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TEACHING ENGLISH DURING THE COVID-19 PANDEMIC

Abstract. On account of the worldwide Covid-19 pandemic, the move online learning amid
the quarantine has different negative impacts on teachers and learners. On the point of the failure to
adjust bodily instruction strategies to remove instruction, and the incapacity to plan modern
teaching forms has led to pressure and tension being exerted on learning experience; this rings true
for students. The present research focuses on exploring the challenges and opportunities of online
education while learning English as a Foreign Language (EFL). In consequence, historical process
of online education and importance of online education while learning EFL are briefly summarized,
and challenges and opportunities of online education, possible security problems faced by online
learners and purposes of learners’ use of social media are discussed in this research. A questionnaire
adapted from Becker (2019), titled ‘E-learning Questionnaire’ was used in the study. 87 students
studying at Foreign Languages Teaching department at Khoja Akhmet Yassawi International
Kazakh-Turkish University in Kazakhstan participated in the study. The results of this study show
that all participants have been using the Internet for years. Most of the participants improve their
English language skills through the Internet, and they mostly prefer portable digital technologies to
access the Internet. Easy access to updated English resources, learning at one’s personal space,
flexibility, and eliminating travel and accommodation costs are among the opportunities of e-
learning mostly agreed by the participants. The main challenges of online education are social
isolation, not getting instant feedback, negative attitudes towards online education, planning
difficulties as a result of lack of self-study habits, and fear of using digital technologies resulting
from lack of technical training and support.

Keywords: Online education, challenges and opportunities of online education, isolation,
instant feedback, misinformation.
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KoBua-19 nangemusicbl Ke3iHae aFbLIIIBIH TiJIIH OKBITY

Anparna. [yauexysimk Covid-19 mannemusicbiHa OailyIaHBICTBI KapaHTUH KE31HJIE OHJIAHH
OKBITYFa KOIIly OKBITYIIBIIAp MEH CTYASHTTEpre 9pTypiii Tepic acep eTti. Kasipri 3aMaHfbl OKBITY
dhopmastapeIH Kocmapiiay KaOIeTci3airi oKy ToxipuOeciHe KbICBIM MEH IIHENICHIC TYFBI3IbI, OYJI
CTYICHTTEpre J¢ KaThicThl. by 3eprrey arbutibi TiniH et Tt (EFL) perinae yiipeny kesinme
OHJIaMH OU1iM OepyaiH KUBIHIBIKTaphl MEH MYMKIHAIKTEPIH 3epTTeyre OarbiTTanFan. Hotmwkecinae,
Oyl 3eprTeyne oHMaiiH OuriM OepymiH Tapuxu mporeci xoHe EFL oky kesinge onnmaitH Oiiim
OepyaiH MaHBI3ABUIBIFBI KBICKAIIAa KOPBITHIHABLIAHABI, COHBIMEH KaTap, OHJIAiH OiaiM OepyiH
KUBIHJIBIKTaphl MEH MYMKIHIIKTEpi, OHJAHH OUTiM alxymbuiap Ke3[ECEeTiH BIKTUMAall KayilcCi3zik
Moceleniepl JKOHE CTYINCHTTEpAiH oNeyMETTIK MeJIuaHbl MaiijlaiaHny MaKcaTTapbl TalKbUIaHAIbI.
3eprreyne bekkepain (2019) kbickapTbulFaH —«OJIEKTPOHMABIK OKBITY cayadHamach» aTThl
cayamHaMmachl nanpamansUiabl. 3eprreyre Kazakcrammarer Koxa Axmer Sccayw arbiHIarsl
XanblKapaiblK Ka3ak-TYpiK YHHUBEPCHUTETIHIH MEAarordKaiblK IIeTeNl Tuiaepi KadenpacbiHaa
OKUTBIH 87 CTYIACHT KAaTBICTHI. byJl 3epTTey HOTHIKEIepi KOPCETKEHICH, OapIibIK KaThICYIIbLIAP
MHTEPHETTI JKbu1gap O0Mbl maiaananaabl. KateicymbiapApH KOMIIUIIT aFbUIIBIH TiJTiH HHTEPHET
apKBUIBI  KETIipeNi JKOHE HWHTEpHETKE Kipy YHIiH KeOiHece MOpPTaTHBTI  IHQPIBIK
TEXHOJOTUSUIApAbl KoNAaHaabl. KaHApThUIFAH aFbUIIIBIH PECYPCTaphIHA OHAW KOJ JKETKI3y, KEKe
KEHICTIKTE YHpeHy, MKEMITIK, KOJI KYPYy JKOHE TYpy IIBIFBIHAAPBIH KO0 — KaThICYIIbLIAp
HEri31HEeH KeNICeTiH 3JEKTPOHIBIK OKBITY MYMKIHIIKTEpiHIH Typsepi Oonbin Tabbuiabl. OHaiiH
Ou1iM OepyaiH HETri3T1 KUBIHJBIKTapbl — QJIEYMETTIK OKIIaylaHy, OipAeH Kepl OailyaHbic anamay,
OHJaliH OuriM Oepyre Tepic Ke3Kapac, ©3IrHEH OKYy OJeTTepiHiH OoiMayblHaH XKocmapiay
KUBIHABIKTAPHl JKOHE TEXHUKAIBIK JAWBIHIBIK TI€H KOJNJAYABIH JKOKTHIFBIHAH ITU(PIIBIK
TEXHOJIOTHUSIIApABI aiiaTanyqad KOPKY.

Kiar ce3nep: onnaitn 6u1iM 6epy, oHnaiiH Ou1iM OepyliH KUBIHIBIKTApbl MEH MYMKIHJIIKTEPI,
OKIIIayJaHy, Kepi OaiinaHbic, KalFaH aKmapar.
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IIpenonaBanue aHTIMIiCKOTO si3bIKa BO Bpems nanaemuu Covid-19

AnHoTauusi. W3-3a BcemupHoil mangemuu Covid-19 mnepexon B oHnaiiH-oOyueHHe B
YCIIOBUSIX KapaHTHHA UMEET Pa3IMyHble HEraTUBHBIE MTOCIEACTBHS AJIsl yuuTene u ydamuxcs. Yo
KacaeTcs HECIOCOOHOCTH CKOPPEKTHUPOBATh CTPATETHU TENECHOr0 OO0Yy4YeHHs, 4TOOBl HCKIIOYHUTh
oOyueHue, 1 HECIOCOOHOCTH IJIaHUPOBATh COBPEMEHHbIE (DOPMBI O0YUYEHUS MPUBENHU K J1aBJICHUIO
U HaIpsDKEHUIO, OKA3bIBAEMBIM Ha YYEOHBIN OIBIT; 3TO 3BYYHUT BEpHO Ui CTyAeHToB. Hacrosiee
HCCIIEIOBaHUE TMOCBALICHO H3YYEHHIO NIpoOJieM U BO3MOXKHOCTEH OHJIaH-00pa3oBaHus IpH
M3YYCHHUH aHTIUICKOro si3bika Kak uHocTtpanHoro (EFL). CnemnoBarenbHO, HCTOpUYECKHIA TIPOIIECC
OHJIalfH-00y4YeHHs] M BaXKHOCTb OHJIAWH-OOyUYeHHUs NMPHU W3YYEHUH WHOCTPAHHOTO f3bIKa KPaTKO
CYMMHPYIOTCS, @ B 3TOM HCCIEIOBAaHUU OOCYXJal0TCs MpoOIeMbl M BO3MOXKHOCTU OHJIAMH-
oOyueHus, BO3MOKHBIE ITPOOIeMbI 0€30MaCHOCTH, C KOTOPBIMU CTAJTKUBAIOTCS OHJIalH-y4Yaluecs, u
LIEIM HCIIOJIb30BAHMS YyYallUMHCS COLMAIBHBIX ceTe. B  uccienoBaHuMM HCNosb30Bajlach
agantupoBanHas ankera Becker (2019) mox nazBanmem «ONpOCHUK JIEKTPOHHOTO 00y4deHUs». B
UCCIICIOBAaHUM TPUHSIIM ydacTHe 87 CTyIEHTOB, OOydarommMxcsi Ha Kadeape Meaarormyeckux
WHOCTPAHHBIX S3BIKOB  MEXIyHapOIHOIO Ka3aXCKO-TYPELKOIr0 YHHBEPCUTETAa UMEHU XOKH
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Axwmera flcaBu B Kazaxcrane. Pe3ynbrarsl 3TOro Mcciie1oBaHus MMOKA3bIBAIOT, YTO BCE YYACTHUKH
NOJIb3YIOTCA MIHTEpHETOM B TE€YeHHME MHOIHMX JIET. BOJBIIMHCTBO Y4aCTHUKOB COBEPLIEHCTBYIOT
CBOM 3HAHUs aHIVIMKHCKOrO sA3bIKa yepe3 MHrepHeT, n mid Bbixoja B MIHTepHET OHM B OCHOBHOM
MPEINOYUTAIOT TOpPTaTUBHBIE HHU(PPOBbIe TexHONOruu. Jlerkuit gocTyn K OOHOBJICHHBIM
aHIJIOSA3BIYHBIM pecypcaM, 00ydeHHe B JIMYHOM MPOCTPAHCTBE, THOKOCTh M YCTPaHEHHUE 3aTpaT Ha
Mpoe3]l ¥ MPOKUBAHUE — BOT T€ BO3MOXKHOCTU DJIEKTPOHHOTO OOY4YeHHs, KOTOPhIE B OCHOBHOM
corjiacoBai y4yacTHUKH. OCHOBHBIMH MpOOJeMaMy OHJIAH-00pa30BaHUs SBISIOTCS COLMATbHAS
M30JISILMSI, OTCYTCTBUE MTIHOBEHHOW OOpaTHOW CBsI3M, HETraTUBHOE OTHOLICHHE K OHJIaiH-
00pa3oBaHMIO, TPYAHOCTU C IUIAHUPOBAHUEM H3-32 OTCYTCTBHUS HPUBBIUKA K CAMOCTOSTEIBHOMY
oOyueHnt0 U OOS3Hb HUCHOJH30BaHUS IHU(PPOBBIX TEXHOJOTUNA H3-32 OTCYTCTBUS TEXHUYECKOU
IIOATOTOBKH U IOAJIECPKKH.

KiroueBble cjioBa: oHaiiH-0Opa3oBaHUE, BHI30BHI U BO3MOXKHOCTH OHJIAH-00pa30BaHUA,
M30JISILMSI, MTHOBEHHas: 0OpaTHast CBsI3b, A€3UHPOpMAaIHs.

Introduction

In late 2019, the COVID-19 pandemic hit our world, and cleared out an permanent
impression. In Kazakhstan, the primary cases were recognized in March 2020, this was at that point
taken after by a basic isolation period in which everybody was set beneath strict isolate rules. All
academic establishments round the world are closed and that they have switched to online
education. As a result, the construct of e-learning or online education has gained importance. Due to
the variety of the technologies, online education has unfold on a bigger space.

This study aims to determine challenges and opportunities of online education from the
perspectives of the university students studying English Language Teaching at Khoja Akhmet
Yassawi International Kazak-Turkish University in Kazakhstan and make some recommendations
to raise awareness of these students of how to overcome the challenges of online education on the
basis of the findings of the questionnaire. The questionnaire of this study is based on that of Becker,
titled ‘E-learning questionnaire’. In the context of the purpose, the following research question need
to be answered by the end of the study:

What are the challenges and opportunities of online education while learning EFL?

In February 1922, New Zealand created a historical move towards the accessibility of
education by declaring that they had opened correspondence categories for 107 children formally
under an institute, the New Zealand correspondence school (Bewly and North, 1996) [1]. One of the
first steps they took enclosed lectures on records to distance learners. In the same year,
Pennsylvania State University was the pioneer university to broadcast courses over the radio. So
far,long before that amount, the primary encounter with distance learning is accepted to be the
efforts of Charles Toussaint and Gustav Langenscheidt, to teach language by correspondence in
1856. This effort was made on the other continents of the world. Through those years, the distance
education system was generally supported one way communication, from supply to the receiver, as
an information transference. From the early 2000’s, computers with internet connections began to
make their way to people's homes. And this was not only the case for businesses and adults, but for
learners and the academic sector too. A few academic establishments trialed in person education
with online modules through “blended learning”.

Online education can be asynchronous and synchronous. Asynchronous learning is commonly
offered on a CD-ROM, and/or it is web-based version of computer-based training. Course content is
open access twenty-four hours per day and all the week, and accessible from any computer or
device connected to the Internet or to Intranet of the organisation (Fallon & Brown, 2016) [2]
basically explained it as “an interactive learning community that is not restricted by place, time or
the constraints of a classroom”. And, Synchronous learning, usually supported by the mediums like
videoconferencing, teleconferencing and/or chat. The method can be effective on the teams that
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wish to support information progress. The communication can be handled healthies with
synchronous e-learning as the feedback is less effective if it is not real time and delayed. With the
increasing trend of synchronous online learning with Massive Open Online Courses (MOOCS), the
majority have access to the web currently ready to learn a range of skills with none dependence on
any establishments. Following distance education methods, with new opportunities provided
through digitalization, MOOC and LMS systems are evaluated through studies that concentrate on
global and local examples.

Apart from, MOOC:s are an alternate learning medium to in personal learning with the supply
of reaching the content asynchronously, for not solely in universities but for companies that care for
their staff development. The MOOC suppliers like LinkedIn Learning, Coursera and Udacity have
additionally complete the demand therein space, and developed enterprise choices and corporate
LMS alternatives for companies that want to produce training to their staff in a scalable and
manageable way. Studying a foreign language is a long term process. It requires time and effort.

Shishkovskaya, Bakalo and Grigoryev (2015) [3] made an experimental study of the
pedagogical integration of Internet technologies into the EFL teaching process in the e-learning
environment. The results of this study indicated that whether the Web 2.0 tools worked or not in
the e-learning process, they increase EFL learners’ motivation and the level of their foreign
language proficiency. Soliman (2014) [4] claimed that e-learning should be used to support the EFL
classroom activities and to encourage the students to improve language skills outside the classroom.
She indicated that e-learning offered several activities and resources, and if it is used by the learners
under the supervision of their teachers, it will help the learners enhance their language proficiency
and independent learning. Mohammadi, Ghorbani and Hamidi (2011) mentioned that e-learning
tools such as television, computer, smartphones, etc. were attractive as they consisted of sounds,
actions and visual elements.

According to Mohammadi, Ghorbani and Hamidi (2011), “When children are attracted by the
actions, sounds and pictures of television, they try to imitate them at first and imitation can be
considered as the first step in learning for children” [5, p.466]. They also indicated that blogs,
online games, chat rooms, websites, online English learning magazines, etc. which can be reached
through the Internet were powerful learning environments because these tools help foreign language
learners to be selfconfident and discuss on various topics and express themselves freely and achieve
meaningful learning.

Mohamad, Rashid and Mohamad (2017) [6] carried a research on the pros and cons of using
electronic dictionaries (e-dictionaries) in learning English. The findings revealed that using e-
dictionaries had some benefits such as portability, visual features, saving time, ease of use and
access, and word pronunciation. However, there are significant drawbacks to adopting e-
dictionaries, including limited internet connectivity, insufficient definitions and credibility, and
classroom or student distraction. Hubackova (2015) [7] performed a survey to determine the
efficiency of ICT in language education and the frequency with which students utilized ICT to
study foreign languages. The results of the study demonstrated that most of the learners liked
working with audio and video recordings, and they considered that blended learning was the most
suitable method for foreign language learning.

Research methods

Participants

Participants of the study are 87 respondents, 12 of whom are male and 75 of whom are
female. They studied Foreign Languages Teaching Department at Khoja Akhmet Yassawi
International Kazakh-Turkish University in Kazakhstan at the academic year of 2020-2021.

Data collection instrument and data analysis

A questionnaire was used to gather information about the problems and potential of online
education while studying English as a foreign language. Google Docs, a web-based office suite
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provided by Google, was used to create the questionnaire. Students from universities took part in
the study. In the questionnaire, the names of the participants were not asked; therefore, they would
feel comfortable to answer the questions honestly. Some parts of the questionnaire cover a 3-point
Likert Scale: agree, undecided and disagree while the other parts of the questionnaire have two
options: agree and disagree. As the data analysis tool the SPSS 22 (Statistical Package for the Social
Sciences) program was used.

The questionnaire was prepared and used as a part of this research. During the preparation of
the questionnaire, a comprehensive review of literature was done and the measurement tools
developed for measuring e-learning processes were compiled and evaluated for suitability for the
research. A questionnaire form developed by an e-learning researcher named Bettina Becker at
PAVS (Pembrokeshire Association of Voluntary Services) [8] for the general population was
reached in the literature review. When the items in the questionnaire were examined, it was
determined that 4 items could be taken as they were. The link of the questionnaire was sent to
students by WhatsApp.

Results

Challenges of online education

This part of the questionnaire focuses on gathering information about challenges of online
education. It is important to find out what learners think about challenges of online education and
whether they think that online education has some disadvantages or not.

It is quite clear that self-study constitutes the success key of e-learning. The learners who
have a discipline of working alone have no problem with planning their daily schedules. 80.9% of
the respondents ‘agree’ that individuals who do not have a habit of self-study and have not
developed this ability have planning difficulties in language learning. 19.1% of them claim that they
are ‘undecided’. There is nobody who ‘disagrees’. In learning a foreign language, it is important to
get instant feedback because the earlier learners notice their mistakes and correct them, the more
false learning decreases. 70% of the respondents think that in e-learning, learning difficulties
encountered in foreign language learning process cannot be solved instantly and this affects foreign
language learning negatively. While 27 % of the respondents are ‘undecided’, only 3% of them
‘disagree’. People may experience health problems such as cervical discalhernia, backache, visual
disorder, etc. when they are involved in computer or other technological tools for a long time.
Sometimes e-learning requires learners to use technological tools for hours. 72.2% of the
respondents state that in e-learning, students and lecturers may experience health problems due to
prolonged computer use. Some respondents 11.2% are ‘undecided’ and the rest of them (10.6%)
‘disagree’. Another item of the questionnaire evaluates whether learners can do group work through
e-learning or not. Most of the respondents (45.5%) indicate that in e-learning, like in formal
education system, students cannot do group work. Although the figures are close, 25.8% of
respondents are 'undecided," while 28.8% disagree. Providing learners and instructors with technical
training and support will increase their motivation and self-confidence. 63.6% of the respondents
‘agree’ that technical training and support for students and instructors are also among the limitations
of elearning. 27.3% of them claim that they are ‘undecided’ and 9.1% of them ‘disagree’. In e-
learning, learners should know how to learn a foreign language effectively. If they do not have
enough information about it, they will waste their time. Therefore, it is stated that learners need to
know how to learn a language effectively through e-learning; otherwise, this situation turns into a
disadvantage. The majority of the respondents (81.8%) ‘agree’, 15.2% of them are ‘undecided’ and
only 3% of them ‘disagree’. All learners can face technical problems when they learn online.

At this point, it is important to know how to deal with these technical problems and not to
lose motivation. 82.2% of the respondents ‘agree’ that technical problems that may occur with the
Internet or computer can have deterrent effect for the person who learns foreign languages. Still,
there are some respondents (15.2%) who ‘disagree’, and 3.6% of them are ‘undecided’. In item 28,

237



ISSN-p 2306-7365

ISSN-e 2664-0686 ACAYH YHUBEPCHTETIHIH XABAPIIIBICHI, Ne2 (124), 2022

it is investigated whether lack of knowledge on e-learning and course selection is a disadvantage or
not. The vast majority of the respondents (73.3%) ‘agree’ that it is a disadvantage that a foreign
language learner has a lack of knowledge on topics such as e-learning and course selection. 20.6%
of them are ‘undecided’ and 6.1% of them ‘disagree’. Based upon these results, it can be said that
learners who learn online should have information about e-learning and course selection. Another
item that evaluates learners’ use of technological tools is: ‘It is a disadvantage that a person learning
a foreign language does not have the ability to use computers’. 77.3% of the respondents ‘agree’
that EFL learners should have the ability 31 to use technological tools. 13.6% of them claim that
they ‘disagree’ this idea. 9.1% of them are ‘undecided’. Some learners abstain from using
technological tools because of their fear. The vast majority of the respondents (76.7%) ‘agree’ that a
foreign language learner’s fear of using technological tools (computer, smart phone, tablet, etc.) is a
disadvantage. 6.1% of them are ‘undecided’ and 10.6% of them ‘disagree’.

Based on these data, it can be stated that an EFL learner's fear of using technological tools is a
significant barrier to e-learning success. It is widely known that technological tools are expensive.
This causes learners to spend a lot of money to take advantage of e-learning. 60.6% of the
respondents state that for a person who learns a foreign language, costs of technological equipment
and the Internet connection are disadvantages. The choices ‘undecided’ and ‘disagree’ have the
same percentages 19.7. The next item of the questionnaire evaluates the thoughts of the learners
about social isolation. Most of the respondents (62.1%) ‘agree’ that the fact that people learning a
foreign language in e-learning perform their education on their own without communicating with
other people may create a perception of social isolation, and consequently, they can lose their
ability to socialise with people. The percantages of the choices ‘undecided’ (19.7) and ‘disagree’
(18.2) are close to each other. Learners can learn a foreign language through the Internet for free.
Also, they have an another option: signing up for a fee-paying online course. 60.6% of the
respondents indicate that online course fee is a disadvantage. 18.2% of them are ‘undecided’ and
21.2% of them ‘disagree’. Learning styles can vary from one person to another. Some learners may
think that use of technological tools is not suitable for them. 77.3% of the respondents ‘agree’ that it
is a disadvantage that learning style of a person learning a foreign language may not be suitable for
computer use. 16.7% of them mark ‘undecided’ and only 6.1% of them ‘disagree’. Learners’
attitudes shape their learning. If a learner has a positive attitude, his/her learning proceeds in a
positive way. On the other hand, if a learner has a negative attitude, s/he can have learning
difficulties or cannot learn. As a result, the learners’ attitudes have 32 great importance in learning.
While the vast majority of the respondents (73.3%) ‘agree’ that it is a disadvantage that a foreign
language learner has a negative attitude towards elearning, only 4.5% of them ‘disagree’. Also,
some respondents (22.2%) are ‘undecided’. After getting information about cons of e-learning, we
will evaluate security problems that online learners face.

Opportunities of online education

As time goes on, information resources change and develop. The first item of this part of the
questionnaire evaluates whether the learners can reach updated information resources or not. 81.2%
of the participants ‘agree’ that they can easily access updated English resources through the Internet
while 10.6% of them ‘disagree’. Also, some participants (8.2%) are ‘undecided’. E-learning
requires self-study. For this reason, the participants are asked whether they can learn English on
their own without needing anyone or not. The majority of the participants (45.5%) are ‘undecided’.
28.8% of the participants indicate that they ‘agree’ and the rest of them (25.8%) ‘disagree’. Based
on these findings, it can be said that the participants who are ‘undecided’ should be encouraged to
discover the ability of selfstudy inside them in order to benefit from e-learning. Self-paced learning
is also one of the most important e-learning features because the learners have unlimited time to
learn something completely in e-learning in accordance with their own learning speed.

The majority of respondents (65.2 percent) ‘agree' that having limitless time in e-learning
permits learners to continue their English learning activities at their own pace is one of the
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challenges of e-learning. Still, there are some respondents (27.3%) who are ‘undecided’ and some
of them (7.6%) ‘disagree’. When learning a foreign language, it is important to communicate with
the target language native spaekers in order to have an acquaintance with their culture. Language
and culture of a country are closely associated with each other. 77.3% of the respondents ‘agree’
that e-learning eliminates geographical and regional obstacles as a result of being independent of
place; therefore, they can have the opportunity to speak with native speakers without going abroad.
While 13.6% of the respondents are ‘undecided’, 9.1% of them ‘disagree’.

69.7% of the participants ‘agree’ that they can learn English anytime and anywhere through e-
learning. Both ‘undecided’ and ‘disagree’ responses have the same percentages (15.2%). Based on
these data, it can be stated that the majority of respondents are aware that e-learning allows them to
learn at any time and from any location. Another item was used to get information about the
learners’ planning ability. If a learner plans his/her time properly, s’he can have time to do other
daily activities. Most of the respondents (62.1%) ‘agree’ that they can learn English through e-
learning while they are doing their other daily activities. 31.8% of the respondents are ‘undecided’
and only 6.1% of them choose ‘disagree’. It is difficult for the learners to have to go to a city for
educational purposes other than the city they live in because travel and accommodation are both
time and money consuming. Therefore, the majority of the respondents (78.8%) ‘agree’ that since
there are no expenses such as travel expenses and accommodation costs in e-learning, it 27
significantly reduces language learning costs. Some of the respondents (16.7%) state that they are
‘undecided’ and only 4.5% of them ‘disagree’. Learners can access whatever material they want
with e-learning at any time as long as they have access to the Internet. E-learning, according to 80%
of respondents, provides 24/7 access to a language learning environment. Only 3% of respondents
are 'disagreeing,’ while 17 percent are ‘'undecided.’ Learners can use the Internet to improve their
language skills such as listening, writing, speaking, and reading. A high percentage (87.9%) of the
respondents ‘agree’ that while learning English, they can practise reading, listening, speaking and
writing through the Internet. Very few of them (12.1%) are ‘undecided’ and there is no one who
‘disagrees’.

The last item of this part of the questionnaire aims to provide information about online course
options. With a percentage of 53 (agree), most of the respondents think that there are a lot of course
options for language learning in e-learning. Few of the respondents (12.1%) say that they ‘disagree’
while 34.8% of them are ‘undecided’. Based on these findings, if we evaluate the percentages of
those who choose ‘disagree’ (12.1%) and ‘undecided’ (34.8%) together, it can be concluded that
almost half of the respondents (46.9%) are not conscious of online course diversity. To sum up, this
part of the questionnaire evaluates whether learners are aware of the challenges of e-learning or not.
Being aware of the challenges of e-learning motivates learners to learn English through e-learning.
Based upon the overall results of this part of the questionnaire, it can be said that the majority of the
respondents can benefit from e-learning effectively. After we have information about challenges of
e-learning, we will evaluate cons of e-learning.

Discussion

One of the major goals of this study is to explore online education challenges and
opportunities from the perspectives of EFL learners studying at Foreign Languages Teaching
Department at Khoja Akhmet Yassawi International Kazakh-Turkish University in Kazakhstan.
Challenges and opportunities of online education while learning EFL are analysed through a
questionnaire. The items in the third, fourth and sixth parts of the questionnaire may determine
challenges and opportunities of online education following findings were obtained through the
analysis of the data collected by using these items: 65.2% of the respondents ‘agree’ that unlimited
time in elearning allows them to continue their English learning activities in accordance with their
own learning speed. 87.9% of the respondents ‘agree’ that they can practise reading, listening,
speaking and writing through the Internet. 34.8% of the respondents are ‘undecided’ while 53% of
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them ‘agree’ that there are a lot of course options for language learning in e-learning. On the basis
of these findings, it can be stated that the majority of learners are aware of the benefits of e-learning
and use it to improve their foreign language skills. Providing the most updated and easily accessible
resources, learning anywhere and anytime, and eliminating travel and accommodation expenses are
the advantages of e-learning mostly agreed by the participants. The most important regirement of
effective e-learning is that a learner has an ability or a habit of studying on his/her own. Nedeva,
Dimova and Dineva (2010) [9] stated that learners should be highly motivated and aware of their
responsibility to study on their own. Most of the learners (45.5%) are undecided that they can learn
English on their own through e-learning. It may be due to the fact that they are used to guidance of
a teacher in traditional education. Cons of e-learning were also explored through various items.
These findings of the questionnaire show that the majority of the learners have information about
the e-learning drawbacks. Learners’ awareness of the e-learning drawbacks may lead learners about
how to overcome them. Perception of social isolation may be the most critical disadvantage of e-
learning. Another problem in e-learning is that learners cannot always get feedback immediately.
Not getting instant feedback may cause learning difficulties and deficiencies.

Lack of information about technical problems and fear of using technological tools are among
the most frequently encountered difficulties in e-learning. Because of these difficulties, learners
have a negative attitude towards e-learning. It can be said that one disadvantage causes another
one.37 66.7% of the participants accept that they can chat with people who are native English
speakers, make video calls and communicate with them easily via social media tools (Facebook,
Twitter, Instagram, etc.). 48.5% of the participants refuse while 51.5% of them accept that they
spend a lot of time on their social media accounts and it affects their lives in a negative way. 47% of
the participants indicate that they follow English language instructors who are from various
countries on social media and they participate in their live broadcasts to improve their English
pronunciation and speaking ability. 53% of the participants state that they do not improve their
English pronunciation and speaking ability by following English language instructors on social
media. The vast majority (90.1%) accept that information spreads faster via social media. 18.2% of
the participants claim that they get thread messages from some people on social media. 81.8% of
them state that they are not afraid of using social media and they do not get thread messages. Based
on these data, it can be concluded that some learners use social media as a foreign language learning
tool, and that having real-life conversations with native speakers is a significant benefit for them.

Alnujaidi (2017) [10] stated that Social Network Sites increased learners’ communication
skills, foreign language skills, knowledge and motivation of learning. However, SNSs have some
drawbacks as well. Alnujaidi (2017) stressed that one of the disadvantages that was often discussed
was privacy violation. After learners get used to communicating with other people through SNSs,
they gradually start talking about their own private lives. This may cause personal data theft. What
Are the Attitudes of the Learners Towards Technology Use? Various items were utilized in the
questionnaire to determine the learners' views toward technology use. These items mainly aimed to
explore how long they have been using the Internet, which tools they use to access the Internet, the
average daily Internet usage time of them, the average time they spend on the Internet for foreign
language learning, their e-learning experience, e-learning activities they have done, what they do
when spend time online and their thoughts about ICT. Based upon the findings there is no one who
does not use the Internet among the participants. It can be said that almost all of them are users of
the Internet for a long time and their lives have become increasingly reliant on the Internet. Also,
the findings show that although most of the learners spend their time online for many hours, they
spend very little of this time for language learning. The most used tools by the learners to access the
Internet are smart phone (98.5%) and laptop computers (65.2%). That’s the reason why these two
tools are chosen mostly to access the Internet is that both of them are portable. Learners can reach
all kinds of information anytime and anywhere through portable tools with the Internet connection.
These tools provide ease of use. 80.3% of the respondents state that they have done e-learning
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activities before. Based upon the findings the mostly chosen e-learning activities are as follows:
using mobile phone or laptop, using e-mail/the Internet, TV, using the Internet discussion forums,
digital TV services, online language courses and video tapes. These findings show that the mostly
chosen e-learning activities constitute learners’ daily routine.

Conclusion

The findings of the study showed that the opportunities on which most participants agreed
were easy access to updated English resources, learning at one’s own space, time and location
flexibility, and eliminating travel and accommodation costs. Most participants stated that they could
improve reading, listening, writing and speaking skills through the Internet. But most of them
expressed that they could not learn autonomously through the Internet. It can be said that they
cannot develop self-study habits. In addition, these findings showed that most of the participants
were unaware of the diversity in online courses. According to the results of the study, the most
critical disadvantages of e-learning were social isolation, not getting instant feedback, negative
attitudes towards e-learning, planning difficulties as a result of lack of self-study habits, and fear of
using digital technologies. Fear of using digital technologies mostly results from lack of technical
training and support. In the fifth part of the questionnaire, possible security problems online learners
face were discussed. Deliberate misinformation, deletion of information, personal data theft,
malware and viruses, and unwanted pages and advertisements were seen as serious threats to e-
learning by almost all of the participants. In the last part of the questionnaire, EFL learners’ social
media usage was explored. The results of the study revealed that most of the participants stated that
they used social media to communicate with native English speakers to improve their English
language skills. Also, there were those who thought that social media was time-consuming.

This study focused on analysing challenges and opportunities of online education while
learning EFL at a department of one university. A more detailed research can be done among all
EFL learners in collaboration with researchers at other universities in Kazakhstan in the following
years.

“The work was carried out with the financial support of the Ministry of education and science
of the Republic of Kazakhstan in the framework of the scientific project AR09261132".
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