students
to reach their full creative potential. The core idea of such a model of reflexive-oriented education
IS co-creativity, which refers to all participants in the educational process creating the conditions for
each subject's self-disclosure [19, p. 14].

The authors of “Impact of pedagogical reflection in the teaching practicum from Caqueta
practitioners’ perspective: a literature review” highlight research from Africa, Russia, Colombia,
England, and Turkey that demonstrates how pedagogical reflection raises in-service teachers'
awareness of their pedagogical roles. Furthermore, by use of introspection, they consistently
enhance their educational journey and introspection [20].

The reflective teacher promotes the students to take an active part in their learning. For
personal growth and professional development, the reflective teacher facilitates self-awareness
along with self-reflection and self-evaluation [21].

Reflexive dialogue is a cutting-edge strategy for fostering future specialists' creative
orientation and self-esteem.

Reflexive dialogue in the educational process of a university is a pedagogical interaction
(teacher and student, teacher and administration, administration and parents, teacher and teacher,
parents and student), connected with the development of personality relations [22, p.17].

Note that “specially organized joint reflexive activity of students and a teacher should be
purposeful, transformative, subjective, and conscious; commonality in the construction of ways,
process of activity, and its final results”. [23, p.76].

According to G.I. Davydova's research, the laboratory of reflexive-psychological support for
the creative development of personality in the educational process should have the following
structural elements, which correspond to the overarching objectives of personality-centered
education: 1) is socio-reflexivity of interpersonal relationships (seminars, trainings, elective
courses); 2) is socio-reflexivity of professional activity skills (seminars, trainings, elective courses);
3) is socio-reflexivity of cultural design (creation of course and diploma projects) [22, p.14].

We are confident that the establishment of such a reflexive-psychological support laboratory
at the university will offer organized assistance for the development of a student's reflexive culture.

The structuring of reflection technique is one of the most efficient ways that teachers can
organize their lessons.

According to A.l. Alekseeva, a training session’s content can follow the following progression
when reflexive techniques are used: selection of theoretical material that will be helpful in the
subsequent practical activity; selection and reproduction of the content; independent transfer of
knowledge and skills in a new professional situation; formation of beneficial relationships with the
activity; and reflexive self-assessment of the activity [24, p.11].

In addition, it's important to remember that “the basic algorithm of a technique of the
organization of reflection includes the following stages: problematization, comprehension, goal
setting, action, and comparison of the previous result with the new one” [24, p. 11].

According to O.V. Burdyugova, the implementation of reflection techniques presupposes the
inclusion of the mechanism of reflection at each level of a study session. In this regard, the
researcher outlines the phases of a study session as follows: reflection of the findings from prior
work; visualization of the new material; reflective practice under the supervision of a teacher;
reflective independent practice of students; reflection of a study session; and self-control of
students' knowledge [18, p. 1722].

It is crucial to take into account the following research recommendations while tackling a
practical educational problem: The author's technology can be used to create a set of educational
issues, but it is important to keep in mind their didactic qualities. It is advised to consider two stages
of independence: at the first level, students deal with tasks where circumstances are formulated, and

289



ISSN-p 2306-7365

SACAYH YHUBEPCHTETIHIH XABAPIIIBICHI, Nel (135), 2025 ISSN-e 2664-0686

at the second level, they can resolve educational issues by independently establishing task
conditions [19, p. 14].

Industrial practice — which is a required component of educational programs (EP) — promotes
the integration of contextual learning into the university's system for preparing future specialists.
The way industrial practice is set up makes it possible to give students training that is both
theoretical and practical, fostering the development of their reflective culture.

Because modeling, designing, and forecasting of activity and its outcomes are carried out
during the scientific research process, the organization of students' research work also enables the
realization of a reflexive approach in their training.

Structure of a student’s reflexive culture and criteria of development of its components.
Researchers define different variants of the structure of the reflexive culture of future specialists:

- intellectual-operational, personal, communicative-cooperative, regulatory [7, p.13];

- axiological, process-technological, cognitive, managerial-regulative [25, p.15-16];

- cognitive-informational, motivational-value, activity-transformation [4, p.16];

- emotional, cognitive, action-practical [2, p.16].

- autopsychological component (“I”’), object-psychological (“Other”) and social-psychological
(“Relations”); cognitive, behavioral and emotional; retrospective, actual and prospective [1, p.213].

The use of the criteria emphasized by the study's authors is a requirement for the growth of
the student's reflexive culture abilities and capacity to advance to a higher level.

According to the criteria listed in O.V. Razdorskaya's research, the phenomenon of the
development of a professional reflective culture can be identified [2, p. 16]. These criteria include
the capacity for self-awareness and self-knowledge, the capacity for professional foreign language
communication, the availability of creative thinking, and a value-oriented attitude toward
professional activity.

T.M. Usmanov's study makes the assumption that a person's orientation toward and
preparedness for reflexive behavior can serve as indicators of their reflexive culture [4, p. 16].

The following criteria were created by A.A. Mushakov to gauge the level of a student's
reflexive culture: the student's awareness of the caliber of their professional knowledge, skills, and
academic and professional tasks; the student's internal readiness to engage in reflexive activity; the
student's capacity to recognize and reevaluate stereotypes of their own behavior; the student's
capacity to plan and organize educational and future professional activity; a high level of readiness
for professional creativity, awareness of the suitability of the means and methods employed by
students, the capacity to reflect on their educational and professional experiences and actions [24, p.
16].

Generalizing the approaches to the structure of a student's reflexive culture and taking into
account the criteria of development of its components, it is possible to describe a student with an
advanced level of formation of reflexive culture.

Students with a high degree of drive for performance and success in academic and quasi-
professional activities, as well as a high level of awareness of the many types of reflection and
reflexive culture, are said to have advanced levels of reflexive culture development. They are also
well aware of how to utilize reflexive skills. They have a high level of ability to set and solve
problems on self-change during educational activity, a high level of ability to master their
experience; demonstrate readiness to act in situations with a high degree of uncertainty; understand
the value of professional knowledge; understand the goals and objectives of professional activity,
have the skill of self-diagnosis and the skill to apply them in various activities; demonstrate the
ability to adequately assess themselves and the results of their activities; have the ability to
understand the mechanisms of design and organization of collective activity, the skills of awareness
and rethinking of different images of the “self” (“I-professional”, “I-student”, “I-person”, etc.).
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Conclusion

Theoretical analysis of the scientific literature allowed us to specify the concept of
professional reflexive culture of students (future specialists) as an integral quality represented by
the unity of theoretical and practical readiness of an individual to design and regulate own
professional activity, to professional self-development, and which includes a complex of special
knowledge, skills, values and attitudes. The efficiency of the formation of students' reflexive culture
is provided by the creation of a set of pedagogical conditions.

Based on the review of research approaches of scientists the complex of pedagogical
conditions influencing the efficiency of formation of reflective culture of students is revealed. This
complex includes:

—modeling of educational and professional activity of students to form a personality of
reflexive type;

—use of interactive teaching methods, providing the “exit” of a student beyond the
reproductive way of solving educational and professional problems;

—creation of reflexive-directed environment in the process of students' learning;

—development of reflexive competence in higher education teachers;

—application of contextual approach in university education;

—using the methodology of organizing reflexion in classrooms;

—organization of reflexive dialogue in the process of higher education;

—using the opportunities of students' practice, research work in the interests of forming their
reflexive culture.

Scientists are looking into the phenomena of a student developing a professional reflexive
culture based on the structure of that culture as well as the relevant indicators and criteria. The
models of the students' reflexive culture development by the scientists illustrate the connections
between the reflexive culture's elements and the stages of the students' development, as well as the
problems with the methodological underpinnings of their production. The created model of
developing the students' reflexive culture is thought to be realized to the greatest extent by the
specified and experimentally proven instructional conditions.

Based on the scientific review, taking into account the pedagogical experience at universities,
it seems appropriate to formulate some recommendations:

1) to carry out the process of formation of students’ reflexive culture in educational programs
of a higher education institution based on the analysis of specific requirements to the activity of
specialists, designing the model of their professional personality;

2) to form students' reflexive culture, to introduce innovative teaching technologies, aimed at
forming students' ability to apply professional knowledge in a specific situation;

3) to include elective courses in the educational programs on the areas of training for the
development of reflexive competence of future specialists;

4) to organize at the university professional development courses for teachers, contributing to
the purposeful formation of the reflexive culture of a teacher, consisting of a set of theoretical and
practical classes.
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