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ENHANCING STUDENTS’ PRAGMATIC AND SELF-EFFICACY SKILLS
BY WRITING EMAILS

Abstract. Nowadays, the importance of developing pragmatic skills and self-efficacy among
students is growing. This study examines the pragmatic competence and self-efficacy skills
of students by analyzing email inquiries. Pragmatic competence is the social context in which it is
important for effective communication, which includes the understanding and appropriate use of
language. Pragmatic competence has become an integral part of language acquisition, as good
linguistic knowledge would not be enough to have successful communication. As e-mail
communication becomes more common in academic and professional environments, it is important
to develop students’ pragmatic and self-efficacy skills. Moreover, emailing has become an official
communication tool between instructors and students in higher education. Students often use
corporate mail for requesting, which might be in and out of educators’ responsibilities, such as
asking for extra tasks, making personal appointments, and requesting recommendation letters. This
means making requests tends to be a common discourse in higher educational institutions; however,
it is still a face-threatening act for students. By considering power relations, cultural norms and
other socio-linguistic factors, writing emails to teachers requires sufficient knowledge of
pragmatics. This study explores students’ pragmatic competence and self-efficacy skills in the
context of Kazakhstani higher education, provides valuable insights into the difficulties and offers
suggestions for improving teaching writing skills.
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DJIeKTPOHABIK XaTTap Ka3y apKbLIbI CTYJIEeHTTEePAiH NParMaTHKAJBIK AaFAbLIapbl MEH
03iHIiK THIMAIIIK JaFAbLIAPBIH JAMBITY

Anparna. Kazipri yakpITTa CTyICHTTEp apachblHIa MparMaTHKaIbIK AAFIbUIap MEH O31HIIK
TUIMIUTIK JaFablIapblH TaMBITYABIH MaHBI3ABUIBIFBI apThIN Keleli. bysl 3epTTey 3IeKTPOHIBIK
MOIITa CypaysapblH Talaay apKbUIbl CTYASHTTEPIH MParMaTUKAIBIK KY3BIPETTUIIIT MEH ©31H-631
TUIMAL €Ty JAarabUiapbiH 3eprreiini. [IparMatukanblk Ky3ipeTTuTiK — TUIAI TYCIHY MEH OpPBIHJIBI
KOJIZIaHY/Ibl KaMTUTBIH THIMJII KapbIM-KAaThIHAC YIIIH MaHBI3bI OOJBINT TaOBUIATHIH QJICYMETTIK
KOHTEKCT. [IparMaTHKaIbIK KY3BIPETTUIIK TUIII MEHIepyIiH Kypamaac OeiiriHe ailHaabl, OTKeH1
TaOBICTBI KapbIM-KAaThIHAC Kacay YIIiH aKChl JMHTBUCTUKAIBIK O1TIM MKETKUTIKCI3. DJIEKTPOHIBIK
normra OaiIaHBICKI aKaJIeMISUIBIK JKOHE KOCIOM opTaja KHUIpeK NaijaiaHbuia OacTaraHIBIKTaH,
CTYICHTTEPAIH MParMaTUKaIbIK KOHE ©31HIK THIMIUTIK JaFbUIapbIH JaMbITY MaHbI31bl. COHBIMEH
Karap, OJJIEKTPOHJBIK IIOIITa J>KOFAphl OKY OpPBIHAAPBIHIAFEl OKBITYIIBIIAD MEH CTYICHTTEP
apachlHIarbl pecMH Oailnanbic KypanbiHa adHanael. CTyaeHTTep KeOiHece KOPIOPAaTUBTIK
MOINTAaHBl KOCHIMINIA TaTChIpMAJIapJIbl Cypay, KEKe Ke3Necysiep YHBIMIACTBIPY XOHE YCHIHBIC
XaTTapblH Cypay CUSKTHI MaKcaTTa Maifananybl MyMKiH. Byj sKorapbl OKy OpbIHIApbIHAA CYPAHbBIC
Kacay OACTTerl JUCKYpCKa aWHAIATBIHBIH OUIMIpeNi; JereHMeH, Oyl olli Je CTYACHTTEp YIIiH
KayinTi opekeT. bumik KaTblHacTapblH, MOIAEHU HOpMalap[bl XKoHE Oacka Ja oJIeyMETTIK-
JUHTBUCTUKAIBIK (DaKTOpJIapAbl €CKepe OTBHIPHIN, MYFAIIMIEPre JJICKTPOHIBIK XarTap Kazy
mparMaTHKa Typalibl >KeTKUTIKTI OuTiMai Tamam eTeni. by 3epTTey Ka3aKCTaHABIK KOFapbl OiTiM
KOHTEKCIHJIE CTYJICHTTEP/iH MparMaTHKaJbIK KY3bIPETTLIIrT MeH ©31H-031 0acKapy IarabplIapblH
3epTTei1l, KUBIHIBIKTAp Typaslbl KYHABI TYCIHIKTEp Oepeni >KoHe OKBITYIBIH >Ka3zy JarblIapblH
KETUIIpy OOMBIHIIA YCBIHBICTAP/Ibl YCHIHA/BI.

Kinr ce3mep: mparMaTWKanbIK KY3BIPETTUTIK, ©31HAIK THIMIUTIIK JaFiplaapbl, XaT a3y,
OKBITY, CTYJICHTTED.
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PazBurne nparMmaTu4eCKuxX HaBbIKOB 1 HABBIKOB CaM03(l)(l)eKTI/IBHOCTI/I Y CTYACHTOB IMyTEM
HANMMCAHUA IJICKTPOHHBIX MUCEM

AHHoOTanus. B HacTosIee BpeMs pacTeT BaXXHOCTh Pa3BUTHUS MPAarMaTHUECKUX HABBIKOB U
caM03((DEKTHBHOCTH CpeIH CTYACHTOB. B 3TOM WCCIEOBaHWM W3YYarOTCS IparMaTudeckas
KOMIIETEHTHOCTh M HaBBIKM CaMOd(PEKTUBHOCTH CTYJACHTOB NyTeM aHalu3a 3allpoCcoB IO
3HeKTpOHHOﬁ I1o4Te. HpaFMaTquCKaSI KOMIIETCHTHOCTBh — 2TO COHI/I&J’IBHBIﬁ KOHTCKCT, B KOTOPpOM
BaXHO 3] QeKTuBHOE OOIIEHHE, BKIIOYAas MMOHUMAaHUE U MPABHIHHOE HCIOJIB30BaHUE S3BIKA.
HpaFMaTI/I'-IeCKaﬂ KOMIIETEHTHOCTDL CTaJla HEOTHEMIIEMOM YacThIO YCBOCHUSA A3bIKA, IMOCKOJIBKY
XOPOIIUX S3BIKOBBIX 3HAHMM OBLIO OBl HEJOCTATOYHO ISl YCHEMIHONH KOMMYHUKanuu. [Tockombky
OOIIIEHUE 0 JIEKTPOHHOM MOYTe CTAHOBUTCS BCe OoJiee paclpOCTPAHEHHBIM B aKaJIEMHUYECKOW U
HpO(bCCCI/IOHaJH:HOI\/JI Cpeac, BaAXXHO pPa3BHUBATL Yy CTYACHTOB HNpParMaTU4YCCKUC HABBIKWM W HABBIKU
camoddekTuBHOCTH. bonee ToOro, »siaeKTpoHHaAs TmMouyTa cTaja O(HUIIMAIBHBIM CPEICTBOM
KOMMYHUKAIIUK MCKAY MNOPCnoAaBarCiiiMU MW CTYACHTAMHU B BBICHIUX y‘-Ie6HI:IX 3aBC€ACHUAX.
CTyIeHThI 4acTO MCIOJIB3YIOT KOPIOPATUBHYIO MOYTY JUIS 3alPOCOB, KOTOPBIE MOTYT OBITh KaK B
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pamKax oOs3aHHOCTEH mpernojaBaresiei, Tak M 3a WX MpeesiaMd, Hampumep, AJs IMOJIydeHUs
JOTIOJTHUTEIBHBIX 3aJaHul, PEKOMEHIATEIbHBIX MUCEM WM Ha3HAYEHUs JIMYHBIX BCTpEdY. ITO
03HAYaeT, 4TO OTIIPABKa 3alpPOCOB, KaK MPABUIIO, SBISETCS OOBIYHBIM JIEJIOM B BBICHIMX Y4SOHBIX
3aBElICHUSAX; OJHAKO, O3TO MO-TNPEXKHEMY SBJSETCS MNpoOJIeMON MJis CTYIEHTOB. YUMTHIBas
CyOOpAMHAINMIO, KYJIbTYPHBIE HOPMBI M JPYTHE COIMOJMHTBUCTUYECKHE (DaKTOPHI, HAIKMCAHUE
ANEKTPOHHBIX MHCEM YYHUTENIsM TpeOyeT JOCTAaTOYHBIX 3HAHWM MparMaTUKA. ABTOPBI ATOTO
WCCIECAOBAHUS  M3Y4alOT  MpParMarTMuyeckyrd  KOMIIETEHTHOCTh  CTYJEHTOB U  HaBBIKU
caM03(()EeKTUBHOCTH B KOHTEKCTE€ Ka3aXCTaHCKOIO BBICIIErO0 OOpa30BaHUSA, [AIOT LEHHYIO
UH(OPMALIUIO O TPYAHOCTAX U BHOCAT NPEUIOKCHHS 10 YIYYIICHHUIO HABBIKOB IPEIOJIaBAHUS
MUCbMEHHOM peuu.

KiaroueBble cJioBa: mparMatudeckas KOMIIETEHTHOCTb, HAaBBIKM CcaM03(DEeKTUBHOCTH,
MUCHMO, TIPETNOoaBaHue, CTYICHTHI.

Introduction

The ability to communicate effectively is critical to students' success in academic and
professional life. One of the most important aspects of communication is pragmatic skills; they
include the ability to use the language appropriately in different social contexts, such as e-mail
conversations by using information technologies. In today's digital age, email communication has
become an essential part of academic life, and effective email communication skills are crucial for
students' academic success. In universities, teachers usually use corporate mail to announce
deadlines, to share course materials and for other educational purposes. Students often use corporate
mail for requesting, which might be in and out of educators’ responsibilities, such as asking for
extra tasks, making personal appointments, and requesting recommendation letters. This means
making requests tends to be common discourse in higher educational institutions; however, it is still
face-threatening for students. By considering power relations, cultural norms and other socio-
linguistic factors, writing emails to teachers requires sufficient knowledge of pragmatics.
Otherwise, inappropriate requests to instructors might result in misunderstanding of intentions, and
conflicts and negatively impact on further teacher-student relationships [1]. Hence, writing an
appropriate email with the consideration of requesting strategies should be prioritized, as only this
can minimize misinterpretation and result in effective interaction.

Kazakhstani students learn English as a foreign language at all levels of education and writing
email requests in English might be challenging, as each culture represents different norms of
language use. According to Aijmer for American students “please” is often perceived as a softened
tone; however, for other representatives of different cultures, it might be offensive and pressured
[2]. According to Thomas, pragmatic competence is choosing appropriate language and speech acts
to express intentions, which means pragmatic competence plays a vital role in communication [3].
Pragmatics explore the contextual meaning of speech with the interpretation of the text of what the
speaker means [4]. Similarly, Griffiths claimed that pragmatics means vocabulary encoded with
knowledge and using its patterns to avoid miscommunication [5]. Pragmatic competence refers to
the ability to use language appropriately and effectively in social contexts, taking into account
factors such as the speaker's intentions, the listener's expectations, and the situational context. As
language utterances can be different lexically, grammatically and pragmatically, it can lead to
communication failures between two interlocutors. The issue of language deviation while
requesting is a central question in pragmatics [6].

McCarthy et al. defined the concept of writing self-efficacy in a literature study published in
1985, which is the confidence of an individual in his or her ability to write tasks. Students' writing
self-efficacy is affected by many factors, including past writing experience, teacher feedback, peer
support, etc. [7]. Students with high self-efficacy show higher motivation and persistence in writing
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tasks and are usually able to overcome challenges and achieve better writing results. Shell et al.
(1989) found that students' writing self-efficacy significantly affects their writing performance.
Confident students usually achieve better writing results [8]. Self-efficacy not only affects students'
motivation but also their attitudes and emotional states towards the writing process, such as anxiety
and persistence. Students with high self-efficacy tend to use more effective writing strategies,
actively respond to challenges, and improve their writing skills. The study emphasizes the
importance of teachers in shaping students' self-efficacy, and through positive feedback and
support, students' writing confidence can be enhanced.

The current study contributes to the understanding of students' pragmatic competence and
writing self-efficacy skills; it provides insights into the challenges and opportunities of email
communication in academic contexts.

Research methods and materials

The qualitative paradigm was found as the appropriate method for this study, as it focuses on
human experience, beliefs, behaviour and interaction [9]. In qualitative research, the data collected
to examine a social phenomenon could be in the form of spoken transcripts or written texts, which
are analysed to understand human behaviour in social settings [1].

Many background studies applied the categorization system of CCSARP (Cross-Cultural
Speech Act Realization Project) to analyze email requests [1]. It is a valuable tool for collecting and
analyzing data across different cultural contexts. The CCSARP is a comprehensive approach to
cross-cultural data collection, blending rigorous methodologies with cultural sensitivity. It increases
our understanding by facilitating the collection of comparative data in different contexts.lt is
developed by 10 researchers to create a theoretical and methodological framework to collect data on
two speech acts- requests and apologies [10]. However, these studies adopted emails into
predefined categories such as query-preparatory, need-statement and imperative, while some
authentic emails might not be valid in one of these categories.

The authentic emails written to teachers are collected from second-year students at Suleyman
Demirel University. The study employs a qualitative approach to analyze a corpus of email requests
from EFL students to their instructors, using a framework that integrates theories of pragmatics,
politeness, and speech act theory. 50 participants are employed from second-year students studying
at the Two Foreign Languages Department. Students were invited to fill in the survey with
educational background information and submit at least three emails written to their instructors,
which contained diverse requesting contexts. The analysis aims to uncover the patterns and
strategies used by EFL students in making requests and to evaluate their effectiveness in achieving
their communicative goals. Any information obtained for this study through which participants
might be identified remained confidential and was disclosed only with the participants’ permission.
To maintain the confidentiality of participants, pseudonyms were used in the data presentation.

Results

Development of pragmatic skills

Pragmatic skills are the ability to use language effectively in a social context, including
understanding speech acts, conversational implicature, and communication norms in various
situations. The importance of pragmatic skills in education cannot be overstated, as they directly
affect students' ability to interact successfully in both educational environments and the workplace.
Durlak et al. (2011) emphasize the importance of social and emotional learning in enhancing
students’ communication and interpersonal skills, which underpin pragmatic competence [11]. In
addition, Chung et al. (2014) show how engaging students in discussions about socio-scientific
issues can improve their communication skills in science education [12]. This suggests that context-
based learning can be an effective strategy for developing pragmatic skills, suggesting that similar
approaches to email writing contexts can be used to facilitate pragmatic comprehension.
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Self-efficacy and writing skills

Self-efficacy can perform certain tasks and plays a crucial role in the development of students'
writing. Sun and Wang (2020) found that college students' writing self-efficacy had a significant
effect on their use of self-regulated learning strategies in English as a foreign language [13]. This
finding highlights the need for self-efficacy to improve students' writing skills, including email
composition. Research shows that self-efficacy is related not only to the quality of writing but also
to the overall academic performance of students. Cleary et al. (2017) examined the effects of a self-
regulatory empowerment program, finding improvements in students' self-efficacy and strategic
skills, which are important for effective writing [14]. This suggests the potential of structured
interventions to improve self-efficacy and writing abilities.

Integrating pragmatic and self-efficacy skills in teaching writing

The intersection of pragmatic skills and self-efficacy is especially relevant in the context of
email writing. Succi and Canovi (2020) investigated how soft skills, including communication
skills, affect graduate employability [15]. Their results indicate that students with strong pragmatic
skills and self-efficacy in their writing are more likely to succeed in the labour market. In addition,
Hékkinen et al. (2017) suggested that it could be adapted to include email writing exercises that
develop pragmatics and self-efficacy to enhance collaborative problem-solving and strategic
learning skills [16]. These exercises may include peer review, a collaborative project, and reflective
practices to integrate social learning with writing assignments.

Currently, the development of self-efficacy and confidence in a teacher's identity is also
important. In addition, the development of the self-efficacy of the teacher's identity is a crucial
aspect of the productivity of the professional growth and spiritual development of his specialty at
workplaces. Self-efficacy implies a person's belief in their ability to perform specific tasks and
personal achievements in life [17]. In the context of the teacher's personality, self-efficacy plays a
key role in shaping the beliefs, plans and attitudes of future teachers at the very beginning of their
professional careers.In the teaching context, it means a teacher's confidence in their ability to teach
effectively, manage a classroom, engage and motivate students, as a result, positively influence
students' learning outcomes. Several factors such as the experience of becoming a master of one's
profession, professional experience, social support, emotional state, on-the-job reflection, self-
development or lifelong learning, teacher identity and values can affect the self-efficacy of a
teacher's identity (Table 1).

Table 1 — Factors influencing self-efficacy

Internal and Characteristics of the factors influencing self-efficacy
external factors
1 2

The experience of | The experience of teaching with real positive results increases confidence
becoming a master of | and reinforce it. It is more likely that teachers will develop a self-efficacy
one's profession effectiveness if students show real results in their studies.
Professional Observing the success of other teachers in the course of teaching also
experience increases self-efficacy, and if they solve difficult situations together, or
witness the correct solution to that situation, they can become confident.
Encouragement from colleagues and administration, praise and feedback in
Social support front of others can instill confidence in a teacher's own abilities. The social
context of the school environment can impact teacher self-efficacy.
Supportive staff and collaborative environments can foster a self-efficacy
among teachers.
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Continuation of Table 1

1 2
Feelings of stress, anxiety, lack of finances, or fatigue reduce self-
Emotional state efficacy, while positive emotions and feelings of well-being increase
it. Teachers need to have strong emotional states and well-being to
maintain confidence in their abilities. Timely eating and resting are
very important.
On-the-job reflection | Engaging in reflective practices such as self-assessment or peer
observation allows teachers to identify strengths and weakness. Asking
students to answer survey questions can help teachers gain a deeper
understanding of their abilities and increase confidence in their
teaching abilities.
Self-development or | Opportunities for continuous professional development are important
lifelong learning for teachers to acquire new knowledge, build skills and improve their
teaching practice. Attending relevant trainings and seminars, or
teaching others what you have learned through additional research, can
increase confidence and self-efficacy, too.
Teacher identity and | Teachers' identity and values about teaching and learning influence
Values their self-efficacy. Teachers who hold high expectations for their
students and trust in themselves as educators have a higher sense of
efficacy.

Pendergast, Garvis, and Keogh (2011) examined prospective teachers' self-efficacy beliefs
and provided valuable insights into teacher formation. The results of the study showed that different
factors, such as previous experience, feedback from mentors, in-depth knowledge, and the
complexity of learning tasks influence self-efficacy beliefs. Research has highlighted the
importance of creating an environment conducive to the development of self-efficacy among
prospective teachers. In addition, the study particularly highlighted the role of mentoring in shaping
teachers' self-efficacy beliefs. Mentors who provided constructive feedback and support positively
influenced the development of self-efficacy beliefs of prospective teachers [18]. In general, the
development of self-efficacy in a teacher's identity is a dynamic process, as it depends on various
internal and external factors. By providing opportunities for self-development and reflection while
providing social support, teachers' self-efficacy can be increased and student academic outcomes
can be gradually improved. It can be said that the development of self-efficacy beliefs in a
teacher'sidentity is a multifaceted process influenced by personal, contextual and educational
factors.

Based on the content of emails, three common types of academic emails have been found:
requesting special consideration, requesting assignment/exam clarification, and requesting grade
consideration.

Type 1: Requesting a special consideration

This type of email was the most frequent (accounting for 40%) and includes two main parts:
1) asking for deadline extension and 2) attendance issues.

a) Attendance issues

While asking to take time off or not to mark the absence, the data analysis showed that the
majority of students preferred to use direct strategies even though requesting special consideration
is a high-imposition request. Students may not have the official right to ask such a request, hence, it
was assumed that various politeness strategies and indirectness would be applied. However, the
majority of requests were direct.
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Sample A

Good evening, Ms B

| hope this email finds you well!)

My name is Ainur and from the TFL course.

| apologize for writing at night (this is the first and last time). 1 want to take time off
from class tomorrow, as today the weather wasn't favourable and I couldn’t leave. Can I ask
you not to give me an absence for tomorrow’s lesson? Can I work it through an extra
lesson?

Best regards,

Ainur

The “want statement” and “direct question” strategies were used in this email, making it a
direct request. To minimize the imposition level, students used such supportive moves as
“grounder” giving explanations for being absent and “apologising” promising that this issue will not
be repeated. In addition, the student apologizes for writing at night, which shows respect for the
teacher's time and offering a solution makes this a courteous and respectful request. Giving reasons
and the “because- therefore” strategy was common in many requests.

Sample B

Good morning teacher, | am from TRA. |.am writing you to say that I will not be able
at the lesson today, because I feel unwell. Please, don’t put absence. | hope for your
understanding.

Best regards,

Roza

In sample B, the direct request was made through the strategy “explicit performative”. The
student conveys the information before making a request, showing firstly the intention to make the
request. Despite the politeness marker “please”, the act of request is speaker-oriented, and “don’t
put absence” might be perceived impolitely.

Sample C

Hello, Ms Aray ! How are you?

| entered the military school and today we were called, and since today, | have your
English class_I wanted to ask for permission. Could you please not to put absent?

Thanks for understanding!

Best wishes,

Karakoz (15P)

Whereas this email request was made through a conventionally indirect strategy, as the
request was made by using the “query preparatory” strategy. The head act is more polite, as the
requester used such internal modifiers as downgrades “past simple” and “politeness marker” please.
Even though the request was made conventionally indirectly, the salutation “How are you” is
informal and inappropriate for an academic context.
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Sample D

Hello teacher! Hope you are doing well!
| cannot come to today's class. Because my friends invited me to help with the
translation for one TV program. Hope for your understanding.

Regards,
Aliya

The request is not explicitly stated, by mentioning that student has other important task, which
should be done, with the help of “strong hint” strategy student implicitly asking not to put the
absence. This non-conventionally indirect request can not be seen as successful, as it is only
speaker-oriented. Imposition-minimize, politeness strategies or supportive moves were not used,
making the request impolite.

Sample E

Hello Mrs Aizhan!

Today | have a meeting with a club, which | have been preparing for 2 weeks,
important one.

Therefore, can | tell the air travel dialogue and then leave the lesson. And if you give
us work until the night like the previous one, | will definitely do. I hope it is not going to be
a problem, right?

Thanks,

Damir (TFL)

In Sample E, the request is informal and conversational. There is no formal salutation or
background information about the student. The request is writer-oriented only; the students
highlight the importance of the event, even though there is a lesson. The request was made directly
“Can I” and supported with the “promise” strategy “I will do it later”. The request was closed
“expectation statement” strategy, however, the interrogative “right?” made the request impolite.

b) Deadline extension

A request to extend the deadline is also a high-imposition request, as it is a completely
speaker-oriented email, which has no definite benefits for the recipient. For this reason, it might be
assumed that all deadline extension requests will be conventionally indirect. However, the results of
the data analysis show that students used both direct and indirect strategies.

Sample A

Hello teacher! I've been sick these last few days. And that's why | won't be able to do
my homework today. Can | send it to you later?

Sample A is a direct request, as the student used a direct question with supporting move
“grounder” outlining the reason for the request. Several pragmatic failures can be seen, there is a
lack of appropriate salutation, and students directly move to explain their own needs. Even though
asking for a deadline extension is considered to be a face-threatening act, students could not use

such politeness strategies as “hedging”, “appreciation” and “apology”.
The same request patterns can be noticed in Sample B:
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Hello teacher!

I couldn’t submit the document in Moodle, so | decided to send it through gmail, |
hope it finds you well!Please, send feedback if you read this email.

Regards,

Kairat

The request is indirect, as the student is not explicitly asking for feedback, but they are hinting
at it by saying "Please, send feedback if you read this email." The students used the “expectation”
statement strategy “I hope it finds you well”. Even though the writer used the politeness marker
“please”, it did not minimize the imposition level, the request act is still too straight.

Sample C

Dear Mrs Madina

Hope you are doing well!

I am from TFL. Using Moodle is a new form of studying for me, so | am still learning
how to do it properly. | understand that | am already too late with the submission. That is
why | want to ask you, is it possible for you give me a chance and grade my work, if |
submit it today.

Otherwise, | will start to prepare for the current week’s assignments, as [ am already
aware of where to find them on Moodle.

With best wishes,

Tomiris

In Sample C, the writer started with a self-introduction, making sure that the instructor will be
able to recognize it. Before making the request, the student used two supportive moves such as
“grounder” showing the intention of the request, and after the “disarmer” strategy, “I understand
that I am already too late, but... ““. “Disarmer” was used as a downgrader to show that the student is
aware of their own mistake and it is justifying if the request would be rejected. The request is
conventionally indirect, which makes the request polite.

Type 2: Requesting grade consideration

Many pragmatic failures have been found in this type of request. All requests were writer-
oriented only, the majority of students used direct strategies.

Sample A

Dear Ms Albinab

| want to ask you to add points from the bonus task to my pre-final grade. Thank you!
Regards,

Nargiza

The request starts from the “want statement”, the students first directly states their own need.
It can be seen that there were no greetings and salutations, which makes the request impolite.
Moreover, the request was not supported with “supportive moves” and “imposition minimizers”.

Sample B

Sorry for bothering you again, but about my participation scores,| found my grade a
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little bit unfair, because | was very active and completed all tasks. | am curious why you
think I deserve only 70 out of 100? If there is another reason, please let me know!

Best regards,

Ailuna!l

In Sample B, it is clear that it is not the first email to the instructor, so the email starts from
“Sorry for bothering you again”. Also start their email with a clear statement of the purpose, which
is to express their concern about the grade. This is a high imposition request, as the student
questions the teacher’s authority and competence by stating that the assessment was unfair. The
student also used the “direct question” strategy “Why do you think | deserve only 70 out of 100”,
which may make the request more impolite. Also, there is an “Orthographic emphasis” to make the
dramatic effect on request “Please let me know!”.

Sample C

Good day, teacher!

| want to clarify about my pre-final grade. Have you checked our listening assignment
and added our quiz scores to our pre-final?

Regards,

Aisha

In Sample C, the student used a non-conventionally indirect strategy “strong hint”. The
sentence “I want to clarify about my pre-final grades” means indirectly requesting the teacher to
email back with score explanations. Even though the request is made indirectly, it does not
minimize the imposition level. The student immediately moves to the desired act without salutation
and background information. The clarification of quiz scores is also requested impolitely, without
using politeness strategies.

Sample D

Hello teacher! Hope you are doing well!

I have a score of 67, please can you add just 3 points? Please, I’ve never lost my
scholarship. Just 3 points. Hope you will understand me.

Regards,

Aruzhan

This type of grade consideration request differs from others, as the writer is asking for
“extra”. The request is direct; however, different politeness strategies were used. The imposition
level is high, as the student is requesting a specific change to their grade, which could impact the
grading curve and the overall fairness of the assessment. Additionally, the student mentions their
scholarship, which adds a sense of urgency and pressure to the request. To minimize the imposition
level, the supportive move “understater” was applied by writing “just 3 points”. The request is
closed with an “expectation statement” relying on the teacher's understanding.

Type 3: Exam and Task clarification

Request for exam/task clarification is the category, which contains a huge number of emails to
clarify their projects and exam procedures. The majority of the emails under this category are direct,
short and clear. The common use of direct strategy can be influenced by a teacher’s direct
responsibilities, as compared to other requests, provision of clear task/ exam explanation is a part of
a teacher's major job.
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Sample A

Good day, teacher!

It is Aliya from your TFL course. Today is the deadline for our assignment - to create
a table, comparing the education system in Finland, Kazakhstan and the USA. However,
you haven’t created a “box” for us to submit our work. Please, take a look at our classroom
page.

Have a nice rest of your day!

The student started with a greeting and self-introduction. Before moving to the request act, the
student pointed out a discrepancy between the teacher’s deadline and the “box™ to submit. The
request to create a task in Google Classroom was made via a non-conventional indirect strategy. By
using the “strong hint” strategy, the student indirectly requests to create a task in the classroom.

Sample B

Hello dear Ms Aizhan

It is A from TFL. If possible, could you please explain in detail how to work with the
quiz, where to answer with a full sentence, and where not. Maybe some recommendations
from you, otherwise | have never worked in this application before and the limited time
distracts me.

In Sample B, the student used a conventionally indirect strategy with a downgrade “Could
you please explain” which makes the request polite. The student is specific about what they need
help with - working with the Quizzes - and requests detailed guidance on how to use the
application. By providing specific details about the request and explaining the context of their
situation, the student was able to soften the request.

Sample C

Hello teacher!
| am Sabina from TFL. Could you please explain what will happen on the final exam?
Or will you announce Google Classroom soon?

In Sample C, the request is conventionally indirectly made via query-preparatory strategy.
The student suggests two possible ways to obtain the information they need, through either an
explanation or an announcement. For this reason, the request might be considered too
straightforward.

Discussion

From the above analysis, it was found that students used different request strategies
depending on the purpose of emailing. Though only fifteen examples are presented, the common
discourse organizational patterns and several pragmatic failures can be noticed. The majority of the
emails tend to be informal and direct, as such personal pronouns as “You” and “I” are used in all
emails. The use of personal pronouns in academic requests is a matter of debate among scholars.
There are some views that personal pronouns in academic emails were found to have a positive
effect on the perceived friendliness and approachability of the sender. While others hold the view
that, it is generally best to avoid using personal pronouns in your scholarly writing. Moreover, this
study found that the majority of students tend to write speaker-oriented emails (Can 1...) compared
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to hearer-oriented (Can you ...?). Blum-Kulka and Levenston claim that hearer-oriented emails are
high-imposition requests, while in speaker-oriented emails the recipient is not named as the
performer of the request act, which means the imposition level is lower [10]. For this reason, it was
concluded that speaker-oriented emails are more polite. This means, that even though students are
likely to use personal pronouns such as “I” and “You” in their requests, some of them are still
polite.

The students were favoured to use the expression “Hope for your understanding”, this strategy
was particularly used while making requests for special consideration. Even though the purpose of
using this expression is to make the request sound more respectful and considerate, the analysis
showed that some students tend to use this expression as a manipulative tactic to achieve their aim.
Especially, when asking for extra points and attendance issues, the expression was used in such a
way as “I have a score of 67, please can you add just 3 points? Please, I've never lost my
scholarship. Just 3 points. Hope you will understand me”. Some of the students showed
appreciation for the teacher beforehand as if the request had already been successfully achieved: “I
entered the military school and today we were called, and since today | have your English class, |
wanted to ask for permission. Could you please not to put absent? Thanks for understanding!”.
This way of using an appreciation strategy might even cause inconvenience, as the teacher may not
want to give permission.

The use of “emojis” was common in many emails, which is not appropriate in academic
settings. This means students are not aware of linguistic strategies to appropriately express their
requests. Regarding the sequence of information in requests, students should be taught to greet
requestees and provide background information. The majority of students tend to underestimate the
importance of greetings and background information so they immediately express their request.

Another significant point of analysis is students’ perception of grade reconsideration requests.
Students find it acceptable to ask teachers to reconsider their grades or add extra points, which can
be inappropriate. For example, American and Taiwanese students’ three common requests were
asking for recommendation letters, and requesting an appointment and arrangement. This research
analysis shows that grade reconsideration requestsare common in Kazakhstani higher education
contexts. It can be assumed that students have developed such behaviour from school years or there
are such external factors as unclear assessments or rubrics. The results of this study can be
implicated in further studies to determine the reasons for bargaining behaviour and the factors that
lead to it.

In his research, Pajares elaborated on the concept of self-efficacy, which is an individual's
belief in their ability to complete a specific task. High self-efficacy is associated with greater
motivation, greater perseverance, and better academic performance. Pajares suggested that teachers
should focus on cultivating students' self-efficacy and help them build confidence through
encouragement and positive feedback [19]. Teng et al. (2018) found that writing self-efficacy was
significantly positively correlated with students' writing performance. Confident students usually
achieve better writing results. Writing anxiety mediates the relationship between self-efficacy and
writing performance. Higher self-efficacy can reduce students' writing anxiety, thereby improving
writing performance. Studies suggest that various interventions (such as writing training and
feedback) can be used to improve students' self-efficacy to reduce writing anxiety and improve
writing results. Teng et al.believe that writing self-efficacy should be viewed as a multidimensional
concept, referring to students' judgments of their ability to apply multiple language and rhetorical
knowledge, as well as their confidence in their academic performance and metacognitive control
[20].
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Conclusion

The findings of this study show that students often experience pragmatic failures while
interacting via email communication. The lower pragmatic competence can be shown in that the
students used more direct and less indirect requestive strategies. To achieve a successful outcome of
their request and have effective communication, students are expected to soften their request
modifications and learn politeness strategies. Even though some of the requests were conventionally
indirect and started with “could you...”, the explanations of their purpose were rude. The analysis
indicates that teaching pragmatics is highly recommended for Kazakhstani students in higher
education; so that they will be aware of different types of request strategies, request perspectives,
internal/ external modifications and supportive moves. As L2 learners in Kazakhstani higher
education do not have many chances to practice pragmatics outside the classroom, teaching
pragmatics should be implemented in EFL syllabuses. Incorporating pragmatic competence in the
EFL curriculum can be achieved through various instructional approaches, such as explicit teaching
of speech acts, role-playing activities, authentic materials, and cultural discussions. By prioritizing
pragmatic competence, EFL programs can better prepare learners to communicate successfully and
meaningfully in English, both within and outside the classroom.

Enhancing students' pragmatic and self-efficacy skills through email writing is an important
area of research with important implications for education and employment. By integrating insights
from social-emotional learning, self-regulatory strategies, and context-based learning, educators can
develop targeted approaches to equip students with the skills needed to communicate effectively.
Addressing identified knowledge gaps contributes to a comprehensive understanding of how to
develop these critical skills in the digital age.

Research recommendation. This study suggests that there is a need to investigate the use of
interactive teaching methods in improving students' pragmatic writing skills, especially in the
context of email communication. Despite the noteworthy findings, there are significant gaps in the
literature regarding specific strategies for improving pragmatic skills and self-efficacy through
email writing. Most existing research focuses on general writing skills or broader communication
competencies without isolating the nuances of email communication. Future research should
examine targeted email writing interventions, examining the impact on students' pragmatic skills
and self-efficacy. Additionally, studies of different student populations may be useful considering
how cultural and contextual factors influence the development of pragmatic skills and self-efficacy
in email writing.
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