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Abstract. This article deals with some effective methods and techniques for the formation of
strategic competence in teaching English based on the use of information technologies. Strategic
competence as one of the main components of communicative competence refers to the ability to
overcome difficulties in the process of communication in a foreign language (English). Strategic
competence is the ability and skill to choose the most effective strategies (methods) for mastering
the material and applying it in solving various communication problems. The formation of strategic
competence in the process of teaching English makes it possible to choose and apply the most
effective strategies for solving various problems in the communication process, and it should be
pointed out that this process is more effective when using information technologies in the
educational process. The formation of strategic competence in the process of teaching English based
on information technologies involves mastering such general skills as drawing up a strategic plan
for the implementation of a specific communicative task to improve communication in the future.
The use of information technologies in the process of teaching English contributes to the growth of
students' interest in the ability and willingness to take risks in communication situations to
compensate for language knowledge or communication skills; the ability to use cognitive skills as
well as improve communicative competence by asking clarifying questions about the language
situation. English classes using information technologies in the process of developing strategic
competence are distinguished by their diversity, efficiency and increased motivation of students to
learn English.
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AFBUIIIBIH TTIH OKBITY/12 AKNAPATTHIK TEXHOJIOTHSJIAP APKbLIbI CTPATETrHAIBIK
KY3BIPETTUIIKTI KAJBINITACTBIPYABIH JAicTEPi MeH TIciiaepi

Anparna. byn Makanajga aknaparThlK TEXHOJIOTHsIIApbl KOJIaHy HETi31HJe aFbUILIbIH TiTIH
OKBITYa CTPATETUSUIBIK KY3BIPETTLTIKTI KaJBIITACTBIPY/IBIH KEHOIp THIMII 9icTepi MEH Taciiaepi
KapacToipblianbl. CTpaTerusulblK  KY3BIPETTUTIK KOMMYHHKATUBTIK KY3BIPETTUIIKTIH HETi3Ti
Kypamjaac OejikTepiHiH Oipi peTiHme meT TUliHAC (aFbUIMIBIH TUTIHIE) KapbhIM-KaThIHAC JKacay
MpOLECiHAEC KUBIHIBIKTApAbl KeHy KaOimeTiH Oinmipeni. CrTpaTerusuiblK KY3BIPETTUIIK —
MaTepHalAbl MEHIEPYIiH JKOHE OHBI OPTYpil KOMMYHHUKAIMSUIBIK MOCeNeNepai  IIenryae
KOJJIaHY[IbIH THIMJII CTpaTerusuiapblH (QMICTEpiH) TaHAay KaOineTi. AFBUIIIBIH TUTIH OKBITY
YZAEpICiHIE CTPATETHsUIBIK KY3BIPETTLTIKTI KalbINTACTBIPY KapbIM-KaThIHAC IPOLECIHAE SpTypi
Mocesenepii ey iH TUIMII CTpaTerusuIapblH TaHAayFa jKoHE KOJIJaHyFa MYMKIiH/IK Oepe/i xKoHe
OyJ1 TIpoliecC OKY MPOIIECIHAC aKMapaTThIK TEXHOJIOTHSIAP/Abl Al JaaHy Ke31H 1€ TUIMIIPEK eKeHIH
aTall ©TKEH >KOH. AKMApaTThIK TEXHOJIOTUS HETi3iHAE aFbUIIbIH TUIIH OKBITY YJAEpiciHae
CTPaTErusUIbIK KY3BIPETTUIIKTI KaJbINTACThIpy OoJamakra KapbIM-KaThIHACTBI >KaKcapTy YILUiH
HaKThl KOMMYHMKATHUBTI MIHJIETTI XY3€re achIpyAblH CTPATETUSUIBIK >KOCHAPBIH KYPY CHSKTBI
KAl JIaFAbUIapAbl MEHrepyll Ke3AeWal. AFbUIIIBIH TIIIH OKBITY YEpICIHIE aKnapaTThIK
TEXHOJIOTUSIAp/bl  KOJIAAHY CTYACHTTepAiH TUIAIK OUTIMIEpiHIH HeMece KOMMYHUKALUSIBIK
JaFIbLIAPbIHBIH OPHBIH TOJTHIPY YLIIH KOMMYHUKALUSJIBIK XKaFaaiiapaa Toyekenre 6apy KaodineTi
MEH JalbIHJBIFbIHA KbI3BIFYIIBUIBIFBIHBIH apTyblHA BIKMAJA €TeJi: KOTHUTHBTIK JafAbLIap.bl
naiganaHa Ouly, COHBIMEH Karap TUIIIK >KaFAasT OOMBIHIIA HAKThUIAy CYpaKTapblH KOK apKbLIbI
KOMMYHHUKATHBTIK KY3BIPETTUIIH apTThlpy. CTpaTerusulblK KY3BIPETTUIIKTI JaMbITy YAEpiciHle
aKMapaTThIK TEXHOJOTHSUIApbl TaWJalaHaThIH aFbUINIBIH Tl cabaKTapbl OPTYPIUTITIMEH,
TUIMAUTITIMEH JKOHE CTYACHTTEPAIH aFbUILIBIH TUIIH YHPEHYTe AeTeH bIHTACHIHBIH KOFaphlaybIMEH
€pEeKIIIeIICHE/T.

Kiar ce3gep: cTpaTerusuiblk Ky3BIPETTUNK, aKIAPAaTTBIK TEXHOJOTHS, KY3bIPETTUTIKKE
HETi3JIeJITeH TACL, aFBUIMIBIH TUIIH OKBITYABIH THIMII 9MiCTE€pl MEH Tacu1iepl, KOMMYHUKAaTUBTI
KY3bIPETTLIIK.
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Metoabl 1 npueMbl (GOPMUPOBAHNS CTPATETMYECKOI KOMIIETEHTHOCTH B NMPeENOIaBAHNHU
AHIVIMICKOIO A3bIKA HA 0CHOBE HH(POPMALMOHHBIX TEXHOJIOTH I
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AHHOTanusi. B naHHOH cTaTbe paccMaTpUBAIOTCA HEKOTOPbIE A(PQPEKTHUBHBIE METOIBI U
npreMbl (POPMUPOBAHHS CTPATETUICCKOW KOMIIETEHTHOCTH B OOYYEHUU AHTIUHCKOMY SI3BIKY Ha
OCHOBE HCIOJIb30BaHUs WH(DPOPMAIMOHHBIX TexHOJOTHH. CTpaTerndyeckass KOMIETEHTHOCTh Kak
OJTHa U3 OCHOBHBIX KOMIIOHEHTOB KOMMYHUKATHBHON KOMIIETEHTHOCTH, OTHOCHTCS K CIOCOOHOCTH
MPEOI0NIEBATh TPYAHOCTH B IPOILECCE KOMMYHHKAIIMM HA HHOCTPAHHOM S3bIKE (aHTIUICKOM).
Crparernveckasi KOMIIETCHIIUS — 9TO YMEHHUE, CIIOCOOHOCTh BBIOMpaTh Hambosnee 3(PPeKTHBHBIC
cTpateruu (CrocoObl) OBIAJACHHUS MATEPHAIOM M MPUMEHEHHE €ro B PEIICHUH Pa3IHYHbIX
KOMMYHHUKATHBHBIX 3a/1a4. @OpMUpOBaHHE CTPATETUYECKON KOMIIETCHIIMH B IMPOIECce O0YYCHUS
AHTTIMICKOMY SI3BIKY JaeT BO3MOXHOCTh B BBIOOpE W TpHUMEHEHWH Haumbosee 3(h(HEeKTHBHBIX
CTpaTeTHil U PEIICHHs Pa3IMYHbIX 3a]la4 B MPOIeCCe KOMMYHHUKAIIMH U CJIEAYET OTMETUTh, YTO
3TOT Tporiecc 6omee d3HHEKTUBEH MPU UCIIOIB30BAHUHA WH(POPMAITMOHHBIX TEXHOJIOTHIA B y4eOHOM
nporecce. DopMUpPOBaHHE CTPATETMUECKOW KOMIIETECHIIMH B TIPOIlECCE OOYYCHHUS] aHTIIMHCKOMY
S3bIKy Ha OCHOBE HH()OPMAIMOHHBIX TEXHOJOTHH MpEAIoiIaraeT OBJIAJCHUE TAaKUMH OOIIMMH
YMEHUSIMH M HaBbIKAMU KaK COCTABJICHUE CTPATETHMUYECKOrO IUIAHA pPeaM3alldd OIpeaeIICHHON
KOMMYHHKATHBHOW 3a1a4H JUIsi COBEPIICHCTBOBAHUS KOMMYHHKAIIUU B NanbHewmeM. [Ipumenenne
WHGOPMAIIMOHHBIX TEXHOJIOTUH B Ipolecce OOYYEHUS! aHTIUMHCKOMY SI3BIKY CIOCOOCTBYET POCTY
WHTEpeca OOydJaromuXcsi K YMEHHI0O W TOTOBHOCTH WJTH HAa PUCK B CUTYallUsAX OOIICHUS IS
KOMIICHCAIIMH SI3BIKOBBIX 3HAHWUN I KOMMYHUKATHUBHBIX CIIOCOOHOCTEH; YMEHHE HUCIIOJIb30BaTh
KOTHUTHBHBIC YMEHUS, a TAK)KE COBEPIICHCTBOBATH KOMMYHUKATHBHYIO KOMIICTCHTHOCTb, 3a/1aBast
YTOYHSIIOIIME BOMPOCHI K SI3bIKOBOW CUTYyallMW. 3aHSATUS aHTIUICKOTO SI3bIKa C HCIIOJIb30BAHHEM
WH()OPMANMOHHBIX TEXHOJOTHH B Ipoiecce (OPMUPOBAHUS CTPATETHUECKON KOMITETEHTHOCTH
OTIUYAIOTCS pazHooOpasueM, d>PGEKTUBHOCTHIO U TMOBBIIICHHOW MOTHBAIMEH OO0y4arommxcs K
W3YYCHHUIO aHTJIMHCKOTO S3BIKA.

KiroueBble cioBa: crTparerudeckas KOMIIETEHTHOCTh, HMH(OpPMAIMOHHBIE TEXHOJIOTHH,
KOMITETEHTHOCTHBIA MOAX0J, d((EKTHBHBIE METOIBI M MPUEMBbI OOYUCHUS AHTIUHCKOMY SI3BIKY,
KOMMYHHKATHUBHAs! KOMIIETEHTHOCTb.

Introduction

In the 21% century with the development of information technology, the popularization ICT
and the application of network technology, teaching methods and education technology have
undergone great changes [1]. Its leading aspect was to prepare the younger generation for life in a
rapidly changing information society, in a world where there is a constant necessity for new
professions, for incessant professional development. The development and application of
information technology in the educational process made a contribution much to the modernizing of
traditional approaches and techniques in organizing the educational process in the modern school.
Both teachers and learners got the opportunity for real collaboration, boundless creativity and a
great desire to study any school subject, in this case English. Today, the use of ICT as a teaching
tool emphasizes obtaining, analyzing and organizing information, by this way giving chance
students to get in touch with different kinds of media [2].

In modern sources, information technologies are a wide variety of digital technologies applied
for creating, spreading and allocating information and providing services (computer equipment,
software, telephone lines, cellular communications, electronic mail, cellular and satellite
technologies, wireless and cable network, communications, multimedia, and the Internet) [3].

The modern educational paradigm built on computer-based teaching aids takes as its basis not
the transfer of ready-made knowledge and skills to learners, but the self-education inculcation in the
student. At the same time, the work of students at a lesson is in the nature of communication with a
teacher, mediated via interactive computer programs and audiovisual media.
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Research methods

In order to state out effective methods and techniques of forming strategic competence in
teaching English based on the use of information technologies we used the following methods:
supervision, theoretical analysis and synthesis, comparison, analyses and generalization, modeling,
studying the experience of implementation of information technologies in teaching process. Along
with the formation of strategic competence, we discussed how to work on various platforms to
develop motivation to learn foreign language (English). Scientists consider that any teaching
method is enhanced by the information technology integration into it [4].

Information technologies are widely used in modern educational processes. There will be a
great opportunity to make the lesson interesting and effective with the effective use of visual aids
through the use of digital technologies in educational process. Competences in the field of modeling
based on information educational technologies, graphics programs, mastering practical skills in the
environment of educational platforms and modern electronic resources, skills of creating interactive
tasks and skills of using educational services to test knowledge; creative approach to the
development of their online course, the use of information technologies in teaching.

The means of information technologies are software and hardware, technical means and
devices operating on the basis of microprocessor, computing technology, as well as modern means
and systems for information broadcasting, information exchange, providing operations for
collecting, producing, storing, storing, processing, information transfer and the ability to access
information resources of local and global computer networks.

The most commonly applied information technologies in the educational process are
electronic textbooks and manuals, demonstrated using a computer and multimedia projector,
interactive whiteboard, research projects, video and audio equipment, educational resources of the
Internet, stimulators and testing programs, electronic encyclopedias and reference books, and
others.

The listed IT facilities make a possibility for favorable opportunities creation in the English
language classes for the students’ strategic competence formation. They can apply computer
technology both for studying individual topics and for self-control of the knowledge gained.
Moreover, the computer is the most patient teacher, able to repeat as many tasks as possible,
seeking the right answer and, ultimately, automating the skill being worked out.

With traditional methods of conducting a lesson, the teacher is the main carrier of information
for students; it requires the learner to concentrate and strain memory. Not every learner is able to
work in this mode. Psychological features of character, type of perception of the child become the
cause of failure. At the same time, modern requirements for the education level do not allow the
reduction of the amount of information necessary for a learner to master the lesson topic [5].

English language training programs make up a large part of all educational software.
Authentic and written texts from the electronic textbooks and manuals containing information about
definite theme and suggesting its individual assignment to each learner represent a semiotic
teaching model. For example- “Talk to me”, “Tutor”, “Professor Higgins”, “Hello America”,
“English Gold”; thematic programs - “My Home”, “Wildlife and Pets”, “English for Kids”, “In the
City”, “Nature and Man”, “Speak English”, etc., create a great opportunity to develop students’
strategic competence in the English language. By using this technology, teacher can implement a
number of strategies. For example, by explaining a new grammar by means of presentations or
slides, teacher carries out the memory strategy where the learner groups words, structures sentences.
Written texts demonstrated through the projector enable learners to create logical connections
between situations described in the text, use images to relate the story, etc. At the same time,
compensatory strategy can be implemented, where the learner applies synonyms and paraphrase,
non-verbal means to convey a message illustrated by pictures, etc. regular use of this kind of tasks
teach learner to overcome fear and speak a foreign language, to praise himself when he copes, to
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notice when he is nervous or shy, to write down his feelings in a study diary, to discuss his feelings
with others [6].

The program “Professor Higgins” collected almost all the lexical and grammatical material of
the program of secondary schools. In an entertaining way, learners have the opportunity to study
fairly complex and serious topics, many tasks are also given in the form of a game. Today, learners
will not be surprised by the presence of a computer, now we should be aware of all the latest events
and clearly navigate the availability of computer programs and Internet resources [7].

Showing video materials on the YouTube is of great prominence to develop affective strategic
competence. When using this technique, teacher can develop the ability of learners to exercise
emotional self-control to cope with feelings of anxiety in the classroom where they are asked to
perform a part of the story shown on the YouTube. While watching the story, teacher attempts to
create a positive atmosphere where learners relax and have positive thinking. When the story
finishes, learners seek peers to role-play the part they like most.

A regular use of role-playing games in the classroom enables learners to exercise emotional
self-control and cope with feelings of anxiety in the classroom, which leads to the affective
strategies formation. In addition, showing this kind of authentic materials contributes to the
development of metacognitive strategies where students learn to notice mistakes in pronouncing
words, attempt to correct them, pay attention to what the interlocutor says, get interested in how to
learn the language, look for interlocutors to speak a foreign language, look for opportunities to read
in a foreign language, have clear skill improvement goals [8].

Snapshot contains interesting information about the world, introduces the topic of a section or
part of a section, and develops vocabulary. This type of exercise develops reading and speaking
skills using productive, receptive, interactive and mediating activities. From the point of view of the
of the communicative competence components development, it should be noted that such exercises
are designed to develop linguistic, strategic (during discussions) and sociocultural competence.

Authentic materials on the Corpus containing certain speech patterns also contributes to the
usage of dialogues from the Internet and presenting the new grammar of a section in a
communicative context, as well as. This type of work develops listening and reading skills. At the
same time, activities are mostly receptive. From the point of view of the of the strategic competence
components development, this exercise is intended at the social strategies formation where learners
manifest a tolerant attitude towards another culture and empathy, etc. [9].

A web quest is a problem task with elements of a role-playing game, for the fulfillment of
which we use information resources of the Internet. It aims to develop students' skills of analytical
and creative thinking; the teacher who creates the web quest should have a high level of substantive,
methodical and information and communication competence.

E-Portfolio is another information technology which is applied for the learner’s strategic
competence formation. Students create this digital archive to record evidence of their experiences,
progress, achievements and self-reflections. This technology support learners’ autonomy and self-
assessment, highlights the learning process, rather than just the products of learning, facilitates
setting learning goals, monitoring progress and developing self-assessment skills. By fulfilling the
e-portfolio, learners develop their self-esteem and self-control.

Many-sided possibilities of educational resources of the Internet in research activities can be
used for the strategic competence formation. In the practice of working on lessons of generalization
and systematization of knowledge and ways of work, students should complete design and creative
work: computer presentations, web quests or themed web pages. Then these works are presented
and defended in front of the class students in the form of Power Point presentations, brochures,
booklets, collages (Publisher) and video films, the results of their implementation are collectively
analyzed and reviewed. This type of work develops creative and research abilities of learners,
increases their activity, and contributes to the skills acquisition that are very useful in life.
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Information technologies create conditions for learners to express themselves: the fruits of their
creativity may be in demand, useful to others. This perspective creates the strongest motivation for
their independent cognitive activity in groups or individually by which they define the goals and
objectives of their educational activities, plan and organize their research activities [10].

Social networking, of which Facebook and My Space are the best-known examples, enables
peer-to-peer communication and collaboration. Users develop their own presence on social
networking by creating profile pages about themselves, and then joining networks based on
geography, interests, associations, or friendships. The application of social networking sites
develops social strategies by means of which they ask the interlocutor to slow down the rate of
speech or repeat to understand, ask to be corrected when they speak, communicate in a foreign
language with native speakers, seek help from native speakers, ask questions in a foreign language
and develop an understanding of the culture of another country.

The application of TED and Lingua Talks allows learners to listen to the same speech an
unlimited number of times before reaching a full understanding. In addition, each presentation is
accompanied by English subtitles, providing visual support and facilitating the understanding of
unfamiliar words and expressions. Among the speakers there are both native speakers of English
and representatives of other nations and cultures, which will allow students to learn to perceive
various accents by ear.

Results and discussion

The performed theoretical analysis of the selected problem allowed us to move on to an
experimental search, the generalized goal of which was to experimentally test the effectiveness of
using information technologies for the formation of strategic competence of students.

The experimental base of our research was Khoja Akhmet Yassawi International Kazakh-
Turkish University, Philology Faculty, namely the specialties “Foreign Language: two foreign
languages (English and Turkish)”, Foreign philology (English language) and Translation studies
(English language).

The experimental work to substantiate the effectiveness of the pedagogical model of the
formation of students' strategic competence on the basis of information technologies, built by us,
was carried out in four stages, which were modeled in time.

The first stage is “the ascertaining stage”. It involved studying the problem state in theory and
pedagogical practice. Observations have shown that students of Khoja Akhmet Yassawi
International Kazakh-Turkish University lack of reliable scientific knowledge about the basics of
communication and strategies that contribute to effective communication. This fact was confirmed
by the answers of the students themselves in interviews and conversations, where they stated that
they experience serious difficulties whenever they have to establish contact with other people,
communicate effectively, take oral exams or speak in public. Dissatisfaction with their own level of
communicative competence was noted. Moreover, these data coincided, as in the answers of
students regarding business and interpersonal communication in a foreign language and in the
native language, which indicates the general pedagogical context of this problem.

At the first stage, the initial parameters of the work, its subject matter, methodology and
methods, scientific apparatus were determined. The selection of experimental and control groups of
students for participation in the study was carried out. Diagnostic procedures were carried out with
the students of the Philology Faculty of Khoja Akhmet Yassawi International Kazakh-Turkish
University.

As a result, at the ascertaining stage of scientific work, data were obtained that confirmed the
high relevance of the selected problem and determined the main directions of the next stage.

The second stage is called “the search stage”. It consisted in identifying the effectiveness of
various forms of work on the formation of strategic competence in the communication activities of
students at the university, the system of the information technologies was refined and tested, the
logic, structure, content and methods of communicative training of students were determined and
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motivation, initial level of knowledge and skills in the field of a foreign language; methodological
opportunities that ensure the adaptation of students at the initial stage to study at the university;
requirements for the content of the subject area “Foreign language”, for methods of organizing
educational and extracurricular work, group forms of work.

The results obtained at the search stage made it possible to argue the model of the formation
of students' strategic competence on the basis of information technologies at the English lesson,
which became the subject of further experimental verification at the next stage of our research.

The third stage is called “the formative stage”. It included carrying out a formative
experiment in accordance with our proposed model of forming strategic competence and evaluating
the effectiveness of this model. The quality of the processes under study was monitored on the basis
of the dynamics of changes in personal and professional growth, as well as in the level of formation
of the components of strategic competence (cognitive, motivational and interactive-activity)
accessible to external observation. The dynamics of this process during the study period was
analyzed for each participant in the experimental group throughout the experiment.

At this stage, the research results were also systematized, summarized and analyzed, and
conclusions were formulated.

At the fourth is “the generalizing stage of the study”. It is a comparative analysis and
systematization of the data obtained as a result of the experimental work were carried out, the
results were understood and reasoned, theoretical and practical conclusions were clarified.

The experiment logic and structure needed to create three experimental groups E1, E2, E3 and
a control group C. The following study groups were selected as experimental: E1 — a group of
students of the specialty “Foreign language: two foreign languages (English and Turkish)” 18
learners; E2 — “Foreign language: two foreign languages (English and Chinese)” 22 learners; E3-
groups of students of the specialty “Foreign language (English language)” 11 learners. A group of
students of the program “Translation studies” 11 learners was selected as a control group C.

To enhance the objectivity and reliability of the study, the experimental programs were
different. Thus, in Group E1, students were trained to use a block of cognitive and social-affective
strategies; in Group E2 — a block of metacognitive and cognitive strategies; in Group E3 —
metacognitive, cognitive and socio-affective strategies. In C-control group, no changes were made
to the traditional foreign language teaching program.

Initially, the so-called “Entrance” diagnostics was carried out in order to collect primary
information and the first cross-section of knowledge and communication skills. In the middle of the
course, there was an intermediate test and at the end a final test.

Let us emphasize that the control group C, which we selected at the ascertaining stage of the
experiment was trained according to the traditional program. The conducted first cross-section of
knowledge showed that communication skills in control group C, as well as experimental E1, E2
and E3, are at a low level (1.5 points on a 10-point scale). During intermediate testing, it was
revealed that the knowledge of students of this group is practically at the same level as at the
beginning of the experiment. The final test showed some changes in the cognitive component; the
formation of motivational and interactive-activity components remained at the same level.

This fact prompted us to conclude that if in the educational process students do not form
strategic competence in communicative activity as one of the component of professional
competence, thanks to which the specialist effectively selects and implements communication
strategies in accordance with the tasks set, the dynamics of changes in personal and professional
growth does not occur. For this reason, the data for the group C were not included by us in the final
figure of the results of measuring the formation of students' strategic competence.

Among the most accessible and informative methods to determine the initial level of students'
communicative development in all its components (cognitive, motivational and interactive-activity
components), such universal means of objective assessment as testing, questioning, and

243



ISSN-p 2306-7365

ISSN-e 2664-0686 ACAYH YHUBEPCHTETIHIH XABAPIIBICHI, Nel (127), 2023

conversation with students were used. We measured the quality of students' mastering of the
following communication strategies: cognitive; strategies for monitoring the communication
success; compensatory strategies, namely: strategies for avoiding participation in communicative
activities, strategies for compensation by means of the first, native (L1) and second, foreign (L2)
languages; paralinguistic strategies.

At the initial and final stages, a standardized method for measuring the need for
communication was used in the modification of E.G. Troshikhina and the motive for achievement
with the help of questionnaires, proposed by Yu.M. Orlov.

At the beginning of the experiment, we asked students of all courses to explain how they
understand the terms “communicative competence” and “strategy” in the context of learning a
foreign language.

Assessing their communicative development, students stated that they lack knowledge of the
language itself, the ability to establish the necessary contact, predict the ‘“course” of
communication, and often do not achieve the goal of communication.

In the framework of the experimental study, we widely used such means as language
environment, paralinguistic (facial expressions, gestures, etc.), information technologies (computer,
audio, video equipment), textbooks, reference books, dictionaries, authentic materials: online
newspapers, magazines, contracts, business letters, audio and video materials from the Corpus. We
also used such forms of training organization as frontal and independent work, self- and mutual
control, mutual training, work in small groups, individually differentiated classes, counseling,
conversation, communicative games and educational discussion.

Stimulation of “students' speech thinking” in foreign language lessons was carried out in the
work with the text, problem and game tasks. To accomplish this task, language, communication,
role-playing and business games, video lessons in combination with work with a book were also
used.

In working with the text on the Interactive whiteboard, students learned to replace words and
phrases with synonyms or antonyms, explain the meanings of words in English, determine the
situation in which the listed speech or etiquette formulas can be used, expand or shorten the
indicated sentences, restore missing words or phrases in a sentence, relying on context,
unambiguously formulate the main idea, consistently develop, express the same thought by different
means, adequately formulate their assessment, etc.

Comparing the percentage of mastering the educational material among students of the
experimental groups, we can conclude that, firstly, the use of this technique contributes to better
memorization (diagnostics showed that in the experimental group E1 the volume of memorization
was 59%, in E2 — 64%, in E3 — 60%, and after using the technique in the experimental group E1 —
79%, in E2 — 75%, and in E3 — 76%); secondly, much less time is spent on reading special literature
and doing homework, therefore, there is more time left for independent work and self-improvement.

Taking into account the fact that the starting level of language proficiency in the experimental
groups is not high enough and the motivational sphere has not yet been formed, in our opinion, the
active use of game methods will help stimulate students' interest in communicative development,
will contribute to the formation of sustainable motivation. A significant resource of playful forms of
learning prompted us to use this type of work at higher levels - standardized and professional
competence. It is known that a distinctive feature of this type of work is its communicative
orientation and conditioning.

Games in the context of the formation of strategic competence of students are specially
created situations that simulate reality, from which students are invited to find a way out. It is in the
game that learners become active transformers of reality, realize their individuality. The experiment
used language, communication, or simulation, and role-playing games.

Regardless of the level of their language skills, students played with great interest the game
“Who am I and what am I doing?” (“What do I do and what am I doing?”). In which the student
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must provide information about his work, without naming a profession, and describe what he is
doing at the moment, without naming an action. For example: “I usually sit at the screen, press the
letter buttons and think. But now I sit in the hall and listen to the sounds that the big black
instrument makes, as the man presses the black and white keys”. The group must guess what the
student's profession is and what he is doing at the moment.

At the end of the experiment, repeated testing was carried out, the results of which
demonstrated that each student studying a foreign language, in achieving a communicative goal,
uses a repertoire of communicative strategies with varying degrees of effectiveness, depending on
the level of formation of his strategic competence in communicative activities.

Analysis of the results showed obvious differences in the choice of the types of strategies:
students with a low level of language proficiency are much more likely to use communicative
strategies for controlling the success of communication, paralinguistic and compensatory strategies
based on the use of the mother tongue, and avoidance strategies. On the contrary, students with a
high and intermediate level of language proficiency actively apply strategies based on the use of a
foreign language.

The questionnaire on knowledge and application of strategies was compiled on the basis of
the List of strategies for foreign language learners (based on the materials of R. Oxford, professor at
the University of Columbia, New York) and consisted of 10 questions. Before starting the
questionnaire, we informed the students that the questionnaire was intended so that both the student
and the teacher received information about the priority methods of building communication by the
student.

The correspondence of knowledge about communication strategies to the levels of formation
of strategic competence of students (cognitive component) is illustrated in Table 1.

Table 1 — Correspondence of knowledge about communication strategies to the levels of
formation of strategic competence of students (cognitive component)

Levels of strategic competence Medium point
Professional competence level (high) 10-7
Standardized level (medium) 6.9-3
Starting level (low) 2.9-0.1

The first section showed that the assessed indicator is poorly expressed in the majority of
students. There were students who had 0 points in the experimental groups E1 (3 people), E2 (4
people) and the control group (2 people). We also attributed students with a score of 0 to the
starting level, which each participant of the experiment was characterized by at the time of
admission to the university. Let us emphasize that at the starting level, most of the subjects were
practically not guided in strategies, i.e. were close to zero assessment of knowledge and skills for
this indicator. However, by the end of the study of a foreign language course, the indicator of the
level of formation of the cognitive component of strategic competence significantly increased
among all students, including those who had 0 during the entrance test. For example, Yulduz Sh., a
student from group E2), having 0 points at the entrance, received 8 points in the final testing.

At the end of the experiment, the final test showed that there was not a single student left at
the initial level. In group E2 (students of the specialty “Foreign language: two foreign languages
(English and Chinese)”), 54.5% of students reached the standardized level, in group E1 (students of
“Foreign language: two foreign languages (English and Turkish)”) at this level were 27.8%, and in
group E3 (students of the “Foreign language (English language)”) — 9.1%.

The professional-competence level, respectively, was recorded in 90.9% of students in the E3
group, in 72.2% in the E1 group and in 45.5% in the E2 group. We associate this with the high
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motivation of the students of the E3 group, since most of the students of the “Foreign language
(English language)” are aimed at participating in international business. The E1 group is also highly
motivated.

Thus, having obtained data on the level of formation of the cognitive, motivational and
interactive-activity components of students' strategic competence in communicative activity by
means of information technologies and having analyzed them, we determined the level of formation
of strategic competence as an integrative personality quality for each student before and after the

experiment.

To obtain visual data on the level of formation of strategic competence of Group 3 before and

after the experiment, we summarized the data obtained in table (Table 2).

Table 2 — Average values (in %) of the level of formation of strategic competence of

Group E3 (before and after the experiment)

Levels Starting Standardized Professional competence
Number of students 11 0 0
Before the experiment 100% 0% 0%
Number of students 11 0 0
After the experiment 0% 81,8% 18,2%

As can be seen from the table, before the experiment, 100% of students in group E3 were at
the starting level of strategic competence formation. After the experiment, 81.8% of students had a
standardized level; 18.2% of the students were at the highest professional competence level.

Table 3 — Average values (in %) of the formation level of strategic competence of
students of Group E1 (before and after the experiment)

Levels Starting Standardized Professional competence
Number of students 17 1 0
Before the experiment 94,5% 5,5% 0%
Number of students 0 17 1
After the experiment 0% 94,5% 5,5%

As can be seen from the table, before the experiment, 94,5% of students in group E1 were at
the starting level of strategic competence formation, while 5,5% of them at the standardized level.
After the experiment, 94,5% of students had a standardized level; 5,5% of the students were at the
highest professional competence level.

To obtain visual data on the level of formation of strategic competence of Group 2 before and
after the experiment, we summarized the data obtained in Table 4.

Table 4 — Average values (in %) of the level of formation of strategic competence Group
E2 (before and after the experiment)

Levels Starting Standardized Professional competence
Number of students 22 0 0
Before the experiment 100% 0% 0%
Number of students 0 17 5
After the experiment 0% 77.3% 22.7%
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As can be seen from the table, before the experiment, 100% of students in Group E2 were at
the starting level of strategic competence formation. After the experiment, 77.3% of students had a
standardized level; 22.7% of the students were at the highest professional competence level.

The data on the distribution of the participants in the experimental study according to the
selected levels of formation of strategic competence at the beginning and end of the experiment are
presented on the final histogram.

So, based on the results obtained (measurement of cognitive, motivational and interactive-
activity components), we can conclude that positive dynamics is observed in experimental samples,
but in sample E3, where students were trained to use the block of metacognitive, cognitive and
social-affective strategies, the results are slightly higher than in the samples Al (cognitive and
socially-affective strategies) and A2 (metacognitive and cognitive strategies).

We emphasize that the high results obtained in the experimental groups, especially in E3, are
determined by the complex influence of various factors and conditions, including the natural
processes of personal development, as well as the specifics of training students at the Philology
Faculty of Khoja Akhmet Yassawi International Kazakh-Turkish University. In other words, it is
rather difficult to determine in its pure form the degree of influence of the experimental conditions
for the formation of students' strategic competence (Figure 1).
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Figure 1 — Results of measuring the formation of strategic competence of students E1, E2 and
E3 in communication on the basis of information technologies at the beginning and end of the
experiment (average values in points)

At the same time, the recorded positive dynamics in the experimental groups convincingly
testifies to the effectiveness of the model, program and complex of pedagogical conditions
developed by us, aimed at the formation of strategic competence. The foregoing is the basis for the
conclusion about the advisability of introducing the theory and practice of the formation of strategic
competence of students in communication on the basis of information technologies into professional
training.

Conclusion
Thus, the tasks of modernization of education cannot be solved without the optimal
implementation of information technologies in all its spheres. The use of information technologies
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gives an impetus to the development of new forms and content of traditional activities of learners,
which leads to their implementation at a higher level. Working with a computer should be organized
in such a way that from the very first lessons of the initial stage of education it would become a
powerful psychological and pedagogical means of forming a need-motivational plan for learners’
activities, a means of maintaining and further developing their interest in the subject being studied.
Properly organized work of learners with a computer can contribute in particular to the growth of
their cognitive and communicative interest, which in turn will contribute to enhancement and
expansion of students' independent work opportunities in mastering English, both in class and
during extracurricular time.

The work was carried out with the financial support of the Ministry of Education and science
of the Republic of Kazakhstan in the framework of the scientific project AP09261132.
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