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THE IMPORTANCE OF VALUES EDUCATION AND ITS IMPACT ON CHARACTER
DEVELOPMENT

Abstract. The aim of the present research is to investigate the importance of values education
and its impact on character development. Values education is an educational approach that
promotes character development and social awareness by teaching students ethical and human
values. This type of education encourages students to become good people by helping them to adopt
values such as empathy, tolerance, respect, responsibility, honesty, and justice.

Values education contributes to students' character development and helps them develop
positive personal qualities. These qualities form an important basis for students to be successful in
their social lives and careers. Through values education, students become conscious of having
human values and make a positive contribution to society by reflecting these values in their lives.

Values education should be supported not only at school but also in the family and
community. When families and communities also appreciate values education, it is more likely to
help students internalize and practice values. Educators should play an active role in promoting the
importance of values to students and supporting them in integrating values into their lives.

This study provides strong evidence that young people who are exposed to values education
have increased awareness and sensitivity towards society, are more satisfied in their search for
meaning in life, and have increased self-confidence. Moreover, they are observed to be more active
in intra-group cooperation and have positive changes in their perceptions of themselves and society.

The qualitative data sources of the research on "The importance of values education and its
effect on character development” consist of materials from the existing literature. In the evaluation
of the findings, a descriptive interpretation method was preferred, thus it was aimed to make the
analysis easy for the reader. The qualitative data was analyzed using the content analysis method.
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KyHABUIBIK TYpaJbl TOJNIM-TOPOHEHIH MAHbI3bI 7K9HE OHBbIH MiHE3-KYJIbIKTHI JaMbITYFa dcepi

AngaTna. 3epTTey KYMBICBIHBIH MakcaTbl — KYHABUIBIK JKaliabl ToNiM-TOpOUEHIH
MaHBI3IBUTBIFBIH KOHE OHBIH MIiHE3-KYJIBIKTBIH JaMyblHa 9cepiH KapacTelpy. KyHABUIBIKTapFa
TopOuesney — Oy 3TUKAIBIK JKOHE aJlaMH KYHIBUIBIKTApAbl YUPETY apKbUIbl OKYIIBUIAPAbIH MiHE3-
KWIKBIH JaMBITYy MEH oJIEyMETTIK CaHachlHa KOJJIay KepceTeTiH OumiM Oepy Tocimi OomibIm
Tabbinaapl. binim Oepyain 6y Typi OKyIIbLIAp/IbI )KAKCHI alaM 0OJTyFa IIaKbIpabl, COHBIMEH KaTap
ojlapFa OMIIATHUS, TO3IMIUIK, KYpPMET, JKayamKepuIiIiK, aJalIblK JKOHE OJULMIK CHSKTHI
KYHJBUIBIKTApAbl YCTaHyIApbIHA KOMEKTECE/I1.

KyHapiislkTapra TopOHeney OKYIIBIHBIH MiHE3-KYJIKBIHBIH JaMybIHA BIKIIAT €TEIl JKOHE
ONapIIbIH JKEKe TYJIFANbIK >KaFbIMIbl KAacHETTEpiH JaMbITyFa KeMekrecell. byn kacuerrep
OKYIIBUIAPJIBIH QJICYMETTIK OMipiH/Ie *KoHe MaHcaObIHIa JKETICTIKKE JKeTyiepi ymiH OipaeH-0ip
Heri3 Oonbin TaObutanbl. KyHABUIBIK Typanbl OiumiM OepyndiH apKachlHIa OKYILIbLIAP aJaMu
KYHIBUIBIKTApABl OUTEl OHE OChI KYHJBUIBIKTApIbl 63 OMIPIHAEe KOPCETY apKbUIbl KOFaMFa OH
yJiec Kocabl.

KyHIBIIBIKTap Typalibl TONIM-TOpOUETe TEK MEKTEITe FaHa eMec, COHBIMEH KaTap OTOAChIH/IA,
KOoFamJia Jia Koyijay kepceTinyl kepek. Erep otbackl MeH KOFaM KYHJIBUTBIKTapIbl TOpOUENEyre MoH
Oepce, Oy OKyIIbUIapFa KYHABUIBIKTapIbl KeOipek KaObLujayra >KOHE KOJJaHyFa KOMEKTECEl.
[Tegarorrap oKymIbUIapFa KYHIBUIBIKTAPABIH MaHBI3ABUIBIFBIH TYCIHAIPYAE KOHE KYHIBUTBIKTApIbI
oJIapJbIH OMipiHe Kajlail €HT13y KePEKTIriH KoJaayaa OeJICeH] 1l poll aTKapyhl KEPEK.

By 3eprTey KyMBICHI KYHABUIBIK Typasibl OLTIM ajFaH jKacTapJAblH KOFaMfa JEeTreH CaHachl
MEH CE3IMTaJIIbIFbIH apTTHIPHIN, OJApJbIH OMIpPJIIK MaHbI3bl Oap 13/I€HICTEPIH KaHaraTTaHJbIPbII,
©31He JIeTeH CeHIMAUTIKTEPiH apTThIpa TYCel, KOMIIUTIK iiiHae 6eaceH i 00yFa bIKIAN eTe/ll )KoHe
COHJIai-aK e3/IepiHe JKOHE KOFamFa JIeTeH Ke3KapacTaphl OHJBI Typae esrepeni. «KyHIbIIbIK
Typaibl TONIM-TOpOMEHIH MaHBI3bl KOHE OHBIH MIHE3/l JaMBITyFa ocepi» JKallbl 3eprrey
JKYMBICBIHBIH JICPEKTEp KO31H KaTBICYIIBI >KOHE OaKpUIayIIbl PETIHAE KYPri3uireH cyxoOarrap
Kypaiinel.. KopbITeiHIBIIApAbl Oaranay Ke3iHIE CUNATTaMalblK HWHTEepIpeTanusra O0achIMIBIK
Oepuni, ochbUTaiIa TalaayJasl OKbIpMaHFa BIHFAMIBI €Ty Ke3aensi. CamanblK JAepeKTep/l Tanaay
YIIiH Ma3MYH/IbI TAIJIAY SJiCI KOJJaHBIIIbI.

Kint ce3nep: KYHABUIBIK, KYHABUIBIKTAp TYypajbl TOIIM-TopOMe, KayamKepIIUNK, MiHe3-
KYJIBIK, TICUXOJIOTHSUIBIK €pPEKIIETIKTeD.
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3HaueHMe 00yueHUsI LEHHOCTSIM M ero BJHMsIHHE HA Pa3BUTHE XapaKTepa
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AHHoTanus. lens ncciaenoBaHus — U3y4UTh 3HAYCHHUE O0YYEHHS IEHHOCTSIM U €r0 BIUSHUS
Ha pa3BUTHE Xapakrepa. OOydeHHE IIEHHOCTAM — 3TO OOpa30BaTENIbHBIM MOJIXOJ, KOTOPBIH
MOJICP)KUBACT Pa3BUTHE XapaKTepa 00yUYarOMIMXCsl U UX COLMAIHM3AINI0, IPUBUBAS UM STHYECKUE
u oOledenoBeyeckue 1eHHOCTH. Takoi Tun oOyueHus moOykIaeT ydamuxcs ObITh XOPOIIMMHU
JIOJbMH, IIOMOTasi UM IpPHUHATb TaKWE LEHHOCTHU, KaK COYYBCTBHUE, TEPIUMOCTb, YBa)KEHUE,
OTBETCTBEHHOCTb, YECTHOCTH U CIIPABEAJIUBOCTbD.

Bocriurtanme 1eHHOCTEH — CIIOCOOCTBYET — pPa3BUTHIO — XapakKTepa y4yalluxcs U HX
MOJIOKUTEIBHBIX JIMYHOCTHBIX KauecTB. OTHM KauecTBa SBIAIOTCS Ba)XHOW OCHOBOHM ycrexa
o0yJaromuxcs B COLMANBHOW XHU3HH U MX Kapbepe. biaromaps TakoMy BOCHUTAHHUIO ydalluecs
MPUHUMAIOT YEJIOBEYECKHWE IIEHHOCTH U BHOCST TIO3UTHUBHBIA BKJIAJ B JKU3Hb OOIIECTBA,
PYKOBOJICTBYSCh UMHU B CBOEH YKU3HHU.

OOydeHne LEHHOCTSIM JIOJDKHO MPOBOJUTHCS HE TOJIBKO B IIKOJIE, HO U B CEMbe, OOIIECTBE.
Eciu cembu u o0uiecTBo nmpuaanyT OOJIbLIOE 3HAYEHHWE BOCHUTAHMUIO LIEHHOCTEH, 3TO MOMOKET
y4yalumMcst JIydille YCBOUTh M IPUMEHHUTH LIEHHOCTH Ha MpakTuke. [IpenonaBarenu qOMKHBI UTPATh
aKTUBHYIO pOJIb B Pa3bsICHEHUM Y4alllMMCSI BaXHOCTU LIEHHOCTEM M MX HMHTErpalud B PEajbHYIO
KHU3Hb.

JlaHHOE MCclieloBaHWE MPUBOIUT J10KA3aTEIbCTBA TOTO, UTO MOJIOABIE JIFOAH, O0yUaroluecs
LIEHHOCTSAM, TOBBIIIAIOT CBOE OOIIECTBEHHOE CAMOCO3HAHWE M COIMANIM3allhI0, HAaXOJ OTBETHI B
CBOEM IIOMCKE CMBICIIa KHU3HM, MOBBIILIAETCS UX YBEPEHHOCTh B ce0e, YCUJIMBAETCSl y4yacTHE BO
BHYTPUTPYIIIOBOM COTPYJHHYECTBE, a TaKKe B TMOJOXKUTEIbHYIO CTOPOHY MEHSETCS HX
BocHpuATHe cedsi Kak wieHa oOmectBa. McTouHMKaMu CBENEHUI A JaHHOIO HCCIEIOBaHUS
SBJISIIOTCSL UHTEPBBIO U cOOECe0BaHMs, TPOBEICHHBIE HAMU B KaueCTBE y4aCTHHKa-HaOJII0aTeNs.
IIpu oueHke pe3yiabTaTOB OTAABAIOCH IPEANOYTEHUE OMUCATEIbHOW HMHTEpPIpPETaluu, 4TOObI
caenaTh aHanu3 KoM(POPTHBIM s ynTarens. s aHamM3a Ka4eCTBEHHBIX JaHHBIX HCIOJIB30BAJICs
METO]T KOHTEHT-aHaI13a.

KiroueBble ciI0Ba: 1EHHOCTb, OOydY€HHE LEHHOCTSIM, OTBETCTBEHHOCTb, XapakTep,
MICUXOJIOTMYECKHE OCOOEHHOCTH.

Introduction

Education should aim to facilitate academic achievement and foster positive character
development. It is important to note that a child's success and character are shaped by both formal
education received in schools and informal education gained through observations in their family
and environment. Throughout history, the concept of education has focused on cultivating children
to become virtuous individuals with high moral character. This objective has remained consistent
from the past to the present.

There is a direct relationship between the concepts of education and character. Therefore, the
teacher, as the most important actor in formal education, is expected to assume a leadership role in
helping children develop their character. However, this is not always easy due to environmental
factors, such as family, friends, and the child's surroundings, which also play a significant role in
shaping their character. "Character” in the field of education encompasses all the positive
developmental traits of an individual, including intellectual, emotional, social, and ethical aspects.

The term ‘character' also expresses the subjectivity and uniqueness of the individual.
Therefore, when evaluated according to intellectual, emotional, social, and moral criteria, it can also
be defined as the elements that distinguish the individual from others. To raise each member of
society as an individual with character, it is necessary for every individual in society, including
families, to be a character educator. In this context, it is important for character educators to
prioritize and highlight certain values that appreciated by society.
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It is important to avoid introducing new content beyond these values. In the Turkish education
system, children are taught the values such as respect, love, responsibility, justice, happiness,
honesty, tolerance, goodness, simplicity, freedom, aesthetics, unity, hospitality, altruism, self-
respect, self-confidence, loyalty, cooperation, sharing, patience, understanding, peace, diligence,
helpfulness, generosity, open-mindedness, scientificity, modesty, cleanliness, reliability, chastity,
self-control, belief in God, frugality, sensitivity, health, patriotism, family loyalty, solidarity,
perseverance, empathy, keeping culture alive, independence and compassion in both family and
school settings. Anderson defined character education in the most general sense, as the common
name of the effort to help the new generation to gain basic human values, to create sensitivity to
values and to transform them into behaviors through implicit or explicit programs [1]. As a matter
of fact, it can be said that character education is actually the process of creating sensitivity to
values, gaining values and turning them into behaviors. Therefore, the aim of values education is to
transform what is accepted and valued in society into knowledge, skills and behaviors in the
individual. In this context, it is also aimed to contribute to the development of the individual's
personality development and human characteristics, to help him/her to be at peace with
himself/herself and the society in individual and social terms, and to ensure that he/she becomes a
good person in the light of moral values. Giving values to children is the common responsibility of
the whole society. However, there is a serious misunderstanding about values education in our
country. It is as if the work of imparting values to children should be done only at school and this
task is the responsibility of the teacher alone. Neither the family, nor society, nor peer groups, nor
media organizations, nor politicians, nor civil servants, nor workers, nor administrators have such a
duty! The place and importance of all segments of society in values education is an indisputable
fact. After briefly stating this situation, it is necessary to emphasize the role and importance of the
teacher in values education, which constitutes the basis of this study. In character education,
teachers can ensure that students develop research skills by having them conduct research studies,
develop their reading and analytical thinking skills by having them read and discuss, and develop
their thinking and writing skills by having them write essays and diaries. The duties of a teacher
who is an exemplary role model in character and values education are being a role model, a guide,
giving importance to cooperative learning, caring about individual differences, discovering student
talents, developing problem solving skills, communication skills, reading and writing skills, using
research skills, cooperating with the community and the family, being excited about what they do,
disciplined, hardworking, principled and rule-based, practicing democracy, being responsible,
valuing love and respect. Therefore, it is important for teachers to be aware of these role/model
characteristics and to act with this awareness. Teachers' unconscious behaviors, their
communication and interactions with students can shape a positive or negative behavior of students.
Again, along with the values adopted by teachers, their feelings and thoughts can have an impact on
students. Therefore, a teacher's ability to be a good model for students is proportional to having
sufficient knowledge and skills in the field of values education. In this respect, the teacher should be
able to be an exemplary role model with his/her own human values and demonstrate them through
his/her practices. Teachers' actions carry more than their words. Students learn their values rather
than what teachers say. The teacher has the maximum impact on the personality of the student
during the school years when the student's personality is shaped. Therefore, teaching is not a job but
a profession of behavior/attitude. In this sense, in order for students to acquire values in schools,
teachers must first be aware of their own values and understand the importance of these values for
students. Values are not innate, but rather learned through education and socialization. Education
serves not only to develop an individual's academic and professional skills, but also to cultivate
their character as a responsible and ethical member of society. The family, education, friends, and
society, all play a role in shaping an individual's values and beliefs, which in turn contribute to the
well-being and continuity of society. Today's education systems generally focus on developing the

415



ISSN-p 2306-7365

SACAYH YHUBEPCHUTETIHIH XABAPIIIBICHI, Ne4 (134), 2024 ISSN-e 2664-0686

cognitive aspect of the individual and often neglect the affective field. Therefore, values education
IS an essential component of an individual's affective education. The main focus of educational
studies should be to develop both the cognitive and affective aspects of individuals in a balanced
way, creating sensitivity to values and transforming them into behaviors. This will contribute to
creating a more livable world. Families, schools, and society are responsible for raise individuals
equipped with universal moral values, including basic human values [1].

However, one of the most significant educational problems of this century is the failure to
transfer knowledge to new generations. In today's rapidly advancing world of technology and
science, many problems arise for individuals and society. The belief that individuals can determine
their own moral values has become more prevalent, particularly with the rise of individualism.
However, this has led to an increase in social disharmony, selfishness, violence, terrorism,
substance abuse, loneliness, socioeconomic injustice, and moral crises. As a result, societies are
searching for solutions to these issues. The lack of values has a negative impact on various aspects
of life, including family, economy, social life, and lifestyle. Therefore, the question 'how should
values education be given?' is more relevant than 'is values education necessary?'. Different
approaches, such as values education, character education, and moral education, are being explored
to transfer societal values to the younger generations at various levels. It is hoped that by following
these guidelines, we can overcome the crisis of values experienced by the modern world.

Values education is an umbrella term that encompasses spiritual, moral, social, and cultural
education, as well as religious education, social education, multicultural education, cross-curricular
themes, and common life experiences such as citizenship, environment, health, spiritual care, school
ethics, extra-curricular activities, common worship/meeting, and school life as a learning
community [2]. There are various definitions of values education, which covers a wide area. In its
most general definition, values education enables individuals to realize and adopt various values,
produce new values, and adopt them as a guide for themselves. The aim of values education is to
contribute to the value formation process of individuals and help them build a satisfying life [3, p.
17]. Socialization is the process of transferring the dominant values of society to individuals. It is a
purely objective process that does not involve any subjective evaluations.

Acquiring knowledge and skills alone does not guarantee the development of virtuous
character. Neglecting spiritual, emotional, and moral growth can lead to an incomplete education.
One of the primary objectives of education is to cultivate individuals with fundamental values and
develop their mental, physical, and emotional skills. Education plays a crucial role in bringing about
the anticipated changes in society. Therefore, it is unrealistic to expect individuals to acquire
national and moral values without proper education. For this reason, many educators today consider
the adoption of values that shape an individual's personality, way of thinking, perspective, and
behaviour as a key topic in education. Educators consider values to be of great importance and use
both direct and implicit educational programs to teach them to students [3, p. 21]. These programs
aim to train qualified individuals that a nation needs.

The rapid developments in social, economic, political, scientific, and technological fields,
along with the resulting social problems and crises, highlight the importance of qualified values
education. Currently, the loss of cultural elements that guide human behavior and the prominence of
daily values, or the deprivation of transcendental values, hinder a healthy existence for both
individuals and society. This situation results in a variety of behaviors and tendencies that
contradict social and individual values, creating a gap in meaning. The solution to these problems is
effective and permanent values education. This task falls to schools, particularly in today's world
where the family has lost its traditional function.

Research methods and materials

The effect of systematic values education depends on the interest of the family and the
environment and the functionality of the education policy and curriculum. The initial phase of our
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research involved discussing the identified fundamental concepts using the method of concept
analysis and explanation. The relationships between these concepts were examined and evaluated in
various related books, articles, written documents, and information using the method of document
analysis.

Similar field studies were meticulously examined and all information was systematized in
integrity by taking into account different perspectives. A descriptive interpretation was preferred in
the evaluation phase of the findings, thus it was aimed to make the analysis easier for the reader.
The content analysis method was used to analyze qualitative data.

Results

Values education

When explaining the concept of value, it is important to emphasize beliefs, dispositions,
normal standards, and goals. Value refers to human attitudes towards desirable things, and can be
considered as our judgments about ideal forms of behavior and life goals, as well as the criteria that
guide our behavior. Value is a broad concept that refers to the principles guiding human behavior
and relationships, as well as the standards shaping attitudes [4].

The concept of value as a sociological phenomenon is defined in terms of the criteria for the
importance attached to individuals, groups, organizations, goals, and sociocultural objects. Values
are principles of behavior that set standards for judging specific actions and goals. Values refer to
the criteria internalised by members of society, which set generalised standards for specific and
concrete behaviours within social norms [5, p. 226].

Values education emphasises the importance of human beings, adding individual gains to
human identity and making sense of theoretical identity. It requires comprehensive planning and
systematic implementation in educational institutions to make significant contributions to the
conscious preparation of students for life, positive guidance of their mental and emotional
development, and development of their perspectives [6, p. 91].

Values are structures that may change over time and according to needs. They can also
change depending on the society and culture to which they belong. These characteristics highlight
the dynamic and socialization-based nature of values. Fichter describes the social functions of
values as tools for evaluating people's social relationships. The stratification system is facilitated by
values that enable individuals to understand their position in society. Values direct individuals
towards material objects that are deemed useful, motivating them to pursue them. Additionally,
values assist individuals in selecting and fulfilling their social roles, while also making them
cognizant of the expectations and obligations associated with these roles [5. 231]. Some
explanations of the concept of value take a descriptive approach, emphasizing what it means to have
value. According to this approach, anything that is useful, desirable, or liked by a person or group
has value [7, p. 142].

Human behaviour is influenced by values. Individuals develop attitudes and behaviours based
on their values. As a member of society, an individual cannot be considered separately from the
group or institution contexts in which they live and acquire values that deeply affect their life. The
social structure comprises basic institutions such as the economy, politics, family, law, education,
and religion. Each of these institutions has its own set of values, which its members are expected to
adopt [8, p. 1]. An individual adopts a value by accepting and experiencing its cognitive, affective,
and psycho-motor dimensions. The cognitive aspect involves recognizing and comprehending
values and knowing where to apply them. It is important to note that values should be evaluated
objectively and without bias. The affective dimension includes acquiring judgments and emotional
reactions, whether positive or negative. The psycho-motor dimension pertains to the stage where
cognitive and affective learning is translated into behavior. To transform values into behaviors, both
cognitive and affective aspects must be fully completed [9, p. 45].
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Values can differ in the degree to which they influence personality and guide behavior. If we
wish to rank values according to their function in influencing behavior, at one extreme are those
values that are consciously accepted, internalized, and morally strongest. Violation of these values
will arouse feelings of guilt and shame in the normal person. The person feels consciously obliged
to consent to these values. These are good examples of religious and moral values. Less coercive
values, such as matters of aesthetic taste and etiquette, represent the other extreme. The fact that
these values are less influential does not mean that they cannot be followed. Individuals often
follow them out of habit, without any sense of moral obligation [7, p. 148].

Spiritual and moral values are a set of universal and national values reflected in human
qualities, moral actions, psychological personality abilities, personal, and human relations, contact
with nature, and relations with society [10, p. 33]. According to K.A. Argynbaev, "Values are given
as one of the most important things in the world for a person, arising from the relationship between
a person and the world". In general, according to the author, the whole system of internal conditions
(heredity, life experience, abilities, etc.) [11].

Character

When we talk about a person's character, we are talking about the inner world and spiritual
state of a person based on the outer things that come from the inner world and manifest themselves
outwardly. In a way, this means judging one’s value system or character as a whole from the values
that are manifested in one’s actions and words. Character differs in this respect from the concept of
value. While value refers to tendency or orientation, character also refers to movement and activity
arising from knowledge and value [12, p. 6]. “A person with good character has the potential to be
observed and appreciated by others because this quality is acquired as a result of certain tendencies
and habits... The fact that a person has good character is known both to oneself and to others” [13,
p. 14]. Koknel defines character as "the value placed by the environment on human physical,
emotional and mental activity". If we define character as the value placed on a human activity by
the environment, the relationship between values and the social moral system and character
becomes clear. Accordingly, the character of an individual is composed of personal characteristics
and the values of the environment. The harmonious blend of religious traditions, literary stories,
wise sages, and the virtues propounded by people expressing common sentiments, which constitute
the social heritage, determines the characteristics of society as a whole and influences the character
of individuals [14, p. 20].

The individual develops his character and transforms his values into virtues, which are
reliable inner dispositions that enable him to respond morally well to certain situations. Virtue is the
individual's path to moral excellence in the dimensions of thought, emotion, and behavior. In this
respect, character can be defined as a set of virtues formed by the individual's internalization of
ingrained values in practice.

Adler refers to the importance of socialization in explaining character by defining it as "the
various forms of expression that occur in the soul of a person in the face of the problems of life",
but he highlights the individual's effectiveness and desire for prestige in this socialization process.
According to Adler, character trait means the prominence of a certain spiritual expression in a
person who tries to solve the tasks that life throws at him. Adler’s approach to character differs
from approaches that emphasize the connection of character with social values. He states that
character is not only the internalization of social values but also a certain spiritual expression
developed by the individual through his struggle with life, of which society is a part. Character
traits, which are the external demonstration of the line of human movement, show how a person
behaves in the face of his environment, relatives, in short, the problems of society and life. They are
secondary and acquired means of achieving dignity, and together they constitute a method of life for
the attainment of dignity, which is the main goal of personality [15, p. 183]. Kerschenstainer
recognizes two qualities in the essence of character: Unity and solidity. These are necessary and at
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the same time important conditions for character. Unity is a movement that is in agreement with
itself. Instincts, needs and inclinations are directed in a single direction and present a unity. A
person with these qualities is able to make decisions and implement them with determination.

Solidity, on the other hand, is nothing but the unity that is constantly maintained. The number
of people with a unified and solid character is a minority. Most of the people belong to the group
called plastic characters or amorphous people who behave according to the influences of other
people, events, and the environment, or to the group of unstable people whose reactions are not
stable [16, pp. 39-41].

Defining character requires contact with various fields such as psychology, sociology,
metaphysics, religion, and ethics. Thus, there are many definitions in the literature. These
definitions often emphasize the fact that character is a relatively permanent and behavior-orientated
state that is rooted in the soul, that its development depends on interaction with the socialization
process, the individual's attitude to the outside world, and the way in which a person presents
him/herself. The source of the difficulties encountered in understanding the concept of character can
be seen in the fact that it is a concept related to different disciplines, as well as the use of many
other concepts related to human personality without fully clarifying their relationship with
character. Concepts such as personality, temperament, self, and temperament, whose relations with
character will be examined mutually below, are among these concepts. Understanding these
concepts will contribute to the clarification of the meaning of the concept of character. The
development of character takes place depending on the environments in which the individual lives
from birth. These environments determine the direction in which the character of the individual will
develop with the learning opportunities they offer to the individual. Factors such as the family,
which is the most effective factor in shaping the character of the individual in the first five-six years
of life, the school, which is the first socialization environment of the child after the family, and the
environment of friends, which take precedence over these factors in later ages, are evaluated in this
context.

The quality of teaching is very important for the internalization of values. At this point, it is
possible to acquire and internalize values through enriched curricula, the teacher's presentation of
the values to be acquired to the students within the framework of the role model principle, the
indirect use of discipline, and the provision of appropriate social environments where values can be
kept alive. Thus, the desired behavior is revealed naturally. The development of one's self-
understanding, self-regulation ability, and commitment are important indicators of internalization.
When acceptable behaviors are produced from internal factors, it is observed that the internalization
of values is achieved. Grusec and Goodnow define this as a desire to self-regulate. [17].

Values education also contributes to the development of the individual's sense of
responsibility and prevents him/her from exhibiting behaviors such as aggression, anger,
irresponsibility, causing harm, being vindictive towards society, etc. On the contrary, it helps the
individual to develop a compassionate, merciful, loving, helpful, peace-loving, repentant,
apologetic, and tolerant personality and to display behaviors in this direction [18, p. 111].

In his study on the effect of values education on students' academic achievement, self-
development, and socialization levels, Iscan found that students had more awareness about knowing
themselves, internalizing social rules, norms, and values, maintaining healthy relationships and
protecting them thanks to values education than students who were not exposed to values education
[19]. However, he also stated that obtaining efficient results from the studies on values education
and thus raising "good people™ depends on the integration of these studies with other courses,
ensuring the voluntary support of the participants and the appropriate and planned use of various
approaches adopted in values education. Acquiring the determined values and acting by adopting
these values will positively improve the relations of people in the society with each other and move
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the society forward. Paying attention to behaving in accordance with the characteristics of values in
relations between people will prevent some disturbing deterioration in society.

Since the concrete manifestations of the internalization of values will be seen in social
relations, it is important that the individual is encouraged to behave in a socially acceptable manner
and that he/she is appropriately directed and motivated towards social life. This is where the
teaching approach is important. For an integrated approach to the development of skills and values
in the classroom, it is necessary to pay attention to some educational policy guidelines
recommended for an integrated approach. In this regard, Young stressed that open and self-
communication in the classroom environment, enabling students to understand themselves,
understanding students' past experiences, indirect discipline techniques, and a consistent attitude are
other important issues that will help the acceptance and internalization of values [20]. In this regard,
Savage pointed out the importance of teachers respecting their students, being honest, being
consistent with all their students, considering their maturity level, and knowing their cultural
background and values in terms of values education [21].

The contribution of values education to students' character development:

e Increases self-confidence and self-esteem: Values education increases students' courage and
confidence to do the right thing. Moral values in education increase students' self-esteem and self-
confidence.

¢ Gain ethical decision-making skills: Values education enables students to develop the ability
to make the right decisions when faced with ethical problems. Ethical values help students to
distinguish between right and wrong.

e Develops responsibility and work ethics: Values education supports students in taking
responsibility and developing work ethics. Students acquire the habit of fulfilling the assigned tasks
on time and in an organised manner.

e Strengthens empathy and communication skills: Values education enables students to
develop empathy and effective communication skills. In this way, students have the ability to
understand other people's feelings and establish healthy relationships with them.

e Develops a sense of social responsibility: Values education gives students a sense of social
responsibility. Students develop a desire to be sensitive to and contribute to society and the
environment.

Discussion

In values education, it is more likely to achieve results if the content is designed around skills
and values rather than being filled with subject content. Avoiding unnecessary instruction and
encouraging participation through enjoyable activities are other important aspects of sustainability.
Individual, social, cultural, universal, and moral factors are of great importance in the systematic
implementation of values education. It is of great importance that the values to be determined by
considering these factors should be programmed and taught according to the development levels
and interests of the students [6, p. 90].

Another important way in which values education makes sense in terms of character
development is through the principle of vitality. Teachers try to help students with real-life
experiences by bringing case studies into the classroom to find solutions to real-life problems. Of
course, experts in curriculum and textbook writing have an important role to play here: They should
ensure that positive models of peacemaking, responsible relationships, citizenship behavior, care for
the environment, etc. are provided on a personal and national level. This can be done through
factual stories in science, social studies, mathematics, etc. textbooks, as well as through factual or
fictional stories in language classes. Higher-level concepts such as peace, citizenship, human rights,
and health protection should be developed not only at the knowledge level but also as a complex
that includes cognitive, affective values, social, and psychological dimensions. These concepts, as
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well as other ideas and sub-concepts derived from them, should be formed in a structure that
includes multiple dimensions such as active listening, empathy, discussion, and personal
responsibility [19, p. 72].

Conclusion

Values education is a lifelong process of learning, teaching, and practice. Values education is
character education. The aim of this education is to raise generations with strong character. The
school has a great influence on values education. In societies where values education is adopted,
individuals are at peace with themselves. The academic level is high. This situation reflects
positively on individuals and their environment. Morale and motivation values increase in societies
where values education is adopted, thus increasing tolerance between generations.

As a result, values education in education makes a significant contribution to students'
learning of ethical values, character development, and awareness of social responsibility. Values
education is a valuable educational approach that aims to develop students as individuals who are
equipped with ethical values, have empathy, and are in line with the values of society, beyond
academic achievement.
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