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QUANTITATIVE MORPHOLOGY MODEL OF CHILDREN'S LITERATURE
AND TEXTBOOKS OF PRIMARY SCHOOL

Abstract. The article defines a quantitative morphological model of children's literature and
primary school textbooks. Quantitative morphological model of children's literature and primary
school textbooks in primary school involves intensive development of speech, intellectual, creative
abilities of the student, gaining knowledge about the structure and functions of language as a
communicative system, the formation of skills and abilities of full, competent use of the richness of
the native language in speech practice.

The assimilation of information for teaching and developing a quantitative morphological
model of children's literature and primary school textbooks has a great impact on the overall
development of students, contributes to the intellectual development of students, creates favorable
conditions for the formation of theoretical thinking of children. Allows you to use grammar lessons
to master the numerical morphological model of children's literature and elementary school
textbooks in elementary school. Traditionally, the problem of continuity and prospects is considered
primarily at the level of methods of organizing training at related stages. For primary schools, the
emergence of educational standards, changes in the leading learning goals, the predominance of a
personality-oriented approach, taking into account the psychological and age-related features of
children's development, certain mental functions of various age periods, the possibilities of
formation of neoplasms, as well as the role of leading activities in their formation, are of particular
importance in building a learning system.
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Bananap onedueri meH 6acTaybill MeKTell OKYJIBIKTAPbIHBIH
CaHABIK MOP}OIOTUsIJIBIK MOJIeTi

AngaTna. Makanaga Gananap opeOueTi MeH OacTaybllll MEKTEN OKYJIBIKTAPBIHBIH CaHIBIK
MOpPQOJOTHSIIBIK ~ MOJIENIi  aHBIKTalNFaH. bactayeimr  MmekrtenrTeri Oamamap omebueri MeH
OKYJBIKTAPbIHBIH CAaHABIK MOPQOIOTUSIBIK MOJENi OKYIIBIHBIH COMiey, HHTEIUICKTYalIbIK,
HIBIFAPMANIBUIBIK KaOideTTepiH KapKbIHABI JaMBITYIbl, TUIIIH KOMMYHUKATHUBTI XYWHe€ peTiHJeri
KYpbUIBIMBI MEH KBI3METI Typasibl OiLTIM aiynpl, ceiiey TaxipuOeciHIe aHa TuTiHIH OalIbIFbIH
TOJIBIK, CayaTThl MaiiIaJaHy JaFIbIapbl MEH i1CKePIIKTEPiH KAIBITACTHIPYAbI KAMTHIBI.

bacraypiin MekrTenke apHanraH Oanamap oneOueri MEH OKYJBIKTapbIHBIH — CaHBIK
MOPQOJIOTHSITBIK MOJIENIIH OKBITY JKOHE d3ipiiey YLIIH aKkmapaTThl UTePY OKYIIbLIAPABIH KaJIIbI
JaMyblHa YJIKEH ocep eTell JKoHEe OKYIIbIIapJblH HWHTEJUICKTYalIbl JaMyblHAa BIKIAT eTil,
OananapAblH TEOPUSIIBIK OMJIaybIH KAJIBINTACTHIPY YILUIH KOJIAMIIbI XKaFaaiiap xacaiael. bactaysimn
MekTenTe Oananap oaeOueTi MeH OacTaybllll MEKTEN OKYJIBIKTAPbIHBIH CAaHIBIK MOP(OIOTHUSIIBIK
MOJIETIIH Urepy YUIIH TIpaMMaTHKajlblK caOakTapibl MaijalaHyra MYMKIHIIK Oepexi. JlacTyp
OolbIHIIAa cabaKTaCTHIK MEH MEpCIeKTUBA MAcesieci €H alJbIMEeH cabaKTac Ke3eHJAEp/e OKbITY/IbI
yIBIMIACTBIPY SJICTEepl JEHreHiHAe KapacTelpbliaibl. bacrayslin mektenTtep yuiiH OutiM Oepy
CTaHJapPTTAPBIHBIH Maia O0Mybl, OKBITYIBIH METEKIIl MaKcaTTapblHBIH e3repyi, OamamapabiH
JTAaMYbIHBIH TICUXOJIOTHSUIIBIK JKOHE jKac €peKUIeNIKTEepIH, SPTYpJil jKac Ke3eHAepiHiH Oenriai Oip
MCUXUKANBIK (YHKIMSUIAPBIH, HEOIUIa3Mallap/bl KalbIITACTBIPY MYMKIHIIKTEpiH, COHJai-aK
oJIapibl KaJbIITaCTHIPYAAFbl )KETEKIL 1C-OPEKETTIH POJIiH €CKEPEeTiH TyJIFara OarbITTaJFaH TCIIIH
6achIM OOITYBI OKBITY XKYHECIH Kypy/la epeKie MaHbI3Fa He.

KinT ce3nep: mopdonorus, moaens, 6ananap, ogeOueT, OKyIbIKTap, 0acTaybIT MEKTETI.
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KoanuecrBennast mopgosoruieckass Mojae/ib
JAeTCKOM JIUTePATyPhl U Y4eOHUKOB HAYAJbHOH HIKOJIbI

AnHoTanusi. B crathe ompeneneHa KonmuecTBeHHash MopdoJiornueckass MOJAENTb IETCKON
JUTEpaTyppl W Y4YEOHUKOB HayalbHOM mIKONBL. KonmuuecTBeHHas Mop¢ojoruueckas MoJelb
JNETCKOW JIUTEpaTypbl M YYECOHHMKOB HA4YaJIbHOW IIKOJBl B HAYAJIBHOW IIIKOJIE MpEAIoJiaracT
MHTCHCHUBHOC paSBI/ITI/Ie pequHx, I/IHTeJIJIeKTyaHLHBIX, TBOp‘ICCKI/IX CHOCOGHOCTeﬁ yqamerowl,
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NOJTyYeHHE 3HAHUH O CTPOCHMM M QYHKIUAX s3bIKA KAaK KOMMYHUKAaTHBHOW CHCTEMBI,
dopMHupoBaHHE YMEHHA W HaBBIKOB IIOJHOIEHHOTO, T'PaMOTHOTO HCIIONB30BaHHUA Oorarcraa
POIHOTO 53bIKA B PEUYEBON IPAKTHKE.

VYcBoenue MHPOpPMALUU i OOy4EeHUS W Pa3BUTHS KOJIUYECTBEHHON MOPQOIOTHUECKON
MOZIETH JIETCKOM JIUTEepaTypbl M y4eOHMKOB HAyaJbHOM IIKOJIBI OKa3bIBacT OOJBIIOE BIMSHHUE HA
o0Imiee pa3BUTHE YYAIIMXCS, CIIOCOOCTBYET HMHTEIUICKTYAlIbHOMY PAa3BUTHIO YyYalllUXCs, CO37AeT
OnaronpusTHBIE YCIOBHUS Ui (OPMUPOBAHUS TEOPETUYECKOro MbInuleHUs aereil. IloszBosmser
UCTIOJIb30BaTh TPAMMATHYECKUE YPOKM JJIsi OCBOCHHUS YHCIOBOW MOP(OIOTHYECKON MOJeNn
JIETCKOW JIMTepaTypsl M Y4YEOHMKOB HayalbHOH IIKOJBI B Ha4yaldbHOHM mIKoje. TpaauiroHHO
npobJemMa MPeeMCTBEHHOCTH U TIEPCIIEKTUBEI PACCMATPUBACTCSI, IPEXKIE BCEr0O, HA YPOBHE METO/IOB
opranm3auuu oOy4eHUS Ha CMEXHBIX JTamax. Jlis Ha4YaabHBIX IIKOJI 0co00Oe 3HAuYeHHE B
IOCTPOGHHH CHUCTEMBl OOYYeHHsI TNpPHOOpEeTaeT TMOsBICHUE OOpa3oBaTENbHBIX CTAHIAPTOB,
U3MEHEHHE BEIYIIMX IeNell 00ydeHus, nMpeodiaannue JTMIYHOCTHO-OPHEHTUPOBAHHOTO MOIX0/1a C
y4eTOM TICUXOJIOTHYECKHX M BO3PACTHBIX OCOOEHHOCTEH pa3BUTHs J€TeH, OIpeIeICHHBIX
NCUXUYECKUX (DYHKIMI pa3nuyHbIX BO3PACTHBIX IEPHOAOB, BO3MOXXHOCTEH (HOpPMHUPOBAHHSA
HOBOOOpPa30BaHMH, a TAKIKE POJIM BEeIyIIeH NeSTeIbHOCTH B UX (POPMHUPOBAHUU.

KiroueBble cjioBa: MOp(osIorusi, MOCIb, ICTH, JINTEPATYpa, yUCOHUKHU, HAYaJIbHAS [ITKOJIA.

Introduction

By the time entering a school children-speakers of all languages, including Kazakh, master
the main kernel of the grammatical system of the native language. Linguistic goal of the primary
school teaching in grammar is that, on the one hand, to carry out normalizing correction of
assimilated grammatical material in preschool period, and on the other hand - to develop this
system. The construction and concrete grammar material filling the texts of textbooks and children’s
literature together with organization of the native language grammar studying plays the significant
role here [1].

In connection with it the particular tasks of this article are to conduct a linguistic and
statistical analysis of quantitative data obtained from the results of quantitative (statistical)
development of texts of textbooks and children’s literary texts and reveal the dynamics of the
development of the quantitative-grammatical system of children's books and textbooks [2].

- to carry out a comparison of the results of grammatical statistics of fiction and nonfiction
texts;

- to compare the dynamics of quantitative characteristics of children's literature and books
with the seven years children’s knowledge entering the first grade, and third graders;

- to evaluate the level of impact of children's literature and books for normalization and
development of the use of mother tongue grammar ofprimary school age Kazakh students.

The textbook differs from other publications in the following different features:

- firstly, its functions;

- secondly, the content;

- third, special requirements for the text;

- fourth, it has a special structure.

One of the channels for improving the methodology of teaching the Kazakh language is
recognized as the writing and development of textbooks of the Kazakh language. There is a theory
of creating a textbook. When creating new textbooks, advanced teaching practices and the theory of
textbook creation are taken as a basis. When analyzing the system-structural features of textbooks
of the Kazakh language, textbook theory reveals certain patterns.

In the system-structural features of the Kazakh language textbook, the main requirement of
didactics is the consistent allocation of sections, chapters, topics, paragraphs. The general theory of
the textbook deals with the study of the most universal principles of textbook creation and logical
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justification. At the same time, the ways of creating textbooks of the Kazakh language can also
provide information for the general theory of the textbook. This is explained by the fact that the role
of the textbook in the development of cognitive abilities of the student, the connection of the
textbook and other textbooks, the structural connection with other chapters of the theory is obvious.
The private theory of the textbook reflects the laws of application of the principles of general
theory, namely:

1) a specific scientific source of the discipline;

2) type of school;

3) teaching methods;

4) studies the psychological characteristics of students.

The textbook is one of the main didactic means in mastering the content of education. One of
the main means of personal development and the formation of its basic culture is the content of
education.

Methods

These tasks will be mainly solved on the material of nominal parts of speech (primarily, noun)
as nouns and words,belonging to another class name, are the main means of fixation of new objects
of the external world in the developing a child ‘s intellectual-logical mind.

This section first detailed the history of the study and the role of the researcher, followed by
the study design, participant characteristics, data collection and analysis.

Children between the ages of 2 and 6 acquire language so rapidly that by 6 they are competent
language users. By the time children are of school-age, they have an amazing language ability; it is
a seemingly effortless acquisition. There remains a great deal that we do not know about language
development in children. A child’s language is constantly developing and changing. Children are
actively engaging in communication as they are learning to communicate. The child is the active
party in the language-learning process and in the process of making sense of language. His
experience and interaction with others give him the background to relate language to the sound
meaning relationship and to the purpose it represents. Children naturally obtain a “communicative
competence,” intrinsically understand the rules of grammar, and gain knowledge of the rules of
using language. Linguistic structure comes through the child’s own cognitive and social activity.
Although there is great variation between individual children and the rate of their language
acquisition, there is little variation in the pattern of development between languages. One language
is not more difficult than another, as we can establish by observing the ease with which children
acquire different languages by the same age. Virtually every child develops linguistic and
communicative competence, and it is learned naturally and in context, not arranged in an easy-to-
difficult sequence. The fact that both children and adults constantly communicate with a high
degree of success is evidence that we are all following the same rules for appropriate
communication behavior [3]. Patton Tabors asks educators to think of language as a “puzzle” with
all of the pieces needing to come together for language to really work. These pieces of the puzzle
are phonology, vocabulary, grammar, discourse, and pragmatics [4].

Language is also an important way for us to make sense out of our past experience, to learn
from it, and to make it comprehensible. In the beginning, children’s language growth comes from
their direct experience. It is personal and related to the present. As their language understanding
grows, children can relate to ever more expanding situations. This early language experience is
necessary to be able to use language symbols apart from actual situations. Children use language
metaphorically, providing evidence that for children language is creative as well as imitative. For
children, language is a powerful tool for understanding the world around them. By questioning,
children become active in their attempt to comprehend and learn

Children are constantly modifying their speech depending on their audience. An example of
this behavior is when children modify their speech when talking to younger children. As children
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develop their ability to use language, they become more and more understanding of social situations
and learn how to control their own actions and thoughts. By listening to children’s self-corrections,
questions, and language play, we realize the extent of their knowledge of language structure. Those
things that children can articulate give us an understanding of what they can comprehend. Their
active, creative invention of language is amazing and unique to each child. Language development
is a gradual process and reflects a child’s cognitive capacities. Language is purposeful. As children
play and work, they do so through language.

Laura Wagner, according to the scientist, is an object of research and a fertile area for
identifying specific hypotheses that contribute to the development of children's history. A detailed
quantitative analysis of these books not only allows us to take a fresh look at the structure of books,
but also supports a number of specific assumptions that these books can have a huge impact on
children's ability to understand and tell good stories [5].

What educational goals should be set in the process of teaching the Kazakh language in
primary school and how to effectively achieve these goals? We believe that this question can be
answered unambiguously only from the point of view of the technology of organizing the collective
creative activity of students.

To apply the technology of education, it is necessary to determine the following points. What
is the result to be achieved? what phenomena can be impressive, other than the result?

The expected result to be achieved is nothing more than a pre-planned goal, a model. The
realization of the intended, conceived goal is the result, and in the technology of education, in
addition to the result, there will be other effects. In the educational process, the teacher uses many
educational techniques in an effort to achieve his goal. Ultimately, the educational methods used
determine not only the goal, but also unexpected results.

Results and discussion

There is a large place of various methods used in the process of developing morphology
training, the formation of a child's speech activity. Grammatical basis of students correctly formed
speech can serve as a basis for great progress in their intellectual development. Then the theoretical
knowledge obtained can be recognized as a unique phenomenon, which, in turn, imposes an
incredible intellectual imprint on itself.

A word is a special linguistic unit that still remains in the language system with many aspects.
An invaluable function of language in playing the human game through special exercises of both
the grammatical nature of the word and its various stylistic shades.

It is necessary not only to learn again and again that a word belongs to a certain class of
words, but also to master the possibilities of this word, that there may be grammatical homonymy,
grammatical synonymy in the lesson.

In addition, in the process of developing morphology training, in order to correctly solve the
problems of speech development, it is necessary to maintain close interdisciplinary ties with the
style of speech and art objects.

Again, we consider it necessary to add that the most intensively studied area in linguistics in
recent years is semiotics. Based on this principle of semiotics or symbolism, the symbol of
language, every spoken word is a product of the inner thought of the person who utters it. In
addition, the perception of the works of two writers, the analysis of them by one student, the
replacement of any word between two texts and the analysis of what changes have occurred is an
effective method that leads to an unconventional, different approach of the word to the symbol.the
outside world is the same, but the consciousness of the people who perceive it is different and
conveys thought.

Among the cool words, there is a special emphasis on the nature of the noun and verb. In
these two words, you can see how great a person's ability to perceive the world around him, create
thoughts, bring the game out, communicate with others.
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The didactic interaction of the teacher and the student is of great importance in the process of
teaching younger schoolchildren the development of grammatical concepts. Communication
(communication) is an urgent problem both from a pedagogical and psychological point of view.
Much attention is paid not only to psychologists and educators, but also to philosophers,
sociologists, journalists, age and educational psychologists, since the nature of communication
varies depending on the age characteristics of people, the course of personal development [6].

Considering the problem of communication from the point of view of perception by a primary
school teacher and a primary school student of each other, we can once again emphasize its special
importance in the process of assimilation and assimilation of theoretical concepts.

In the work of the scientist K. Moldabek, R. Kenzhebekova, such issues as human perception
of each other are highlighted-the most important process, the form of comprehensive consideration
and perception of the process, age-related features and the level of human development, the system
of moral values, the peculiarities of the functioning of human physiological mechanisms in the
process of perception [7].

Considering the perceptual aspect of communication, scientists pay great attention to the
versatile nature of perception. Focusing on the ways of perception in the process of human
interaction, the scientist argues that attention should be paid to the features of “a certain group of
perception in a particular activity”.

In the works of E. Garcia, who studied the mechanisms of assimilation of theoretical concepts
for younger schoolchildren, it is noted that the possibilities for the formation of scientific thinking
of younger schoolchildren are enormous [8].

Considering a topic closely related to this problem, we are guided by the position that in the
systematic, consistent assimilation of theoretical concepts by primary school students,
pedagogically and psychologically correctly structured didactic communication between teacher
and student is important.

Therefore, the core of the research work is the perception of the native language - the Kazakh
language - especially by primary school students, as a subject from a theoretical and practical point
of view. The perception of younger schoolchildren, which acquires special significance in the
proposed teaching methodology, is considered more deeply from the point of view of the theory of
communication.

With a simple eye, you can see that in younger preschool-age schoolchildren, the period at
school acquires a special rate of change. Starting from entering the first grade and ending with the
fourth, the student's relationship with adults, peers, and the teacher also increases.

In this growth, the teacher clearly sees that students are experiencing various difficulties
related to communication, expanding their horizons.

Guided by the theory of developing teaching of younger schoolchildren in the process of
mastering grammatical concepts, we rely most of all on the cognitive interest of students and the
activity of educational and cognitive activity.

Therefore, much attention is paid to the issue of a comprehensive analysis of the forms and
methods of work to activate the educational and cognitive activity of students and determine their
place in the methodology. After all, it is only through a system of scientifically based methods of
developmental learning that it is possible to model the personality of a student who has graduated
from primary school.Before turning to the solution of just now listed tasks let us define some initial
positions when considering Kazakh morphology [9].

The literacy textbook of 2016, prepared by Hayati and Kuralbayeva for schools by the
Ministry of Education and Science of the Republic of Kazakhstan, and “llkokul Turkche 1. Ulif
Ders Kitabi”, prepared by the Ministry of Education of Turkey in 2018. Methods of teaching
reading and writing, topics, types of text, text exercises and distribution of visual material were
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considered. In total, 42 texts on the types and topics of texts are considered in the textbooks. As a
result, some differences and similarities were identified and discussed [10].

It is known that specific of generation of word forms in Kazakh language, as well as in other
Turkic languages, is that these word forms are not “retrieved” as a ready-made type of language
paradigms, but are generated by adding affixes of a different nature to the root ( base) in a certain
order at the time of speaking . By this approachthe elementary sign unit in the structure of Kazakh
and other Turkic languages is a morpheme.

Highlighting, according to Turkological grammatical tradition of different kinds of
morphemes (see classification diagram, shown in Figure 1) we will illustrate it by linguistic
examples taken from Kazakh sentence zhylky.shy. at. tar.dykora. ga. baila. dy - the groom put the
horses in the stable, and tied them. 2) hereinafter a breakdown of written together word forms into
its constituent morphemes with insert points is shown.

Turkic morphemes (in other terminology - morpheme) or affixes.

Roots (R) are morphemes: zhylky, at, kora, baila; the rest morphemes (shy, tar, etc.) are
affixes (A).

Affixal morphemes fall into lexical-grammatical word forming morphemes(called word
forming affixes). An example of word forming affix (SA) is a morpheme -shy, the other morphemes
- tar, dy, etc. essence (AFG ) and (0).

Word changing morphemes are called a word changing affix. The example of AFG in our
tested sentence is affix - dy (past tense of the word bailady - put, tied), affixes - tar, dy, ga are
endings. The combination of a root with a word forming affix or morpheme of a functional-
grammatical inflection provides a stem (N).

The general scheme of generating Kazakh nominal word form at the level of morpheme types
(connection of the flexion (0) to the stem (N) is given above. Here we give examples of some
variants of the generation of nominal word forms by affixation to the root (R).

1.R+SA;R+AFG;R+0

zhumys.shy “worker” kyran.day “like a falcon” zhumys.ka “to the job”.

2.R+0+AFG

ayna.lar.y.n.day “like a mirror”.

3.R+SA+SA+SA

tu.ys.kan.dyk “affined”

4. R+SA+SA+SA+0

tu.ys.kan.dyk.tyn “genitive case, affined”

5.AFG RA++0

kala.shyg.y.nda . “in town”

6. R++0+AFG AFG

k.ala.shyg.y.nda.gy “is in (his/her/their) town”

7.+ R+ AFG AFG

uy.shik.tey “as a house, like a house”

8. R+ SA + AFG

bol.im.she “diminutive: office”

9.R+SA+AFG+0

bol.im.she.de “diminutive: in the office”

10.R+SA ++ 0+ AFG AFG

bol.im.she.ler.i.nde.gi “diminutive: at their office”

11.R+SA+0

zhyldam.dyk.pen “with speed”

12R +SA + 0+ AFG

bol.im.de.gi “located in the department (people, things)”

13.R+SA+0+0+AFG
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bol.im.de.gi.ler.ge “located in the department”

14.R+SA+SA++AFGAFG +SA+0

kanagat.tan.dyr.ma.gan. - dyk.tar.ynyz.dan “from not getting satisfaction, from no ability to
satisfy”

15.R+ 0+ AFG

ake.m.diki “father’s”

16.R+0+0+0

bala.lar.ym.a “for my children”.

Following these examples, we can say that:

- the system of Kazakh language and all other Turkic languages requires a strict order (see
affixation of the morpheme to the root or stem) that is why the morphology of Turkic languages
refers to the morphology orders;

- morpheme of lexical and grammatical derivation (SA ) is not connected after the flexion (0);

- morphemes of functional - grammatical inflection denoting belonging to somebody - diki,
niki, tiki canjoin to already ready-made word form after the flexion turning the latter into a new
stem. They are used very rarely;

- the length of Kazakh noun is potentially an infinite value.

As our observations have shown the older preschoolers and the 1 grade students’ speech in
the first months of their being in school (these observations apply to both urban and rural children),
they mostly use the dialogic form of communication, which is characterized by;

1) Using a simple in extended and nominative sentences;

Muhametzhan, karashy!? Muhametzhan, look!? ( Balausa K. 6 years and 11 months old,
13.05.2006. Shymkent).

Mama! Mama! Ane! Ane! Keldi! Mom! Mom! Look! Look! Come!

(Akylbay S. 7 years and 10 months old. 26.12.1996 vil. Shubar)

2) Widespread use of pronouns (men - “I”, sen - “you:, ol - “he” , “she” , biz - “we” bul -
“this”, kim - “who”, ne - “what”, etc. Especially often it is used the first-person pronouns and forms
of nouns of the first person. Compare:

Men kosmonavtpyn - “I am a cosmonaut”.

Menin Atym - “My horse”.

Menin mashinam — “My car”.

Sen traktorshy bol — “Be a tractor driver”.

Biz kazakstandykpyz — “We are people of Kazakhstan”

Ol Doktor bolsyn — “Let him be a doctor”, etc. ;

3) A notable predominance of nouns in the initial (root ) form (R) or as a stem (N) formed
from the root and word form suffix (R + SA), such simple structures of two, rare three morphemes
are used, four component word forms are met extremely rare.

Older preschoolers and elementary school students’oral and written speechare characterized
by the following grammatical errors:

a) lexical - stylistic: Taudyn betinde maldar zhaylyp zhur — “There is a cattle grazing on the
mountain surface” — wrong, right variant; Taudyn baurayynda mal zhayylyp zhur — “on the foothills
there is a grazing cattle”; Klastyn arkasynda suretter ilingen — “In the classroom there are paintings”
- iIs wrong , right variant; Klastyn artky kabyrgasynda suretter ilingen — “There are pictures on the
back walls of the classroom”;

b) morphological and stylistic: Bizdin uydin agashtarynyn zhapyraktarynyn tusi sargysh -
Bizdin uydegi agash zhapyraktarynyn tusi sargysh. “The leaves of the trees of our house are
yellow”. Bidaylar koktey bastady - Bidai koktey Bastady. “Wheat began to grow”; On shakty
adamdar keldi - On shakty adam keldi. “About ten people have come”.

151



ISSN-p 2306-7365

ISSN-e 2664-0686 ACAYH YHUBEPCHTETIHIH XABAPIIIBICHI, Ne4 (126), 2022

Statistical survey of these texts on the computer have showed that the quantitative-
grammatical organization of these texts carry out two psycholinguistic and linguodidactic tasks.

First, this organization develop younger Kazakh students’ grammar ‘sense’ of style.

Secondly, a sequential dynamic of the expansion of the grammatical system of the native
language in the direction of more complex syntactic and morphological construction of presentation
and word forms is provided.

In the noun morphology the dynamics of children's literature and textbooks is developed:

1. In sequential increase of the number of grammatical schemes of word formation from grade
to grade;

2. In sequentialincrease of nominal word forms of the 3" person, develop children’s norms of
monological speech peculiar to a modern written literary language.

A variety of techniques are employed in the process of morphology training development and
the creation of a child's speech activity. The grammatical foundation of a student's perfectly
structured speech can lay the groundwork for significant intellectual growth. A word is a unique
linguistic component with numerous functions that continues to exist in the language system. An
essential role of language is played in human interaction through exercises that focus on the word's
grammatical structure as well as its many aesthetic nuances. It is vital to note that semiotics has
recently received the greatest attention in the field of linguistics. According to the semiotics or
symbolism, the symbol of language, principle, every spoken word is a manifestation of the speaker's
inner thoughts. A particular focus is placed on the noun's and verb's nature. One can tell how well a
person is at communicating with others.

When it comes to primary school kids' methodical, consistent assimilation of theoretical
concepts, pedagogically and psychologically soundly designed didactic contact between teacher and
student is crucial.

The primary focus of the research is how elementary school kids, in particular, see the Kazakh
language as a subject from both a theoretical and practical standpoint. From the perspective of
communication theory, the perception of younger students, which has special significance in the
suggested teaching approach, is examined more thoroughly.

Conclusion

The result of the development of the grammatical system of the Kazakh language of younger
school children, carried out in the process of active learning, the assimilation of grammatical rules
borrowed from the texts of children's literature and textbooks, is the complexity of the syntactic and
morphological organization of the formation of speech of younger school children at the end of the
school year.

In order to determine the pedagogical function and impact of children's literature, this
research study considered the personal stories of teachers. This study used the life story interview
method within the qualitative narrative survey methodology. Data were collected through
interviews and analyzed using thematic approaches and narrative structure. The narrative structure
consisted of three components: problems, actions, and solutions.

Teachers who connect their stories with children's books achieve positive results for
themselves and their students. This experience helps students to understand themselves and their
environment, while also helping teachers to change personally and professionally.

Therefore, children's books have a pedagogical value for both students and teachers. This
result shows that, first of all, we need to increase the awareness of teachers about the pedagogical
importance of the values of children's literature. Future narrative research should focus on students'
narratives to determine the impact of children's literature on children.
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