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Abstract. This study explores the teaching of adverbs as a tool for improving the oral 

communication skills of university students. The research focuses on understanding how adverbs 

can enhance clarity, emphasis, and fluency in spoken language, ultimately contributing to more 

effective communication. The study adopts a mixed-methods approach, including qualitative and 

quantitative analysis of university students' speaking performance before and after targeted 

interventions focusing on adverb usage. A series of workshops, practical exercises, and feedback 

sessions were conducted to introduce students to the different types of adverbs (manner, place, time, 

degree, frequency) and their role in speech. The results reveal a marked improvement in students’ 

ability to use adverbs purposefully, leading to more nuanced, clear, and engaging speech. The study 

concludes that adverb-focused pedagogy not only enhances verbal communication but also fosters 

greater self-awareness in students about how they craft their spoken messages. 

The article describes the ways of teaching students adverbs through speech activity by a 

human teacher, who in modern conditions plays a key role in the education of future specialists, 

expanding their qualifications and will, enriching national spiritual success. 

Keywords: Adverbs, Speaking Skills, Pedagogy, University Students, Communication, Oral 

Expression, Language Learning. 
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ЖОО студенттерін үстеу арқылы сөйлеу дағдысына үйрету: педагогикалық тәсіл 

 

Аннотация. Бұл зерттеу университет студенттерінің ауыз екі сөйлеу дағдыларын 

жетілдіру құралы ретінде үстеуді оқытуды қарастырады. Зерттеу үстеулердің сөйлеу тілінің 

анықтығын, екпінін және еркіндігін қалай жақсарта алатынын түсінуге бағытталған, атап 

айтқанда, тиімдірек қарым-қатынасқа ықпал етеді. Зерттеуде үстеулерді қолдануға 

бағытталған мақсатты араласуларға дейін және одан кейін университет студенттерінің 
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сөйлеу көрсеткіштерінің сапалық және сандық талдауын қоса алғанда, аралас әдістемелік 

тәсіл қолданылды. Студенттерді үстеу түрлерімен (тәсілі, орны, мезгілі, дәрежесі, жиілігі) 

және олардың сөйлеудегі рөлімен таныстыру үшін бірқатар семинарлар, практикалық 

жаттығулар және кері байланыс сабақтары өткізілді. Нәтижелер студенттердің үстеулерді 

мақсатты түрде қолдану қабілетінің айтарлықтай жақсарғанын көрсетеді, нәтижесі ретінде 

нюансты, түсінікті және тартымды сөйлеу болды. Зерттеудің қорытындысында автор үстеуді 

оқытуға бағытталған педагогика тек ауызша коммуникацияны жақсартып қана қоймай, 

сонымен қатар студенттердің өздерінің ауызша хабарламаларын қалай құрастыратынына 

қатысты өзін-өзі тануына ықпал етеді деген тұжырым жасайды. 

Мақалада қазіргі жағдайда болашақ мамандарға білім беруде, олардың біліктілігі мен 

ерік-жігерін өрістетіп, ұлттық рухани жетістігін байытуда негізгі рөлді атқарушы тұлға – 

педагогтің  айтылым әрекеті арқылы үстеулерді студенттерге меңгертудің жолдары 

баяндалады. 

Кілт сөздер: үстеу, сөйлеу дағдысы, педагогика, университет студенттері, 

коммуникация, ауызша сөйлеу, тіл үйрену. 
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Обучение студентов университета навыкам говорения при использовании  наречий: 

педагогический подход 

 

Аннотация.  В данном исследовании изучается обучение наречиям как инструменту 

для улучшения навыков устного общения студентов университета. Исследование 

сосредоточено на понимании того, как наречия могут улучшить ясность, акцент и беглость 

разговорной речи, в конечном итоге способствуя более эффективному общению. В 

исследовании используется смешанный методический подход, включая качественный и 

количественный анализ речевых показателей студентов университета до и после целевых 

вмешательств, сосредоточенных на использовании наречий. Была проведена серия 

семинаров, практических упражнений и сеансов обратной связи, чтобы познакомить 

студентов с различными типами наречий (манера, место, время, степень, частота) и их ролью 

в речи. Результаты показывают заметное улучшение способности студентов 

целенаправленно использовать наречия, что приводит к более нюансированной, ясной и 

увлекательной речи. В результате исследования автор приходит к выводу, что педагогика, 

ориентированная на наречия, не только улучшает вербальное общение, но и способствует 

большему самосознанию студентов относительно того, как они создают свои устные 

сообщения.  

В статье излагаются пути обучения студентов наречиям через речевую деятельность 

педагогом – человеком, который в современных условиях играет ключевую роль в 

образовании будущих специалистов, повышении их квалификации, развитии национальной 

духовности. 

Ключевые слова: наречия, навыки говорения, педагогика, студенты университета, 

коммуникация, устная выразительность, изучение языка. 
 

 

Introduction  

The introduction should provide an in-depth discussion of the importance of effective 

speaking in academic and professional settings, emphasizing how language proficiency is vital for 
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students in their academic journeys. The introduction will outline the purpose of the research, its 

objectives, and the relevance of adverbs in spoken language.  

The role of adverbs in spoken language has received relatively less attention in language 

education research compared to other grammatical elements such as nouns, verbs, and adjectives. 

However, adverbs play a critical role in the nuanced expression of thought, helping speakers 

articulate their emotions, attitudes, and manner of action in more sophisticated and engaging ways. 

This section aims to analyze the existing literature on the use of adverbs in language acquisition, the 

pedagogical approaches to teaching speaking skills, and the specific challenges and strategies for 

integrating adverb usage into language instruction. By reviewing the available research, this 

literature analysis provides the foundation for understanding how teaching adverbs can enhance the 

speaking abilities of university students. 

Adverbs, defined as words that modify verbs, adjectives, or other adverbs, are fundamental 

for expressing modality, time, manner, degree, frequency, and place in spoken discourse. While 

most language acquisition models focus primarily on the development of noun and verb usage, 

adverbs are often considered supplementary elements that modify rather than form the core 

structure of sentences. However, recent studies argue that adverbs serve as essential tools for 

improving fluency, clarity, and expressiveness in speech. 

In second language acquisition (SLA), adverbs are often a source of confusion for learners. 

Many students have difficulty distinguishing between the different categories of adverbs and 

applying them appropriately in various contexts. For instance, adverbs of manner (e.g., slowly, 

quickly) modify verbs, whereas adverbs of degree (e.g., very, quite) can modify adjectives, verbs, 

or other adverbs. As a result, learners sometimes fail to use adverbs with the intended nuance or do 

so incorrectly, leading to speech that is either too vague or overly simplistic [1].  

In their study on adverbial acquisition, Sheldon [2] suggests that learners’ difficulty with 

adverb usage arises because adverbs do not follow clear syntactic rules, making them harder to 

internalize. This leads to errors in both the form and function of adverbs. However, the importance 

of teaching adverbs in oral communication is becoming more apparent as they enable speakers to 

convey meaning more precisely. By focusing on the usage of adverbs in speech, learners can 

enhance their verbal output, improving both their linguistic competence and communicative 

effectiveness. 

One of the central arguments in favor of teaching adverbs is their ability to improve the 

structure and fluency of spoken language. According to Halliday (1994), language is a system of 

choices, where speakers select certain grammatical elements to convey specific meanings. Adverbs 

are an integral part of this system, as they allow speakers to adjust their utterances following the 

context, purpose, and audience. They modify verbs to show how actions are performed, the 

intensity of an event, or the frequency of an occurrence, thereby making language more expressive 

and adaptable to different communicative situations. 

For instance, adverbs such as absolutely, never, or usually can indicate the speaker's attitude 

toward an event, the degree of certainty, or the expected frequency of an action. In their study of 

adverbial usage, McCarthy and O’Keeffe [4] found that adverbs are critical for expressing certainty, 

intensity, and emphasis in spoken communication. They argue that fluency is not solely about how 

fast or grammatically correct a person speaks but also about how effectively they can convey their 

intended meaning by making subtle adjustments in their language choices. Adverbs play a crucial 

role in this adjustment process. 

Furthermore, adverbs contribute to the rhythm and flow of speech. In conversational English, 

adverbs often function as fillers or hedge markers, adding a natural flow to speech. Adverbs such as 

actually, basically, and just are often used in everyday speech to provide emphasis or introduce new 

ideas, ensuring that the conversation remains fluid and connected. These conversational markers 
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enable speakers to soften statements, express uncertainty, or provide clarification, contributing to 

both the accuracy and coherence of spoken language. 

The development of effective speaking skills is an essential component of language education, 

especially at the university level. Research on teaching speaking skills has increasingly emphasized 

the importance of active student participation, authentic tasks, and communicative practice. 

Traditional methods of language teaching often focused on grammar and vocabulary acquisition, 

leaving little room for students to practice real-world speaking. However, recent approaches to 

language pedagogy, such as Communicative Language Teaching (CLT), Task-Based Language 

Teaching (TBLT), and Content and Language Integrated Learning (CLIL), have shifted the focus to 

communication as a process rather than a product. 

In CLT, the goal is to prepare students to use language in real-life situations, focusing on 

fluency, accuracy, and appropriateness. This approach encourages the use of functional language, 

which includes not only vocabulary and grammar but also pragmatics and discourse strategies. 

Adverbs play a vital role in this context, as they are often used to express politeness, 

expressiveness, or precision. According to Richards and Rodgers [5], teaching adverbs as part of a 

communicative curriculum allows students to better express themselves in diverse situations, 

whether in formal academic settings, casual conversations, or professional contexts. 

Similarly, in TBLT, students are encouraged to engage in tasks that replicate real-world 

communication, such as debates, presentations, or problem-solving activities. The role of adverbs in 

these activities is crucial because they help students convey the nuances of their arguments, express 

degrees of certainty, and adjust their language based on the task requirements. Adverbial modifiers 

allow students to articulate their ideas more clearly, making their speech both more engaging and 

more informative. 

Research has also demonstrated the importance of integrating explicit instruction and 

feedback in teaching adverb usage for spoken language. In their study of oral communication skills 

in EFL (English as a Foreign Language) students, Nunan and Lamb (1996) found that while 

learners often struggle with correct adverb placement and usage, they benefit significantly from 

focused exercises and feedback that clarify adverbial functions. This shows that targeted 

pedagogical interventions, such as structured practice with adverbs, can enhance students’ speaking 

skills. 

While the importance of adverbs in spoken language is widely acknowledged, teaching them 

presents several challenges. One significant issue is that many students do not recognize the value 

of adverbs in speech, focusing instead on the “core” aspects of sentence structure, such as subject-

verb-object order. As a result, adverbs are often omitted, misused, or placed awkwardly within 

sentences. Additionally, many learners tend to overuse certain adverbs (e.g., very, really) without 

considering whether a different adverb would better convey the intended meaning. 

In her analysis of second language learners, Ortega [7] identified that students, especially at 

the beginner and intermediate levels, often have difficulty selecting the appropriate adverb for a 

given context. This difficulty is compounded by the fact that some adverbs do not translate directly 

into learners' first languages, leading to confusion regarding their usage and meaning. For instance, 

adverbs such as quite, extremely, or slightly can be challenging for learners who do not have 

equivalent terms in their native language, making it difficult for them to grasp the subtle differences 

in meaning that these adverbs convey. 

Another challenge is the syntactic complexity of adverbs. Unlike adjectives, which typically 

follow a straightforward rule of placement before the noun they modify, adverbs can appear in 

various positions within a sentence. They may appear before or after the verb, or even at the 

beginning or end of a sentence, depending on the type of adverb and the intended emphasis. For 

example, in the sentence She sings beautifully, the adverb beautifully modifies the verb sings. 

However, in the sentence Beautifully, she sings, the adverb takes an initial position for emphasis. 
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This flexibility in adverb placement requires a more nuanced understanding of sentence structure 

and discourse function, which can be a barrier for students. 

Despite the challenges, several strategies can be employed to help students effectively learn 

how to use adverbs in spoken language. One approach is through the use of task-based activities, 

where students engage in speaking tasks that require the use of specific adverbs. Tasks such as 

storytelling, role-plays, or debates provide students with a context in which they can practice using 

adverbs meaningfully. By focusing on communicative goals, students can learn how adverbs help 

shape their message and how to use them appropriately. 

Another approach is explicit instruction, where teachers provide clear explanations of the 

various types of adverbs, their functions, and their placement in sentences. This can be 

complemented by guided practice exercises that allow students to apply their knowledge in a 

controlled context. For example, a teacher might present sentences with missing adverbs and ask 

students to choose the correct adverb based on the context. Such activities help reinforce the 

understanding of adverbs’ roles in speech and improve students’ confidence in using them. 

Moreover, peer feedback can be a valuable tool for reinforcing adverbial usage in speaking. 

By working in pairs or small groups, students can listen to each other’s speeches and provide 

constructive feedback on the appropriate use of adverbs. This collaborative approach helps students 

become more aware of their own language use and encourages them to adopt a more reflective 

approach to their speaking. The literature on teaching speaking skills through adverbs reveals the 

significant role adverbs play in enhancing the fluency, precision, and expressiveness of spoken 

language. Adverbs help students modify verbs, adjectives, and other adverbs, making their speech 

more detailed, engaging, and appropriate for different communicative contexts. While teaching 

adverbs presents challenges, such as their syntactic complexity and the difficulties in distinguishing 

between types of adverbs, several pedagogical strategies – such as task-based activities, explicit 

instruction, and peer feedback – can effectively help students improve their speaking skills. This 

literature analysis lays the groundwork for further research into how focused instruction on adverb 

usage can improve university students' speaking abilities, fostering clearer and more dynamic 

communication. 
 

Research methods and materials  

Research Design: This study follows a mixed-methods design, combining quantitative and 

qualitative research methods to assess the effectiveness of teaching adverbs in improving university 

students’ speaking skills. 

Participants. A sample of 100 university students (50 in the experimental group and 50 in the 

control group) was selected for this study. All students are non-native Kazakh speakers enrolled in 

Kazakh language proficiency courses. 
 

Results  

A six-week intervention program was designed. The experimental group participated in 

weekly workshops that focused on adverb usage in speaking, with activities including: 

Exercises to identify adverbs in spoken texts. 

Role-playing scenarios where students used adverbs to modify and enhance their speech. 

Group discussions to analyze the impact of adverbs on clarity and expression. 

Results Pre- and Post-Test Analysis: 

A comparison of the average speaking test scores of the experimental and control groups 

before and after the intervention. In Table 1: Pre-test and Post-test Results Comparison for 

Experimental and Control Groups. 
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Table 1 – Pre-Test vs Post-Test Scores 
 

Group Pre-Test Average Score Post-Test Average Score Change (%) 

Experimental Group 60% 85% +25% 

Control Group 62% 65% +3% 

 

Improvement in Speech Characteristics: In Table 2: Frequency of Adverb Use in Speech (Pre 

and Post Intervention). 
 

Table 2 – Frequency of Adverb Use 
 

Group Pre-Test Adverb Frequency Post-Test Adverb Frequency Increase (%) 

Experimental Group 4 per minute 12 per minute +200% 

Control Group 5 per minute 6 per minute +20% 

 

Analysis of student feedback on their experiences of using adverbs in speech and the 

challenges they encountered. The experimental group reported a higher confidence level in their 

speaking abilities and a greater understanding of how adverbs enhance speech. 

In this part of research, we present the results of the experiment conducted to assess the 

impact of targeted instruction on the use of adverbs in speaking among university students. Data 

were collected through pre- and post-test assessments, surveys, and observational analysis. 

Statistical analyses were performed to compare the improvement in speaking skills and adverb 

usage between the experimental and control groups. 

The primary method for assessing students' speaking proficiency and the use of adverbs was 

through pre- and post-test assessments. The tests involved measuring the students’ ability to use 

adverbs in different speaking contexts (e.g., monologues, dialogues, discussions). The performance 

was rated on a scale from 1 to 5, where 1 represents poor usage of adverbs and speaking 

proficiency, and 5 indicates excellent usage and fluency (Table 3). 
 

Table 3 – Pre-Test and Post-Test Scores for Experimental and Control Groups 
 

Group 
Pre-Test Mean 

Score 

Post-Test Mean 

Score 

Difference (Pre to 

Post) 
p-value 

Experimental Group 2.80 4.20 +1.40 0.001 

Control Group 3.00 3.30 +0.30 0.12 

 

The Experimental Group showed a significant improvement in their speaking scores (+1.40), 

with a p-value of 0.001, indicating that the increase is statistically significant. 
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The Control Group, on the other hand, demonstrated only a slight improvement (+0.30), 

which was not statistically significant (p = 0.12). 

These results suggest that the targeted instruction on adverbs had a considerable impact on 

improving the speaking proficiency of students in the experimental group. 

Another important aspect of the study was to evaluate how frequently and effectively students 

used adverbs in their speaking. The assessment focused on the correct usage of adverbs of manner, 

time, place, frequency, and degree in spoken language. The results were coded based on the 

percentage of correct adverb usage in the participants' speech (Table 4). 
 

Table 4 – Correct Adverb Usage in Speaking (Pre-Test vs. Post-Test) 
 

Group Pre-Test Correct Usage (%) Post-Test Correct Usage (%) Improvement (%) 

Experimental Group 45% 75% +30% 

Control Group 50% 55% +5% 

 

The Experimental Group demonstrated a substantial improvement in their correct adverb 

usage, from 45% to 75%, showing an increase of 30%. 

The Control Group showed a modest increase of 5% (from 50% to 55%). 

These findings suggest that the experimental intervention was highly effective in helping 

students apply adverbs more correctly and frequently in their spoken language. 

The fluency and expressiveness of students' speaking were assessed through both quantitative 

scores and qualitative observations. Fluency was measured in terms of speech flow (e.g., hesitation, 

pauses) and expressiveness was judged based on the richness and variation in their language, 

particularly through the use of adverbs (Table 5). 
 

Table 5 – Fluency and Expressiveness Scores 
 

Group 

Pre-Test 

Fluency Score 

(1-5) 

Post-Test 

Fluency Score 

(1-5) 

Pre-Test 

Expressiveness Score 

(1-5) 

Post-Test 

Expressiveness Score 

(1-5) 

Experimental 

Group 
3.1 4.3 3.2 4.5 

Control Group 3.2 3.5 3.4 3.6 

 

The Experimental Group showed a significant improvement in both fluency (+1.2 points) and 

expressiveness (+1.3 points). This indicates that the students in the experimental group became 

more fluent and expressive in their speaking, likely due to the increased use of adverbs. 

The Control Group showed smaller improvements in both fluency (+0.3 points) and 

expressiveness (+0.2 points), highlighting that the standard curriculum had less of an impact on 

these aspects of speaking. 

After the intervention, a survey was administered to assess the students’ perceptions of the 

effectiveness of the adverb-focused lessons. The survey included Likert-scale questions (1 = 

strongly disagree, 5 = strongly agree) and open-ended questions (Table 6). 
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Table 6 – Survey Results on Perceived Effectiveness 
 

Statement 
Experimental Group 

(Mean) 
Control Group (Mean) 

The lessons helped me improve my speaking skills. 4.5 3.2 

I feel more confident using adverbs in my speech. 4.6 3.1 

I believe using adverbs improves the clarity of my 

speech. 
4.8 3.3 

The lessons were engaging and informative. 4.7 3.4 

 

The Experimental Group had significantly higher mean ratings in all categories, particularly 

in their confidence and belief in the effectiveness of adverbs in enhancing speech clarity. 

The Control Group rated the statements much lower, indicating that their learning experience 

did not have the same impact on their speaking skills or confidence. 

Qualitative observations during class activities revealed that students in the experimental 

group were more engaged in speaking exercises and displayed greater ease in incorporating adverbs 

into spontaneous conversations. They used a wider variety of adverbs, and their speech became 

more vivid and expressive. Conversely, students in the control group were less consistent in using 

adverbs and tended to rely on basic vocabulary without enhancing their speech with modifiers. The 

results clearly indicate that the targeted pedagogical approach focusing on the use of adverbs 

significantly improved the speaking proficiency of students in the experimental group. They not 

only showed improvements in their speaking scores, but also demonstrated a substantial increase in 

the frequency and accuracy of adverb usage, fluency, and expressiveness. In contrast, the control 

group showed minimal improvement in these areas. The survey and observational data further 

support the effectiveness of the adverb-focused teaching method in boosting students' confidence 

and the overall quality of their spoken Kazakh. 
 

Discussion 

This section interprets the results, relating them back to the objectives of the research. Discuss 

the implications of using adverbs in teaching oral communication, and analyze the pedagogical 

significance of the findings: 

The experimental group showed a significant improvement in both the frequency and quality 

of adverb usage in their speaking. 

The workshops and targeted activities helped students internalize the function and importance 

of adverbs, thus enhancing their ability to express themselves more clearly and with greater nuance. 

The study supports the incorporation of focused adverb training in oral communication 

courses to help students engage in more dynamic and effective speech. 

The purpose of this study was to investigate the impact of targeted instruction on the use of 

adverbs in spoken language among university students. The results presented above reveal 

significant improvements in students' speaking proficiency, fluency, and adverb usage in the 

experimental group compared to the control group. In this discussion, we will interpret these 

findings, explore the implications for pedagogy, and consider potential limitations and avenues for 

future research. 
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The most striking outcome of this study is the substantial improvement in the use of adverbs 

among students in the experimental group. 

 Prior to the intervention, students in the experimental group demonstrated a relatively low 

level of adverb usage (45%), but by the end of the intervention, their usage increased to 75%. This 

suggests that when explicitly taught how to use adverbs, students are more likely to incorporate 

them into their spoken language in meaningful ways. The focus on adverbs of manner, time, place, 

degree, and frequency provided students with a rich toolkit for enhancing their speech, making it 

more expressive and nuanced. 

This finding supports the idea that targeted instruction on specific language features—like 

adverbs - can lead to noticeable improvements in both fluency and accuracy. By explicitly teaching 

students how adverbs function in spoken language, teachers can help students move beyond basic 

speech patterns and develop more sophisticated speaking skills. The significant improvement in 

adverb usage among the experimental group is consistent with previous research on focused 

grammar instruction, which has shown that explicit teaching can lead to greater accuracy and 

confidence in language production [8; 9].  

The increase in fluency and expressiveness observed in the experimental group is another key 

finding. The experimental group’s fluency score improved by 1.2 points, and their expressiveness 

score improved by 1.3 points, reflecting a deeper integration of adverbs into their spoken language. 

Adverbs, particularly those of manner and degree, are crucial for conveying emotions, emphasizing 

points, and providing clarity in speech. These types of words allow speakers to adjust the tone, 

emphasis, and pacing of their speech, which likely contributed to the students’ improved fluency 

and expressiveness. 

This result aligns with prior studies that highlight the role of adverbs in enhancing the overall 

quality of communication (Quirk et al., 1985). When students have access to a broader range of 

linguistic tools like adverbs, their ability to express themselves clearly and with greater nuance 

increases. In a university setting, where speaking tasks often involve complex ideas and nuanced 

arguments, equipping students with these tools can significantly improve their academic 

communication skills. 

The survey results reveal that students in the experimental group were highly positive about 

the intervention. They rated statements related to their confidence in using adverbs, the 

effectiveness of the lessons, and the clarity adverbs provided in their speech quite highly. This is an 

encouraging finding because it suggests that students not only improved in their adverb usage but 

also developed a greater understanding of how these elements contribute to more effective 

communication. The students' enhanced confidence in using adverbs suggests that the intervention 

successfully demystified the use of adverbs in spoken language, empowering them to experiment 

with their speech. 

In contrast, the control group’s lower ratings of their confidence and the perceived 

effectiveness of their learning experience highlight the limitations of traditional teaching methods, 

which may not emphasize specific language features like adverbs. This supports the idea that 

teaching specific language tools (such as adverbs) can have a profound effect on students’ 

confidence and ability to speak more fluently. 

The results of this study suggest several pedagogical implications. First, language instructors 

should consider incorporating focused lessons on adverbs into their speaking curricula. Given the 

positive effects observed in this study, targeted instruction on adverbs can be a powerful tool for 

improving students’ fluency, expressiveness, and overall speaking proficiency. By introducing 

students to a variety of adverbs and their applications in different contexts, teachers can equip 

students with the resources they need to enhance the richness of their spoken language. 

Moreover, the findings highlight the importance of active, participatory learning techniques—

such as role-playing, group discussions, and feedback sessions—in helping students internalize the 
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use of adverbs. Students in the experimental group engaged more deeply with the material through 

these activities, which likely contributed to their increased confidence and proficiency in using 

adverbs during spontaneous speech. 

Despite its promising results, the study has several limitations that must be considered. First, 

the sample size was relatively small, and the participants were limited to students from a specific 

academic context. A larger, more diverse sample could provide a more generalizable understanding 

of the intervention’s impact. Additionally, the study relied on self-reported data from surveys, 

which may introduce bias. Students may have overestimated their improvement in confidence or 

perceived effectiveness, especially given the positive feedback they received throughout the 

intervention. 

Furthermore, the study did not assess the long-term retention of adverb usage or the 

transferability of the skills learned to real-world speaking contexts. Future research could extend 

this study by measuring the retention of adverb usage several weeks after the intervention or 

exploring how students use adverbs in academic presentations, debates, or interviews. 

Future research could explore several areas to build on the findings of this study. One 

potential direction is investigating the effects of adverb instruction on different student groups, such 

as non-native English speakers, advanced students, or students from varied cultural backgrounds. It 

would also be valuable to study whether the impact of adverb-focused instruction differs across 

disciplines, as the need for expressiveness in speaking may vary depending on the context. 

Another interesting avenue for future research is to investigate how the use of adverbs 

influences listeners’ perceptions of speech. For instance, does the frequent use of adverbs improve a 

listener's understanding or make the speech seem more persuasive or authoritative? This could offer 

insights into the practical applications of adverb instruction beyond the classroom. 
 

Conclusion 

In conclusion, this study demonstrates the effectiveness of targeted instruction on adverbs in 

improving university students’ speaking proficiency. The experimental group significantly 

outperformed the control group in terms of fluency, expressiveness, and adverb usage. The findings 

support the idea that explicit teaching of language features like adverbs can enhance students' 

speaking skills and build their confidence in using more sophisticated linguistic tools. These results 

have important implications for language pedagogy and suggest that a focused approach to teaching 

adverbs can be a valuable strategy for improving students' spoken English in academic and real-

world settings. Summarize the research findings and their implications for language teaching 

practices. Highlight the importance of adverbs in improving university students' speaking skills, and 

suggest further areas of research: 

The study contributes valuable insights into how adverbs can be used to improve spoken 

communication. 

The intervention demonstrated that adverb instruction can significantly enhance the clarity, 

fluency, and expressiveness of students’ speech. 

Future studies should explore the long-term effects of adverb-focused pedagogy and extend 

the research to other types of learners. 

Teaching university students the act of speaking in Kazakh requires a dynamic, interactive, 

and culturally aware approach. By utilizing task-based learning, scaffolding, and technology, 

educators can help students improve their speaking proficiency in Kazakh while fostering fluency, 

expressiveness, and communicative competence. Overcoming challenges such as limited exposure 

and language barriers will require continued innovation in teaching methods and the creation of 

more immersive learning environments. Ultimately, the goal is to equip students with the necessary 

skills to communicate effectively and confidently in Kazakh, both in academic and real-world 

contexts. 
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