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CRITERIA-BASED ASSESSMENT MODEL IN THE EDUCATION SYSTEM
OF KAZAKHSTAN

Abstract. The article deals with the problems of using the Criteria-based Assessment Model
in Kazakhstan's education system. The Criteria-based Assessment Model uses specific quantitative
indicators of students' understanding of the curriculum, an objective and reliable assessment of
students' knowledge and achievements. This assessment system enables teachers to identify and
evaluate each student's strengths and weaknesses, assess their learning needs and achieve
educational goals. Additionally, it allows for targeted learning, feedback, and compliance with
international standards. The Criteria-based Assessment Model aims to enhance student motivation
and engagement through formative and summative evaluations. The formative assessment provides
ongoing feedback and support while the summative assessment evaluates the overall curriculum at
each stage of academic study and at the end of the year. The research uses a quantitative approach
to assessing criteria. The Criteria Assessment Model demonstrates the quality of English language
proficiency of secondary school students in the second quarter through formative and summative
evaluations. It helps teachers in Kazakhstan's education system to achieve students' academic
success and the objective of controlling and evaluation.
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OarmapiiaMachlH TYCIHYIH, OOBEKTHBTI KOHE CEHIMAI TypA€ OKYIIbLIApAbIH OuUliMi  MEH
KETICTIKTEpiH OarajayablH HAKThl CaHJBIK OJIIIeMIEpiH KoinaHaabl. byn Garanay »xyheci apKbLIbl
MeAarortap OKyIIbIIapIbIH MBIKTHI KOHE 0Cal TYCTapbIH aHBIKTAY XoHe Ou1iM Oepy MakcarTapbiHa
KETyre, MaKCaTThl HYCKAYJIBIKTAp MEH Kepi OalIaHbICTBI )KY3€re achIpy YIIIH )KOHE XaJIbIKapasIblK
CTaHJApTTapFa COMKECTIriH, opOip OKYIIBIHBIH OKY KaXETTLIIKTepiH eiiey KaOileTiH ecKepemi.
Kpurepuanapl Oaranmay mojeni ¢GOpMaTHBTI >KOHE CYMMATHBTI JKMBIHTHIK Oarajiayia KoJaaHy
apKbUIBl CTYIACHTTEPAIH OKY JKOHE TYCiHY IMpOLIeCiHEe BIHTACBI MEH KaTBICYBIH apTTHIpyFa
OarpITTasiFaH. DopmaTuBTI Oaranmay Y3IiKci3 yAepicTe Kepl OaillaHbIC TEeH KOJIJAy[Ibl YCBIHCA,
CYMMATHBTI UBIHTBIK Oarajiay akaJeMUSIIBIK OKYABIH Op KE3EHIH/C YKOHE JKbUIIBIH COHBIHAA OKY
’KOCIIAPBIHBIH KOPBITHIHIBICHI OOWBIHINA JKAJIBI XKY3€re acyblH Oaramaiapl. Makanama 3eprrey
KpUTEpHaIbl Oaranay bl KAMTUTBIH CAHJIBIK TOCLT KOJJaHbUFaH. Kpurepuanael Oaranay Momaeni
OolibIHIIA (POPMATUBTI KOHE CYMMATHBTI Oaraliay >KUBIHTBIFBI HET131H€ JKaNIIbI O1TiM OepeTiH opTa
MEKTEN OKYIIBUIAPBIHBIH aFbUIIIBIH TiJIi OOWBIHINA €KiHINI TOKCAHIAFbl OKY JKETICTITiHIH yJTrepiMm
camacbl kepcetinreH. Ochkl TYpFbla KpuTepuanabl Oaranay moneni Kazakcranmarbl Oinim Oepy
KYHWECIHJIET1 Iejarorrapra OKyIbUIAPIbIH OKY KETiCTiri OOMBIHIIIA MAaKCAThIHA KETYTe, OObCKTUBTI
OakplIay MeH Oaraay/blH KaTap )KYpPYyiHE bIKIAIbIH THT13€/11.

Kinar ce3nep: xpurepuayiasl 0aranay, KaabllITACTBIPYIIBI-KUBIHTHIK Oarajiay, OKYIIBUIAPIbIH
yJIrepimi, KeTiCTiKTep, Oaranay OaraapiaaMachl, MeJaroruKaiblK OJIIIeM.
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KpurepunaabHasi Moe/Ib OICHUBAHUA B cucTemMe o0pasoBanust Kazaxcrana

AHHOTauusi. B cratee paccMaTpuBaroTCs MNPOOJIIEMBl HCIOJNb30BaHUS KpUTEPUAIBHON
MOJIETIM OLIEHUBaHUs B cuctemMe oOpa3oBanus Kazaxcrana. Monenb KpUTEpUAIBHOTIO OLICHUBAHUS
UCMOJb3yeT KOHKPETHbIE KOJIMYECTBEHHBbIE IIOKA3aTeNd IOHMMAaHMs YyYalluMHCA Yy4eOHOH
MPOrpaMMbl, OOBEKTHUBHYIO M JIOCTOBEPHYIO OLIEHKY 3HAaHMW M JocTikeHuil ydammxcs. C
MIOMOIIBIO ATOM CHCTEMbI OLIEHKH IPEToIaBaTeNld YUUTHIBAIOT CIIOCOOHOCTD BBISBIATH CUJIbHBIE U
ciabple CTOPOHBI YYalllUXCS W H3MEpATh MOTPEOHOCTH KaKIOro ydvaiierocs B OOy4eHUHU JUIs
JOCTHKEHHS 00pa30BaTeNbHbIX IIeNIel, OCYIEeCTBICHUS 1eJIeHapaBIeHHOr0 00y4eHHs U 00paTHON
CBA3M, 4 TAKXKE COOTBETCTBUS MEXAYHApPOJIHBIM cTaHaapTaM. KpurepuaibHas MOAENb OLICHUBAHUS
HampaBjIeHa HAa MOBBIIIEHUE MOTUBAIMM U YUaCTHUs yJalluxcs B Mpolecce o0ydyeHUs U IMOHUMAaHUs
3a CcyeT HCHOJb30BaHUS €€ B (OpMATUBHOM U CyMMaTHBHOM oleHHBaHUH. DopmartuBHOE
OLICHMBaHME OOECIeYNBaeT IMOCTOSHHYIO OOpaTHYIO CBs3b W TOJJIEPKKY, B TO BpeMs Kak
CYMMaTHBHOE OLICHMBAHHUE OLIEHUBAeT OOLIYI0 Y4YeOHyH IMpOrpaMMy Ha KaXAOM JTame
aKaJieMU4eckoro oOy4yeHHs M B KOHIlE roja. B craTbe HCIONB30BaH KOJUYECTBEHHBIN MOIXO,
KOTOPBIN BKJIKOYAET KPUTEPHUAIBHYIO OLIEHKY. KpuTepuanbHas MO/IeNb OLIEHUBAaHUsI, OCHOBAaHHAs Ha
COBOKYIHOCTH (DOPMATHUBHBIX U CYMMAaTHBHBIX OLIEHOK, JIEMOHCTPUPYET KadeCTBO YCIIEBAEMOCTH
yyamuxcs o01eo0pa3oBaTeabHbIX LIKOJ 10 AHIVIMHCKOMY SI3bIKY BO BTOPOM YeTBEPTH. OTO
MIOMOTAeT YUYHUTENIsIM B cucTeMe oOpa3zoBanus Kazaxcrana Juis TOCTHMIKEHUS LENN aKaIeMUYECKOH
YCIIEBAEMOCTH Y4YalMXCsl, COBMEUIATh OOBEKTHBHBIM KOHTPOJIb U OLEHMBAHHWE B KOHTEKCTE
KPUTEpUATIBbHOU MOJEIN OLIEHKHU.

KiroueBble ci10Ba: KpuTepualbHOE OIEHHMBaHUE, (POPMATUBHO-CYMMATHBHOE OLICHHBAHUE,
YCIIEBAEMOCTb YYAIUXCs, JOCTUKEHHUS], IPOIPaMMa OLIEHKH, U3MEPECHHUE.
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Introduction

The term “criteria-based assessment” was first used by Robert Glazer in 1963 and describes a
set of typical behavior patterns and a process that contributes to identifying the correspondence
between the levels of knowledge achieved and possible by students [1]. This means that the
student's performance is assessed using a fixed set of predefined criteria. Glazer noted that this
method of assessment, using criterion standards, excludes comparisons and dependencies on the
achievements of other students and aims to raise awareness of each student's level of competence.
The system of criterion-based assessment of student performance is based on the fact that teaching,
learning, and evaluation are interconnected and provide a unified approach to the organization of
the educational process [2]. It implies establishing a theoretical basis and the relationship between
all elements of assessment (learning objectives, types of assessment, tools, and evaluation results).
In Figure 1, the conceptual configuration of the system of criterion-based assessment is presented
(https://nis.edu.kz/Diana/npa/eng/CB_Model _NIS).

Competence-based approach in education, Criteria-based assessment approach
presented In the State Program for the Development of
Education in the Republic of Kazakhstan for 2011-2020, S— Learning >> "Reverse design” in the design of the educationol

the National Plan for 2012-2016 for the Development of objectives process
Functional Literacy of Schoolchildren
Method "Reverse Design" Formative assessment
(G. Wiggins, J. McTay, 1998; 5.8, Veledinskaya, Types of
M.Yu.Dorofeeva, 2014) assessment ,
Summative assessment

- based on the ideas of cognitive, constructivist and socio-
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Piaget, ). Bruner, ' Vygotsky) understanding, application, analysis,
. W Ls ,l-.$. , Assessment synthesis, evaluation tasks
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assimilation (4.5, Bruner, 1976) Speech activities; listening, speaking, Dm’; L
(8. Bloom, 1968) reading, writing P

Taxonomy of Learning Zone of proximal Academic achievement levels (high, medium, low)
Objectives (B. Bloom, D.  development (LS. Vygotsky,
Kratvol, 1956) 1931) Assessment

Calculation of grades in an electronic journal as the
sum of the scores of a series of assessment
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. — , cale procedures in a certain percentoge
Formative estimation Theory of speech activity
theory (P. Black,D. Willlam  (L.SVygotsky, 1934, AA 5-scores scale
e :mhm : gmy:?::n":' Principles of assessment

Figure 1 — Conceptual Structure of the Criteria-Based Assessment System

The first figure illustrates the Conceptual Structure of the Criteria-Based Assessment System.
The Competence-Based Approach in education, outlined in the National Plan for the Development
of Education in Kazakhstan (2011-2020) and the National Plan for the Development of Functional
Literacy of Schoolchildren (2012—-2016), employs several educational theories, such as the Reverse
Design Method, Socio-Constructivist Learning Theory, Theory of Complete Assimilation,
Scaffolding Theory, Taxonomy of Learning Objectives, Zone of Proximal Development, Formative
Assessment, and the Theory of Speech Activity. These theories are based on the works of J. Piaget,
B. Bruner and L.S. Vygotsky and developed by education experts including B. Bloom, J.S. Bruner,
P. Black, L. Shepard, I. Clarke, A.A. Leontiev and I.A. Zimnyaya. The Criteria-Based Assessment
approach assesses students' learning objectives using the Reverse Design Method in education and
includes both Formative and Summative assessments. The criteria include evaluations of thinking
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skills and speech activities. Tasks are multi-level and grades are determined by aggregating scores
from multiple assessments recorded in an electronic journal, with a 5-point scale used to indicate
academic achievement levels.

The criteria-based system for assessing student performance:

« Is based on the unity of teaching and evaluation.

« Strives for a consistent approach to assessing student performance and achievements.

« Ensures that learning objectives are met and accurate data is collected for monitoring and
promoting learning and skill development in accordance with the curriculum.

« Assessment methods and formats vary for each class depending on the content of the course
program.

Criteria-based Assessment Framework

The system of criteria-based assessment for this course and coursework throughout the
academic year is implemented using two types of assessment: formative and summative (Figure 2).
The process of taking exams is included in the procedure for completing exams, semesters, and
educational levels [3].

Criteria-Based Assessment
Formative Assessment Summative Assessment
Summaltive assessment for Summative assessment for External Summative
a section/cross-cutting topic a quarter Assessment

Figure 2 — Criteria-based Assessment Framework

The second figure illustrated the Criteria-Based Assessment. This framework consists of
Formative and Summative assessments. Summative assessments are performed for a specific
section/cross-cutting topics, for a quarter, external assessment.

The summative and formative assessments are model evaluations made by Scriven [4].
Scriven this means that formative evaluation is classified as evaluation purpose of improving
instruction summative evaluation to judge the worth of curriculum syllabus where the focus is on
the outcome” The statement above, explains that the evaluation formative is the collection of
information with the aim of improving the learning that has been given, while summative
evaluation is a method decision maker at the end of learning focus on learning outcomes. Further,
evaluation learning can be categorized into two, namely formative and summative. The formative
evaluation aims to improve the learning process. While summative evaluation aims to establish the
level of success of learners (students) [5].

Formative assessment is a way for teachers to assess students' progress and understanding
during the learning process. It is an ongoing process that involves giving students feedback on their
work, allowing them to make corrections and improvements. Formative assessment is important
because it can help a teacher understand each student's strengths and weaknesses, identify areas
where the student may be struggling, and adjust the teaching approach to better meet the student’s
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needs. Formative assessment is beneficial for both teachers and students, as it allows for continuous
improvement and helps ensure that students are achieving their full academic potential.

Formative assessment involves several steps, including setting learning objectives and
assessment criteria for students, creating a collaborative learning environment, providing
constructive feedback, and engaging students as both learners and creators of their own learning. It
is the teacher's responsibility to plan and organize formative assessment, choose appropriate
methods, analyze the results, and provide feedback to students. The material covered in formative
assessment is based on the learning goals and desired outcomes of each section of the curriculum.
Formative assessment should encompass all learning objectives and include assignments that are
tailored to the specific characteristics and requirements of the students. Descriptors, or specific and
accurate instructions for each task, assist the teacher in making unbiased decisions during the
assessment process and providing useful feedback to students and their parents

Summative assessment is carried out to provide teachers, students, and parents with
information regarding the student's academic achievements, scores, and grades determined and
assigned at the end of the study of sections/transition topics according to the curriculum (semester,
level of education) [6].

This allows teachers to determine and document the level of understanding of the curriculum
content over a certain period [7; 8; 9]. During the assessment process, evidence is collected that
reflects the student’s knowledge and skills based on the curriculum content. The final grade is
determined throughout the semester (final grade on the section/transition topic), at the end of the
semester (final semester grade) and at the end of the educational level (elementary, middle, and
high school). The final grades on the section / transition topic are established and implemented by
schools independently. The planning and execution of the final assessment on the section/transition
topic are carried out according to the criteria-based assessment guidelines. The number of final
assessment procedures for the section / transition topic is outlined in the methodological
recommendations for the final assessment:

For language-based subjects, the assessment is conducted based on different types of speech
activities such as listening, speaking, reading, and writing.

The learning objectives outlined in the curriculum allow the teacher to determine the content
of the final assessment procedure for the studied section or transition topic. The number of learning
objectives evaluated in a section or topic may vary based on the subject [10].

Summative assessment is a way to evaluate a student's overall academic progress and
understanding of the curriculum at the conclusion of a specific period of study, such as a term or
semester. It involves various forms of control and verification work, including tasks that test higher-
order thinking skills like analysis, synthesis, and evaluation. Summative assessment is typically
graded, with points assigned to different tasks, and used to determine the student's overall grade for
the term. The specifications for summative assessment outline the purpose, structure, content, and
instructions for conducting the assessment, as well as provide samples of tasks and grade schemes
for assignments. Summative assessment is an important way to determine a student's overall
academic achievement and progress.

Research Focus. The research methodology involved using a criteria-based assessment
model to evaluate student performance in a secondary school in Kazakhstan. This involved using
formative assessments to provide ongoing feedback to students and teachers, and summative
assessments to provide a final evaluation of student performance. The research was conducted in
October-December 2022 and focused on the education system in Kazakhstan. The tasks for
summative assessment were developed based on unified requirements for all classes and were of
various types, such as dictations, presentations, essays, and projects. The research also involved a
moderation process in which teachers discussed the outcomes of the student’s work are
standardized to ensure a consistent assessment process [11; 12; 13].
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General Background. This research study focused on using formative and summative
assessments within a criteria-based assessment model to evaluate student performance in
Kazakhstan's general education organizations. The study used standard curricula and training
programs for grades 2-11 in the academic discipline of foreign language, which had been updated
and approved by the Republic of Kazakhstan and by order of the Ministry of Science No. 500 of
November 8, 2012, on accordance with the approved standard curricula (changes and additions of
the minister of Education and science of the Republic of Kazakhstan dated 2022 introduced by the
order of August No. 365. Formative assessment was used to provide ongoing feedback and support
to help students improve their learning, while the summative assessment was used to provide a final
evaluation of student performance and inform decisions such as grading and promotion. The
research was conducted at a secondary school in Kazakhstan during October-December 2022.

Participant. This study took place at a secondary school in Kazakhstan, where the English
department included 11 teachers and 1140 students across 40 grades. The teachers administered
summative assessments in the third term, which were tailored to the abilities and characteristics of
each student, including those with special needs.

Procedures. This type of research is categorized as evaluation research. Evaluation research
IS research activities to collect data and present accurate and objective information regarding the
application of the formative-summative evaluation model. Researchers tried to describe the
evaluation model formative-summative in planning courses teaching the English language. In this
research, summative assessments were used to evaluate the quality of education at a secondary
school in Kazakhstan. The teachers provided term 3 summative assessments for students, which
were based on their levels and grades. These summative assessments included tasks that tested
students' skills in English. The results of these assessments were used to calculate grades for each
term, using a scale that converted scores into grades ranging from “2” to “5” (Table 1). The term
grades were determined by combining the results of the summative assessments for individual
sections and the overall term, with each contributing 50% to the final grade. An example of how a
term grade was calculated is provided, using a formula that combines the percentage of scores from
the summative evaluations for individual sections and for the entire term are calculated.

Table 1 — Scale for converting scores into grade

Percentage of scores of Assessment Mark
summative assessments
0-39% Unacceptable 2
40-64% Acceptable 3
65-84% Good 4
85-100% Excellent 5

Table 2 — The final summative assessment scores for a 7th-grade student in the subject
of “English” for the 2nd term

Ne | The final assessment (SA) for the Students | High score Academic performance
individual section grade level

1 | (SA) score for section/crosscutting 10 12 Middle/Average (66 %)
topic 1.

2 | (SA) score for section/crosscutting 7 9 Middle/Average (50 %)
topic 2.

3 | (SA) score for section/crosscutting 16 24 Max (92 %)
topic 1.
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Grading for a term

The final grades for a term are determined by combining the results of the summative
assessments for sections/cross-cutting topics and the final term assessment (Table 2). To assign a
grade for a term, the results of the summative assessments for sections/cross-cutting topics and the
term are used in the following ratio: 50% of the grade for the term is based on the results of the
summative assessment for sections/cross-cutting topics and 50% is based on the results of the
summative assessment for the term. Summative Assessment (SA) Weight of SA for sections/cross-
cutting topics 50% SA for the term 50% Term grade: 100%. An example of how the term grade is
calculated is shown below (Table 3).

Table 3 — Calculating a term grade

Ne Summative Students| The |Extent of success| estimated | index |percentage of
assessment (SA) | grade | highest grade % points
score
1 |(SA) score for 10 12 Middle/Average 4-3
section/crosscutting (66 %) 50% 37.3%
topic 1.
2 |(SA) score for 7 9 Middle/Average 4-3
section/crosscutting (50 %) 35.4%
topic 2.
3 [The final assessment 16 24 Max (83 %) 5
score for a term
Score total 71.0

The formula used to determine the final grade for the term is:

Sum of actual scores for sections W)
(i}

Sum of maximum scores for sections ’
(Aclual 5A score for a quarter Sﬂ%)

Max. score for a quarter
To determine the grade for the term, the percentage of scores from the summative assessment
for sections and the final term assessment are combined.
33,8% + 37,5% = 71,3%
Rounded percentage = 71%
On the scale of conversion of scores to grades, the student's term grade is determined.

Quarter grade = (

Table 4 — Establishing academic year mark

Percentage of scores of Assessment Mark
summative assessments
0-39% Unacceptable 2
40-64% Acceptable 3
65-84% Good 4
85-100% Excellent 5

The student's annual grade is determined by averaging the total of their term grades and then
rounding to the nearest whole number (Table 4). The proportion of the grade that each term exam
counts for is as follows: first term exam 25%, second term exam 25%, third term exam 25%, fourth
term exam 25%. The final grade in the subject is determined by averaging the student's term grades
for the academic year and their performance on the external summative assessment, with the latter
accounting for 30% and the former accounting for 70% of the final grade. The final grade is then
rounded to the nearest whole number. The proportion of the grade that each term exam and the
external summative assessment counts for is as follows:
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First term exam 17.5%,

Second term exam 17.5%,

Third term exam 17.5%,

Fourth term exam 17.5%,

The external summative assessment, which is a separate evaluation, accounts for 30% of the
final grade. The formula for calculating the final grade is: (Grade for the 1st term * 0.175) + (grade
for the 2nd term * 0.175) + (grade for the 3rd term * 0.175) + (grade for the 4th term * 0.175) +
(grade for the External summative assessment (ESA) * 0.3) = final grade.

The calculation for the fraction of the grade for each term is:

For a grade of 5, the fraction is (5 * 0.175) = 0.875

For a grade of 4, the fraction is (4 * 0.175) = 0.7

For a grade of 3, the fraction is (3 * 0.175) = 0.525

For a grade of 2, the fraction is (2 * 0.175) = 0.35

The calculation for the fraction of the grade for the external summative assessment is:

For a grade of 5, the fraction is (5 * 0.3) = 1.5

For a grade of 4, the fractionis (4 * 0.3) = 1.2

For a grade of 3, the fraction is (3*0.3) =0.9

For a grade of 2, the fraction is (2 * 0.3) = 0.6

In the final grade calculation, the fraction of the term grade is added to the fraction of the
external summative assessment to obtain the final grade.

Example:

Student's term marks: 5, 4, 3, 2

SA grade: 4

Calculation=5*0.175+4*0.175+3*0.175+2*0.175+4 *0.3=0.875+ 0.7 + 0.525 +
0.35+1.2=3.65

The final score is rounded to the nearest whole number. Final grade =4

Data analysis

This research was conducted in an English language classroom at a school in Kazakhstan
during the 2022-2023 academic year. There were a total of 1140 students in the school, and 384 of
those students were in the first elementary grades, which included 13 grades (Table 5).

Table 5 — Data score 2-4 grades

Grades Number of = Subject Excellent Good Satisfactory Quality Achievement

Students
24 31 English 14 14 3 90 100
20 31 English 14 13 4 87 100
2F 30 English 13 15 2 93.3 100
2B 27 English 16 9 2 925 100
2r 25 English 13 9 3 88 100
34 30 English 6 18 6 80 100
30 31 English 13 16 2 93.5 100
3F 27 English 8 14 5 81.4 100
3B 29 English 10 15 4 86.2 100
44 31 English 18 7 6 80.6 100
40 30 English 17 11 2 93.3 100
4F 31 English 17 8 6 80.6 100
4B 31 English 18 11 2 93.5 100
TOTAL 384 177 160 47 87.7 100
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Figure 3 — Diagram Summative assessment of 2-4 grades

Research Discussion

Figure 3 includes data for students in grades 2 through 4, with a total of 384 students.
The subject for all of the classes is English.

The number of students in each class varies, ranging from 25 to 31 students.

The distribution of grades among the students is as follows:

Excellent: 177 students (46.1%)

Good: 160 students (41.7%)

o Satisfactory: 47 students (12.2%)

The data provided shows the performance of students in English for various grades. The
grades range from 2 to 4, with a total of 384 students. The columns “Excellent”, “Good”, and
“Satisfactory” show the number of students who received those respective grades. The “Quality”
column shows the percentage of students who received either an “Excellent” or “Good” grade. The
overall Quality score for all students is 87.7.

Looking at the data by grade, it appears that the students in grade 2 generally performed better
than those in grades 3 and 4. For example, the Quality score for grade 2 is 90, 87, 93.3, 92.5, and
88, while the Quality scores for grades 3 and 4 are lower, ranging from 80 to 93.5.

It is also worth noting that the number of students in each grade varies. For example, there are
31 students in grade 2A, while there are only 25 students in grade 2G. This could potentially affect
the overall performance of each grade.

Tables 6 and Figure 4 display the results of summative assessments for students in grades 5
through 11 for the 2nd term. The table includes data for students in grades 5 through 11, with a total
of 756 students.

The subject for all of the classes is English.

The number of students in each class varies, ranging from 18 to 34 students.

The distribution of grades among the students is as follows:

R A

284



ISSN-p 2306-7365

ACAYH YHUBEPCHTETIHIH XABAPIIIBICHI, Nel (127), 2023 ISSN-e 2664-0686

Excellent: 280 students (37.1%)
Good: 352 students (46.5%)
Satisfactory: 124 students (16.4%)
Table 6 — Data score 5-11 grades

Grade Number of Subject «Excellent» «Good» «Satisfactory» Quality Achievment

Students
54 30 English 15 11 4 86.6 100
50 29 English 11 13 5 82.7 100
55 30 English 11 13 6 80 100
5B 31 English 10 18 3 90 100
64 26 English 9 17 0 100 100
60 29 English 9 18 2 93.1 100
65 28 English 12 14 2 92.8 100
6B 26 English 8 13 5 80.7 100
70 27 English 11 8 8 70.3 100
7 A4 28 English 10 7 11 60.7 100
75 27 English 12 9 6 77.7 100
7B 28 English 10 15 3 89.2 100
7r 25 English 9 11 5 80 100
8 A 31 English 11 10 10 67.7 100
80O 28 English 6 14 8 71.4 100
8K 29 English 6 12 11 62 100
8B 28 English 10 13 5 82.1 100
94 28 English 9 19 0 100 100
90 27 English 13 11 3 88.8 100
95 29 English 12 12 5 82.7 100
9B 28 English 8 18 2 92.8 100
104 26 English 8 15 3 88.4 100
10 0 32 English 13 15 4 87.5 100
106 34 English 16 17 1 97 100
114 27 English 9 11 7 74 100
110 27 English 13 10 4 85.1 100
115 18 English 9 8 1 94.4 100
TOTAL 756 280 352 124 83.5 100

This data appears to represent the results of summative assessments for students in various
grades, studying English. The “Excellent”, “Good”, and “Satisfactory” columns indicate the number
of students in each grade who received those grades on their summative assessments. The “Quality”
column shows the percentage of students in each grade who received either an “Excellent” or
“Good” grade.
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Figure 4 — Diagram Summative assessment of 5-11 grades

Overall, the data shows that about 83.5% of students received either an “Excellent” or “Good”
grade on their summative assessments. There is some variation in the quality of performance across
different grades, with some grades having a higher percentage of students receiving either an
“Excellent” or “Good” grade than others. For example, in grade 6, all students received either an
“Excellent” or “Good” grade, while in grade 7, only about 70.3% of students received either of
those grades. It is worth noting that this data only represents a snapshot of the student's performance
on summative assessments and does not necessarily provide a complete picture of their overall
academic achievement. Other factors, such as participation in class and performance on formative
assessments, could also impact students' overall academic success.

Conclusion

To sum up, the data shows that students in grades 2 and 4 generally performed better on their
summative assessments in English compared to students in grades 3 and 7. The overall quality score
for all students was 83.5%. However, it is important to note that this data only represents a snapshot
of the student's performance on summative assessments and does not necessarily provide a
complete picture of their overall academic achievement. Criteria-based assessment has several
advantages, including providing a clear and objective way of evaluating student performance

allowing students to understand what is expected of them, promoting deeper learning, being more
authentic, and being more efficient.
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