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FOREIGN LANGUAGE CLASSROOM ANXIETY OF STUDENTS STUDYING ENGLISH
LANGUAGE IN KAZAKHSTAN

Abstract. A significant number of students studying a foreign language have experienced
anxiety at some point during their studies. Kazakhstan is a multilingual country, having three
official languages (Kazakh, Russian, and English) as compulsory education, and it raises the
question of whether students experience any anxiety during the classroom, which significantly
impacts their learning process and academic performance. This article aimed to explore the level of
foreign language classroom anxiety among the students studying in 3rd and 4th grade in the
Department of English Language and Literature and the Department of Translation Studies at Khoja
Akhmet Yassawi International Kazakh-Turkish University, Turkestan, Kazakhstan. To test the
anxiety level, the study was conducted by conducting an online survey of 314 students
(266=female, 48=male) and utilising the Foreign Language Classroom Anxiety Scale (FLCAS).
The results showed a moderate level of anxiety, suggesting that the students and teachers might
have been affected by the cultural aspects of the nation. Another assumption might be the mutual
trust between the students and teachers that creates an atmosphere that decreases the anxiety.
Furthermore, students were eager to study and looked forward to conversing with native speakers.
This data confirms the importance of culture, peer support, and proper study programs, along with
the continuous assistance and encouragement from the teachers.

Keywords: foreign language anxiety, language anxiety, teaching, English language,
literature.
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Anparna. [leren TUTIH OKUTHIH CTYACHTTEPIiH e€adyip Oemiri oKy OapwichiHIa Oenrimi Oip
KE3CHJIe aJlaHIayIIbUILIKTRI OacTad kemripesni. Kazakcran ymr Timai (Ka3ak, OpbIC JKOHE aFbUIIIBIH)
MIHJETTI TYpJleé MEHIepeTiH KONTUIAl €J, COHABIKTaH OyJl CTyIeHTTEepAiH cabak OapbIChIHIA
oNllapAbIH OKY YVIepici MEH OKy YJrepiMiHe aWTapJIbIKTaii ocep €TeTiH KaHaal nma Oip
ATaHIAYIIBIIBIKTB CE31HYIHE OAMIAaHBICTHI CYPaKTap TYABIPAIbl. ATAJIMBIII MaKaJaHbIH MaKCaThl
Typkictan kanaceiHmarel Koka Axmer Sflcaym arbiHAarbl  XajdbIKapaJlbIK — Ka3akK-TYPIK
YHHUBEPCHUTETIHIH 1IeTeN (GUIOIOTUSICH KOHE ayAapMa ici MaMaH/IBIFBIHBIH 3 jKoHE 4-KypcTapbhIHIa
OKHUTBIH CTYICHTTEPAIH LT TUI cabaFblHIaFbl ATaHJAyIIBIIBIK ICHICHiH 3epTTey. AJlaHAayIIbUIbIK
JeHreiin Tekcepy yuriH 3eprrey llleren Timi cabarbinmarsl ananaaymbuiblk mkagackl (FLCAS)
keMerimeH 314 crtynentren (266=ciien agam, 48=ep ajaM) OHJIAMH cayalHaMa TalChIPy apKbLIbI
KYPrizinmi. 3epTTeymiH HOTHXKENIepl CTYISHTTepJe aTaHIAyIIbUIBIKTBIH KAJIBINTHl JEHTCHiH
KOPCETTi, OYJI CTYACHTTEpP MEH OKBITYIIbLIapFa YITTHIH MOACHHM acCIEKTUIepi acep €TKeH OO0yl
MYMKIH JIeTeH 0oJhkaM jkacayFa MyMKiHIIK Oepemi. CoHmai-ak, allaHaayIIbUIBIKTEl TOMCHICTETIH
CTYICHTTEP MEH OKBITYIIBLIAP apachIHIAFbl ©3apa CeHIM OOJYybI 1a MYMKIH JIET€H TYKbIpbIMIaMa
yCeoIHBUTIBI. COHBIMEH KaTap CTYJASHTTEp OKyFa KYINTAp KOHE AaFbUIINIBIH TUTIHIE COWICHTIH
aJlaMJIapMEH apajiacybl achlfa KyTell. byl aepexrep MOAEHHUETTiH, opiNTecTepiH KOJIaybIHBIH
XKOHE JYpBIC OKYy OarmapiaMaiapblHBIH, COHJAW-aK MYFATIMICPAIH Y3MIKCI3 KOJIJIAaybl MEH
KATBICYBIHBIH MaHbI3/IbUTBIFBIH PACTAMIbI.

Kiar ce3mep: meT Tium alaHAayNIBUIBIFBL, TUIIK aJaHJayIIbUIBIK, OKBITY, aFbUIIIBIH TiJi,
oneouer.
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HNHos3bI14HAst TPEBOKHOCTD CTYACHTOB, H3Y4YAIOIIMX AHIVIMHCKUH s3bIK B Kazaxcrane

AHHOTaNUsA. 3HAYUTEIBHOE KOJIMYECTBO CTYJEHTOB, M3YYalOLIUX WHOCTPAHHBINA SI3BIK, BO
BpeMsi OOy4eHHMs B KaKOi-TO MOMEHT MWCHBITHIBAIM TPEBOXKHOCTh. Kazaxcran sBisercs
MHOTOSI3BIYHOM CTpaHOM, B KOTOpOM Tpu OQHUIMATIBHBIX s3bIKa (Ka3aXCKUM, pPYCCKUH U
AHTTIUICKUIN) SIBIAIOTCS O0S3aTENIbHBIMM ISl OOY4eHMs, U 3TO TOJHUMAET BOINPOC O TOM,
UCTBITHIBAIOT JIM Y4YallMecs Kakoe-IMOO OecroKOWCTBO BO BpeMsl 3aHATHH, YTO CYIIECTBEHHO
MOXXET TIOBJIHMATh Ha WX YYEOHBIM TPOILECC W aKaJeMHUYECKYIO0 YycleBaeMocTh. llenbio maHHOM
CTaThu OBUIO M3yY€HHE YPOBHS TPEBOXKHOCTH Ha 3aHATUSAX HHOCTPAHHOTO SI3bIKA Y CTY/AEHTOB,
oOyuaronuxcst B 3-M U 4-Kypcax CHEIUaJIbHOCTH WHOCTPAaHHOW (HUIIONIOTUH M MEPEBOAYECKOIO
nena MexXnyHapoJHOIO Ka3axCKO-TYypelKOrO yHHMBEpCUTETa MMEHM Xo[ku Axmena Slcasu, T.
Typkecran, Kazaxcran. [ng mpoBepku ypOBHSI TPEBOXKHOCTH, HCCIEAOBaHHE OBLIO IMPOBEIEHO
myTeM TMpOBeNeHUs OHIalH-ompoca 314 cryaeHTOB (266=mpeAcTaBUTENU KEHCKOTO TMOoJa,
48=npeAcTaBUTENN MYKCKOIO TMoja) ¢ wucrnoiab3oBaHueM Illkanbl TpeBOXKHOCTH B Kjacce
uHoctpanHoro si3eika (FLCAS). PesynbraThl moOka3zanu yMepeHHBIH ypOBEHb OECIIOKOWCTBA, H
MOKHO TPEANOJIOKUTh, YTO HA CTYACHTOB M IPENOJABATE]ICH MOIJIM IOBIUATH KYJIbTYypHBIE
acreKThl Hauuu. J[pyriuM MpearnoiiokeHueM MOXKET ObITh B3aUMHOE JIOBEpHE MEXKAY CTYIECHTAMHU U
IPEnoiaBaTeNsIMi, 4YTO CO3JaeT arMocdepy, CHUXKarollylo TpeBory. Kpome Toro, cryneHTh!
CTPEMSTCS YYHUTHCS U C HETEPIEHHEM OXKAYT OOIIEHUS C HOCUTENSIMHU S3bIKa. ODTH JaHHBIC
MOJTBEPKIAIOT BAKHOCTh KYJIBTYPHI, MOAJEPKKU KOJUIET M HAJUICKALIMX YYEOHBIX IPOTrpaMM, a
TaK)K€ OCTOSTHHOW MTOMOIIY U Y4acTHs CO CTOPOHBI IIPENOAaBaTeNeH.
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KuroueBble cj0Ba: UWHOCTPaHHAs A3BIKOBAs TPEBOXKHOCTh, SA3BIKOBas TPEBOKHOCTB,
oOyueHue, aHTJIMIUCKUH SI3BIK, TUTEpaTypa.

Introduction

Often than not, anxiety can be characterised as «a subjective feeling of tension, apprehension,
nervousness, and worry associated with an arousal of the autonomic nervous system» [1, p. 15].
Anxiety, in fact, may interfere and make learning almost anything a frustrating and troublesome
experience [2]. Thus, Macintyre and Gardner note that «anxiety poses several potential problems
for the student of a foreign language because it can interfere with the acquisition, retention, and
production of the new language» [3, p. 86].

When studying a foreign language, almost every student has some level of anxiety. Language
learning classes appear to be more anxiety-arousing than other courses [3]. Students experience
anxiety in a variety of areas in any educational setting. Nevertheless, various studies have been
conducted in regard to a specific sort of anxiety — foreign language anxiety (FLA) [4, 5, 6, 7, 8, 9,
10, 11, 12]. According to Horwitz, Horwitz, and Cope, foreign language anxiety is described as a
discrete complexity of consciousness, ideology, attitudes, and behaviours associated with classroom
language acquisition that arises from the distinctiveness of the language learning process [4].

FLA was researched by a great number of countries, such as Iran [13, 14], China [15, 16],
Turkey [11, 17, 18], Spain [19], Japan [7, 20, 21], Malaysia [22, 23], and Russia [24], thus proving
that language anxiety is universal among various cultures.

Kazakhstan students are no exception, as the majority of them only encounter the English
language in the classroom, giving them no real-world experience with the language. They
experience anxiety and anxiousness when forced to speak in a foreign language, and as a result,
they struggle to learn English [10, 12]. Suleimenova also mentioned how the students set high
expectations for themselves, which might be linked to one of the FLA's causes. [10].

Literature review

Language anxiety is mostly characterised as «the feeling of tension and apprehension
specifically associated with second language contexts, including speaking, listening, and learning»
[25, p. 284]. Investigation of the language anxiety done by Bekleyen reported that the anxiety may
increase with the influence teachers. Students who were experiencing high anxiety in language
lessons frequently expressed dissatisfaction with professors' attitudes toward them, characterising
their behaviour as «disturbing or discouraging» [9, p. 53]. However, the same teachers were
interpreted differently by students with a low degree of anxiety. Similarly, Von Worde also
considered the educator’s role vital in producing or reducing anxiety by creating a suitable
atmosphere and environment. The researcher of the study noted anxiety manifests in students
physically, internally and functionally, and by producing avoidance [26]. Research done by Aida
suggested another perspective from a student's point of view, where it is revealed that even a
general negative attitude may affect their experience with language apprehension [7].

Horwitz et al.’s research was the first to suggest FLA as an independent anxiety type, when
they designed and tested the Foreign Language Classroom Anxiety Scale (FLCAS) on 75 Spanish
language learning students. The findings have concluded that participants were quite concerned
about some of the aspects of their foreign language acquisition. In their study, they analysed the
students’ answers and classified the anxiety levels into three components: communication
apprehension, fear of negative social evaluation, and test anxiety [4].

In another research done on the same topic, Aida proposed other elements such as fear of
failing the class, comfort in speaking with native speakers of the language, and negative attitudes
toward the language class. Additionally, Aida was against the idea of including «test anxiety» as a
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factor for evaluating FLA, as it was influenced by an individual’s temporary reactions, i.e., worry
and nervousness [7].

Communication apprehension is the distressing feeling of not being able to express or
understand something in a way that is consistent with foreign language regulations [2].
Communication apprehension is the distressing feeling of being unable to express themselves in a
way that will be consistent with the language that the students are trying to speak in a foreign
language. Communication apprehension, self-esteem, and social anxiety are all complex
psychological factors that may be linked to the fear of speaking in a foreign language [5].

The second component of the anxiety factor, the fear of negative social evaluation, is
portrayed by Horwitz et al. as «anxious students (who) also fear being less competent than other
students or being negatively evaluated by themy» [2, p. 130]. It is very closely related to
communication apprehension, as they are both provoked by speech anxiety. Many students felt self-
conscious in front of their groupmates, often feeling pressured when they were called to give an
answer instead of volunteering themselves; feeling embarrassed to expose themselves to another
student in pair work, if they had not done so previously; did not wish to have speech mistakes and
risk self-esteem [5, 27]. Bekleyen noted that the students feel overwhelmed by the competitiveness
of their peers. Along with competition, students with low self-esteem felt and believed that others
were better at handling foreign languages than them. They also reported negative attitudes from
their peers, as the students feared judgmental accusations if they were to converse or talk
excessively [9].

There seems to be a significant relationship between FLA and level of proficiency, which
correlates with negative attitudes toward the language class. The study done by Saito and Samimy
revealed that the students’ anxiety level raises each time their instruction level increase. They
examined beginner, intermediate, and advanced-level participants, each of whom had a different
study timeline. The results demonstrated students’ decrease in taking risks, overstudying, and
developing a negative attitude towards language class [20]. Elaldi conducted a four-year study on a
sample of English department students in 2016, during which the researcher discovered moderate
levels of anxiousness in the preparatory class and fourth grade. However, students have developed a
somewhat higher level of stress over time than they had previously indicated [11]. According to
Saito and Samimy, beginner students do not feel much nervousness since many of them have not
had enough positive or negative experiences in foreign languages for anxiety to have a substantial
influence on their performance [20].

FLA also has an impact on academic achievement, as evidenced by numerous researches [17,
20, 28, 29,]. In an attempt to understand the cause of anxiety of high school students, Na deduced
that anxiety itself provokes learners to get frustrated, lose trust in their skills, avoid engaging in
classroom activities, and abandon their efforts to learn a language successfully. So, as a result,
students with high anxiety frequently have low accomplishments, and this makes them even more
concerned regarding their education [29]. Saito and Samimi had compared low- and high-level
anxiety students, and discovered that the latter had considerably poorer grades, which altogether
affected their overall performance [20].

Students also have issues with seeking help. As proposed by Aida, the student body feels
anxious because of their inability to ask for help from teachers, even if they have a need for outside
aid. They feel embarrassed and «because they might view help-seeking as a manifestation of
weakness, immaturity, or even incompetence» [7, p. 164], increasing their anxiety level and
lowering their self-esteem. Young writes, «individuals with low self-esteem tend to have high levels
of language anxiety» [5, p. 541]. According to Jin and Zhang, the learner’s self-esteem or self-
confidence may be severely affected if one undergoes a language anxiety experience [16].

There have been studies done in Kazakhstan related to FLA using FLCAS; however, they
were mostly directed at students in school institutions [10, 12, 30]. This research will try to take
investigation further to the institutions of higher education.
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The purpose of this study is to use FLCAS to determine and collect data on the anxiety levels
of students studying at Khoja Akhmet Yassawi International Kazakh-Turkish university's
Department of English Language and Literature and Department of English Philology Translation
who study in 3rd and 4th year.

As a result, in order to achieve the study's goal, the present study asks the following question:

-What is the degree of anxiety among Kazakhstan students?

-How does the degree of anxiety among students relate to the findings of other researchers?

-How does a country's history influence language anxiety?

Research methods

The current study used a survey model, which is a common descriptive study method.
According to Schwarz et al., the survey method 1refers to systematic data collection about a sample
drawn from the specified larger populationl [31, p. 143]. Quantitative research is defined as a
research technique that prioritises quantification in data collection and analysis as well as a logical
approach to the relationship between theory and study, with an emphasis on theory testing [32].

Context

The English language in Kazakhstan has a significant role in the country. Officially,
Kazakhstan is a bilingual country, where Kazakh and Russian are declared as national languages.
However, there are a number of languages, one of which is English. Over 130 nationalities reside in
Kazakhstan, which makes it a multilingual country [33]. Since the independency of Kazakhstan in
1991, exceptional focus has been given to the spread of the English language in the country, as
indicated by the national programs and documents «On Education» and «On Languages in the
Republic of Kazakhstany. The official project of the implementation of the English language started
in 2007 as «Trinity of languages» [34], and since then has continued onward with an intensive
approach in the project «Kazakhstan 2050» [35]. This is why English is becoming a widespread
language in the country, as it becomes a method of connections, a supporting resource, and another
language among the youngsters, blended and integrated with the native languages [36].

In 2019, President of Kazakhstan Nursultan Nazarbayev's resignation speech, he predicts his
view that in the future, Kazakhstan citizens will speak in three languages: Kazakh, Russian and
English [37].

Participants

For this study, the students from the 3rd (N=164) and 4th grade (N=150) of the Department of
English Language and Literature and the Department of English Philology Translation were
selected, however only 314 students (266=female, 48=male) were able to volunteer out of 498. The
study was done using the complete sample method, excluding 1st and 2nd grade students from the
research. The 3rd and 4th grade students were selected due to their high language proficiency. The
majority of respondents were between 19 and 24 years of age.

Among the participants, there were participants of various nationalities, including: Kazakh,
Russian, Turkish, Uzbek, Afghan, Turkmen, and Azerbaijan as supposed to the International
University, the students come from different cultural backgrounds.

The participants' group all include English language in their study curriculum, with some also
studying other foreign languages such as Turkish and Chinese, and all students were informed that
the research was only concerned with the English language.

Instruments

The data was collected using Horwitz et al.’s «Foreign Language Classroom Anxiety Scaley.
The FLCAS is a 33-question, 5-point Likert scale that ranges from strongly agree to strongly
disagree. On the FLCAS, anxiety ratings range from 33 to 165. The scale examines respondents'
communication apprehension, test-anxiety, and fear of negative evaluation and concentrates on
speaking in a classroom context [4].
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Data collection

The data were gathered in the first semester of the 2021-2022 academic year. The data was
collected though Google Form, in which students were asked to participate anonymously. The
survey was sent via link to the group chats to each selected groups.

Data analysis

Internal consistency, as judged by Cronbach's alpha, was.93, and test-retest reliability over 8
weeks was r=.83, p =.001, n=78, according to Horwitz, in two starting Spanish classrooms, the
predicted validity factor for final score was.49 (p.003), while in two beginning French classes, it
was -.54 (p.001) [38]. Other research that used the FLCAS obtained good dependability ratings as
well. In one investigation, Aida discovered that the FLCAS had an internal reliability of.94, thus,
proving its trustworthiness [7].

Results

FLCAS answers are demonstrated in Table 1. The percentages represent the number of
students who agreed or strongly agreed (or disagreed and strongly disagreed) with statements on
foreign language anxiety (percentages are rounded to the nearest whole number).

The research utilised Horwitz et al.’s three components: communication apprehension (1, 4, 9,
14, 15, 18, 24, 27, 29, 30, 32), test-anxiety (3, 5, 6, 8, 10, 11, 12, 16, 17, 20, 21, 22, 25, 26, 28), and
fear of negative evaluation (2, 7, 13, 19, 23, 31, 33) [4], and Aida’s four factor models: speech
anxiety and fear of negative evaluation (1, 3, 4, 7, 8, 9, 12, 13, 16, 18, 20, 21, 23, 24, 27, 29, 31,
33), fear of failing the language class (10, 22, 25, 26), comfortableness in speaking with native
speakers of the language (11, 14, 32), and negative attitudes toward the language class (5, 17) [7].

Respondents, for the most part, do not feel anxiety nor are scared to speak in a foreign
language, as seen by their rejection of claims from items 1 (45%), 9 (42%), 24 (33%), and 27
(46%), while at the same time endorsing item 18 (41%).

Students do not normally feel nervous around teachers, as evidenced by their denials of
statements 4 (54%), 15 (52%), and 29 (44%), implying that the teachers in the language classes
have a relaxed and forgiving attitude, and students are not afraid to speak up and be embarrassed
about it.

They also rejected comment 30 (38%), showing that the pupils are not indifferent to the
linguistic structure and exhibit a desire to learn more.

According to a test review, students do not appear to experience any pressure or stress from
language classes. They agreed with assertions on items 8 (33%) and 28 (49%) while disagreeing
with item 6 (42%), suggesting that they enjoy being in language lessons.

In classes, participants do not feel tested nor evaluated for every action they take or do, as
seen by their dismissal of remarks on items 3 (47%), 12 (39%), 16 (47%), 20 (50%), and 21 (42%).

Given that they disagreed with comments 2 (41%) and 19 (50%), the majority of participants
indicated that they were not concerned about making mistakes and errors in their speeches. Despite
their disagreement with the phrases in item 13 (45%), those participants were equally eager to
volunteer in the language lessons. Nonetheless, many respondents seem uneasy about agreeing with
remark 33 (34%), only slightly rejecting it (35%).

Students demonstrated to have strong connection with their peers. They reject items 7 (49%)
and 31 (59%) while remaining confident in their linguistic abilities, as seen by their rejection of
statement 23 (44%).

Respondents seem to be unconcerned about failing classes. They disagree with things 10
(40%), 25 (44%), and 26 (56%), yet they nevertheless feel pressure from the classes, as seen by
their agreement with item 22 (38%).

Students feel empathy for individuals who suffer from similar language anxiety, as seen by
their rejection of statement 11 (34%). However, they typically feel comfortable interacting and
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conversing with foreigners, as seen by their agreement with items 14 (40%) and 32 (42%),
demonstrating their desire to be amongst native speakers.

The majority of students feel no animosity toward language lessons, as seen by their
agreement with sentence 5 (44%) and disagreement with item 17 (52%). It contradicts Aida’s
conclusion about the negative attitude toward the language class [7].

Table 1 — Items on the FLCAS with the percentages of students who chose each option

SA* A N D SD

1 2 3 4 5

1. I never feel quite sure of myself when | am speaking in my foreign language class.
7** | 17 | 34 | 26 | 19

2. | don't worry about making mistakes in language class.

20 | 21 | 31 | 18 | 13
3. | tremble when | know that I'm going to be called on in language class.

7 | 19 | 29 | 20 | 27
4. It frightens me when | don't understand what the teacher is saying in the foreign language.

7 | 15 | 27 | 28 | 26
5. It wouldn't bother me at all to take more foreign language classes.

25 | 19 | 32 | 16 | 1
6. During language class, | find myself thinking about things that have nothing to do with the
course.

8 | 12 | 40 | 23 | 19
7. | keep thinking that the other students are better at languages than | am.

12 | 17 | 25 | 26 | 23
8. I am usually at ease during tests in my language class.

13 | 20 | 38 | 24 | 8
9. | start to panic when | have to speak without preparation in language class.

14 | 20 | 28 | 20 | 21
10. I worry about the consequences of failing my foreign language class.

10 | 19 | 34 | 25 | 15
11. I don't understand why some people get so upset over foreign language classes.

12 | 19 | 38 | 19 | 15
12. In language class, | can get so nervous | forget things | know.

14 | 20 | 30 | 16 | 23
13. It embarrasses me to volunteer answers in my language class.

7 | 16 | 34 | 24 | 21
14. 1 would not be nervous speaking the foreign language with native speakers.

20 | 20 | 27 | 19 | 16
15. | get upset when | don't understand what the teacher is correcting.

6 | 14 | 31 | 27 | 25
16. Even if | am well prepared for language class, | feel anxious about it.

12 | 16 | 27 | 23 | 24
17. 1 often feel like not going to my language class.

5 | 13 | 32 | 22 | 30
18. I feel confident when | speak in foreign language class.

19 | 22 | 31 | 20 | 1
19. I am afraid that my language teacher is ready to correct every mistake | make.

9 | 15 | 29 | 21 | 29
20. | can feel my heart pounding when I'm going to be called on in language class.

7 | 16 | 30 | 26 | 24
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Continuation of table 1

1 | 2 | 3 | 4 | 5
21. The more | study for a language test, the more confused | get.

6 | 16 | 38 | 22 | 20
22. | don't feel pressure to prepare very well for language class.

15 | 20 | 34 | 25 | 13
23. | always feel that the other students speak the foreign language better than | do.

10 | 18 | 30 | 23 | 21
24. 1 feel very self-conscious about speaking the foreign language in front of other students.

11 | 17 | 45 | 21 | 12
25. Language class moves so quickly | worry about getting left behind.

10 | 14 | 34 | 24 | 20
26. | feel more tense and nervous in my language class than in my other classes.

6 | 12 | 28 | 26 | 30
27. | get nervous and confused when | am speaking in my language class.

7 | 13 | 27 | 28 | 28
28. When I'm on my way to language class, | feel very sure and relaxed.

25 | 24 | 28 | 18 | 7
29. | get nervous when I don't understand every word the language teacher says.

9 | 15 | 36 | 21 | 23
30. | feel overwhelmed by the number of rules you have to learn to speak a foreign language.

9 | 14 | 42 | 25 | 13
31. | am afraid that the other students will laugh at me when | speak the foreign language.

12 | 10 | 22 | 22 | 37
32. I would probably feel comfortable around native speakers of the foreign language.

20 | 21 | 40 | 20 | 1
33. | get nervous when the language teacher asks questions which | haven't prepared in
advance.

18 | 16 | 33 | 20 | 15

*SA = strongly agree; A = agree; N = neither agree nor disagree; D = disagree; SD = strongly
disagree.

** This table's data has been rounded to the closest whole number. Due to rounding, percentages may
not add up to 100.

Discussion

The goal of the study was to research and collect data on the anxiety levels of the students
studying in the Department of English Language and Literature and the Department of English
Philology Translation at Khoja Akhmet Yassawi International Kazakh-Turkish University when
they were in third and fourth grade. In the research, FLCAS was applied, a scale that was developed
to identify language anxiety. In the present research, Horwitz et al.’s and Aida’s components were
not fully met. In their research, students had high levels of language anxiety even after giving some
additional comments [2, 7]. Kazakhstan students, according to the study's findings, do not suffer
from extreme anxiety when learning a foreign language. On the contrary, students are encouraged
and motivated to learn the language, with some even admitting to wanting to take more lessons.
They seemed to have a more relaxed and positive attitude towards learning.

According to the current study, students are neither nervous nor distressed when compelled to
speak in a foreign language. These findings contradict those of previous major researches into the
same topic [2, 5, 6, 7, 10, 18, 27], which identified speaking in a foreign language as the main
anxiety-inducing factor. Suleimenova observed that when asked to speak in English, students may
have confused language anxiety with speech anxiety because they simply did not know how to
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respond. They were only nervous because they had to talk without preparation, which is consistent
with the current study's results [10]. In Plyushko’s research, where she examined Nazarbayev
University Graduate School of Education’s gifted children’s anxiety for four basic skills, as reading,
writing, speaking, and listening, it was revealed that the students felt the lowest anxiety when they
participated in speech activities. She explained it in terms of the school's broad approach to
implementing communicative strategies in English learning and teaching [39].

Plyushko observes that students feel less uncomfortable while paired or working with their
groupmates, as they create a nice and inviting environment [39]. Therefore, the mediocre level of
anxiety might be connected to the lack of peer pressure. This observation is similar to Riasati's, who
discovered that when students study with people who have the same degree of English skill as them,
they are less concerned about making language mistakes [40]. Young's research indicated that
students are less apprehensive when they believe they are not the only ones answering questions,
and that they are likely to enjoy and appreciate class activities more when they are able to
collaborate with another person [5]. In their research, Bekleyen observed how students supported
and even assisted one another before the oral exams, demonstrating how people of the same age can
help one another without judging the other [9]. Perhaps, students feel included in particular peer
groups, where they do not feel alone with their anxiety and fears. Such a suggestion contrasts with
Von Worde’s results, in which students were not aware of the commonality of this problem [26].
The current research’s outcomes differ from the other researchers’ studies, which focused on the
negative aspects of peer pressure [2, 5, 8, 9, 14, 41, 42].

Additional factors for participants' low level of FLA may be related to the roles of
teachers.The present study’s findings have confirmed a mostly friendly relationship between
students and teachers. They are not intimidated by their professors' demeanour and are not quite
scared of possible failures. This could only suggest that the professors were kind and forgiving
toward the learners. Young had a similar response from the 18% of students reporting that the
«instructor reduced foreign language class anxiety by not «making a big deal» over mistakes" and
that «17% felt that instructors helped decrease anxiety by helping students realise that everyone
makes mistakes» [5, p. 548]. Likewise, Bekleyen reported how students who had low anxiety did
not feel embarrassed when they made mistakes. They also noted the importance of teachers’ certain
attitudes that make them easier to get along with, such as «kindness, being energetic, and listening
with patience» [9, p. 54]. Horwitz et al. highlighted the significance of the teacher-student
relationship, which may enhance or lessen the anxiety degree of the students by simply creating a
suitable atmosphere [4]. Aida offered a similar statement, emphasising how students admire
instructors who can detect individuals having foreign language apprehension and make appropriate
efforts to help them overcome that concern [7].

The eagerness to study foreign languages and the positive mindset of the students have a huge
impact on the FLA. According to the results, participants are not uncomfortable speaking with
native speakers; instead, they are interested in approaching them. Bekleyen’s students’ responses
included participants that cope with pressure by talking with native English speakers [39]. Another
contributor to these actions may be associated with international teachers who are native English
speakers. The presence of foreign teachers might create a peculiar English-language atmosphere
indoors and outdoors [39].

The cultural component of Kazakhstan may have had a role in this lessened anxiety level, as
people, particularly the young, are becoming increasingly interested in learning English, given the
availability of western media, which is most likely to be in English. There are also quite a number
of tourists and exchange students who contribute to the social aspect of foreign languages. Some of
the young people even started to use the English language in regular speech, code-switching
between Kazakh and Russian [36]. Because of the implementation of the "Trinity of languages"
project in 2007, English as a foreign language has become the dominating language in the country's
educational institutions. Children, in general, begin learning English in kindergarten, and many
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subjects are educated in English at some gymnasiums and Nazarbayev Intellectual Schools,
allowing students to improve their language skills while simultaneously broadening their subject
knowledge. [43]. Students at universities choose to learn English as a second language in order to
improve their future opportunities, such as working or studying abroad [36].

Conclusion

The current study has concluded its research of investigating the anxiety level of the students
studying at Khoja Akhmet Yassawi International Kazakh-Turkish University's Department of
English Language and Literature and Department of English Philology Translation, while they were
in 3rd and 4th grade. The findings of the study indicated that the students had a moderate level of
anxiousness, as well as an ambitious and passionate attitude towards learning. They showed a
strong desire to interact with native speakers, maybe due to Kazakhstan's cultural feature as a
bilingual country welcoming to people of many ethnicities. Another notable factor was peer and
teacher support; students had a high level of trust in one another and in teachers' aids.

Despite its great sample size, further research into this topic is still required, as investigating
multiple universities might show different results. Furthermore, additional survey’s might be
needed that has more focus on cultural aspect, peer relationships, and teacher-student
communications.
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